


Chapter I
LBTRODUCTION

During the pre-independence period our education was extremely
retarded and had a lop=sided development under the long coclonial
rules After independence the basic task was to build vibrant
systams of national education in tune with modern ers. “This meant,
of aduls illiteracy, adoption of Indian languages as medis of
instructiona at all stages, a rational language policy for facilita-
secondary and higher education by Antroduecing vocationalisation and
diversificetion, reising standards at all levels, modernisstion of
the contents (making thes socially relevant) and of methods of
teacning and sxanmineticns, development of resesrch facilities and
reising its levsl and devoting special attention to the educational
advance of the retarded sections of soclety such as women, the
(Kamat, 1972),

During the period 195051 to 1975-76 the total number of
educational institutions rose from a little below 250 thousand %o
over $635 thousand, that 18 by two and & half timeny the enrolsent
ingressed from a littls below 26 million to over 100 allliony the
number of teachers correspondingly increased four-fold from 0.7
million to 3 milliony the total outlay on education rose from Welddd
million to about B,35,000 million, ot current prices or from about
1.3% of the nation's income to a little over 3. Literascy weat up
from 16,65 in 1951 to 20.3% in 1971 and 36.17% An 1981, If one
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considers the expansion at different stages, it is found that
during these 12 years, enrolment (in numbers) has inereased

3k times at the primary stage, 5 times at the niddle, seven times
at the high school/higher secondary aend almost 12 times in higher
education. In terms of the corresponding age-group, the proportional
enrolment has risen from ane in three to two in three st the
primary, from one in eight %o one in three at the middle, frem

$ per cent w 22 per cent in the high school/higher secondary snd
from 1.1 per cent to about 6 per cent in higher education, Though
it seems that the eduoational system has considersble growth hoth
sheolutely as well as proportiomately, but it has not been possible
to achieve the goal of universal educuticn of children upto the
age of 14 yoars as enshrined in the Constitution and to provide
equality of opportunity, There are smough statistice to show that
for almoat 98K of the pupils, educetion does not fulfil even its
professed objective of imparting knowledge. 3ome 65% dropeout
Gurdng the first five years of school and another 158 during the
next three years of education (Bditorial, the Stateaman, Wov,1984),
This situations of low rate of achievement in litaragy and high
rate of wvastage is more prevalent in rural areas than urban areas.
India is the ocountry of villages, If it has to achieve the goal of
universalisation of educition more and more concentrations should
be put in developing and strengthening the educational
infrastructure in the rural areas,

The position of west Bengel in terms of literacy and educational
achievenent 48 not very encouraging st present (according to 1971
and 1981 Census) in comparison to other States, It's position of
litaracy was better during 1951 and 1961, Also, there is gap of
educational echievement in rural and urban areas. Various studies
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have been made in different States to axamine the constraints in
educational development, There has not been any study conducted
(emcepting P, Choudhuri, 1965) in west Sengal mainly concentrating
en the constraints of educational achisvement in rural arcas. This
motivated the researchor to undertake this study ‘the problems of
wastage and stagnation in the schools of rurel areals) of

west Bengal : A Soclological sStudy',

Agcording to AMdiseshia “The real Llls of the present
educational systam are its elitist nature, its heavy push-out and
to the 70 per cent sdult illiterstes and neglect of the special
atrocious eveluation system and its widening gap between tha overt
(prescribed) curriculum and the hidden (real) curriculum,” (1979

Agcording o A8, Abfaham “That (Educeticn) system is becoming
and stagnation, its coversge is extresely limited, Lts resources
slender and unevently distributed tho soclety it butresses and

e — a5 b -
is fne-built into it, sccess to it is still determined largaly by
wealth, ic i turning out thousands of young people who ere scarcely
expectations aroused only to be frustrated” (1976),

No country can improve guality of life and standards of living
unless Ats husan resources are wedded to its natural resources. Thi
is axiomatic. The days of economic or political coloniaslism when @
country could thrive by exploiting the natural resources of another
are fast dying. Aceording to an ILO study, 84x of the pesple in
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Indien villages are engaged in farming and allfed scvities., Bue,
with few exveptions, in large parts of the country the people just
do not know how t© get the optisum produge from their laond and
cattle, India's two main resources are land and water, One would
have thought that a country whose main stay 4is land and the great
majority of wvhose people arc involved in farmerelated activities,
the antire oducation system would be geared to produce better
farmers, foresters, dairywmen, irrigation experts, nutritionists and
men of reloted professions. What all this mesns eseentially is
ereating a link between educstion and works. The Father of the Nation,
Gandniji sdvoeated for this doctrine of "Kegmevoge”'and properended
the theory of besie educetion. It contrested with the prevelent
alitist viev of educetion as o means of scguiring knowlsdge or the
doctrine of “gyan yoge": In the sawe way Tegore, the builder of
Visva-Sharati, Santiniketan admonished the prevelling book centric
edugation and favoured to lsunch the life centric education, For e
soeiologleal analysis of these philosophies, it s necessary to view
then against the background of the structure of Indian Society and
o sxamioe thelr function and disfunction in relation to the tines
in which they were preseribed and for tha kind of Indian Socliety
which they seek to build,

Much deliberstion in education and reporting have taken place.
Radhakrishnan commission on Universtty education (1948-49), the
Kher Committee on primary education (1948), the Mudaliar Commission
on Secondary education (1953) and the last and the most comprehensive
effort, the Kothari Commission (1964+66) which considered almost
avery aspect of education and recommendod a thorough modification of
educational system in the country.



The primary goal of our freedom novement and development plans
is to eradicete poverty from the land and educational system should
not stand as 2 major stumbling blogk in the achievement of this
goals According to statistics almost half the pecple of India live
below poverty line. It would be wmore appropriate to stata according
o Dry M.5, Swaninothan that some 80X of our people can be called
“dependents” who are fed on the meagre earmings of the remaining 20%,.
The posaible positive or negative impact of our educational system
on tha battle against poverty has alse to be examined. On the other
hand how the povesty is hindering the masses to avall the pressut
formal education slso is to be exanined and vice versa, A sdaeretype
of study with the community veriables to find out the csusss of
wastage, stagnation and drop-out was felt important., In Indian
Society, one of the main socialising institution Lis the fanmdly, The
process of socialisstion adopted Ly the specific femily largely
dapends on its sociowecunomic background. T™he labouring class in
Indian rursl soclety 48 sc severely affected by poverty that they
can not think of providing slementary education to their children,
Majority of these familics may be categorised of wasting the
universal provision of edueational faclilities in rural aread. Om the
othar hand the families of small landholding class in the rursl
areas (small and marginal farmers) constitute the category of
stopping the education of their children. Sven the children of medium
though not in the primary stage but may be from middle or secondary
stage, The hypotheses which 18 drawn about this situation may be
axplained in the way thet the practice of farming in India is not
1ike the westera country as a matter of commercial practice rather
farming in Indian rural soclety s a way of lifes T™e social 1life is



also affocted by the system of farm practices. The fomily, as
primary imstitution for socialising children, had in the rural
sector responsibilities for providing education to them. But the
farm practices in a traditional farmer's fomily always had the
enviromment of farming and allied culture which invarisble affects
the child's mind and attituds towards vocationalisme On the other
hand the enviromment of our schools is so artificlally created that
it encourages the children to become “Sgown Saheb” or alien to the
traditional life and culture and waste of thelr parents and s
potential consumer of the good things of life, Sometimes thase two
contrested culture componants anihilats him to stop education
further,

The Constitution of India under Article 45 provides for free,
compulsory and universal education for all children upto the age
of 34 yeurs, It was sxpected and spelt out that by 1960 the country
will aghieve chis objective, T™he reign of 30 years have passed away,
the country has neither been able to shape its edugational system,
nor able to keep the promise of giving free education te all
children below the age of 14 years, Now the time has come to face
the challenges and to plam realistically towards broadening the
educational perspective by rounding the universal education,

There are three sspects of universal education that need to be
borne in mind. These are (1) universal provision, (11) universal
enrolment, (111) universsl retention. Universal provision calls for
the establishment of a netwesk of primary and middle schools spread
all over the country in such & way that there will be a school
within easy reach of every child. Universal enrolment calls for
efforts to bring every child to school by making people aducation=
mindad, providing the necessary incentives and enforcing compulsion.
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Universal retention seeks firstly, to avoid wastage by taking
measures to prevent children from dropping out from achool before
completing the course and secondly, to avoid stagnation as much as
possible by providing for conditions that enable to succesd in '
thelir school work and to obtain regular promotion from grade to
grade,

On the point of universal provision, the coustry is progressing
by extending the provision for universal earvlment for ehildren in
our country. The latest report ensured anrclment of about 80N of the
mmmumumm-mm!
here. May it be the dilems thet parents will sot send thedr ahildren
to schogl, support tham through a pericd of years, and deprive
thameselves of the chanee of an additional income unless they value
education in the abstrect and also see its relevance in their own
lives,

“The values and beliefe of people are related to the objsctive
conditions of 1ife, They will not use the services cifered to tham |
unless thay see the use for thems At the lovel of subsistence and
poverty at which most people in developing countriss live, what
they ask for is work, food, clothing and sheltar, Without adequate
umnm“-nﬂu-mwumum.l
An important policy guestion relates to the level of education at
which major financial investments should bo made, From an economic
as well as social polnt of view, it is of the highest importance ‘
mmmmummmmﬂmm
education for children betweon 6 to 1l years of age should be i
achieved. |

|



Literacy is a value in itself, In addition there is an
econonic reason, a developmental reason for primery education, for
it enables children to0 acguire literscy end to metain it in
adulthood, besides cultivating in them the capacity to acguire
skidlls and develop the right attitude to work and production. Thus
while many agree that education acts as a facilitator of socioe
sconomic development, some Others seem to be rather sceptical about
the vary possibility of spreed of literacy and educetion in an under
developed commanity whera the poor people form the majority and
mummmmmummw

India is the land of villages. As 76.27% of her people live in
the villages, the gountry ia practically rurel. The edusation as an
Anstitution introduced in our society snd the axtent of its sdoptdon
for the upliftment of her people and the interaction of this
institution to our society should be studied but this can only be
mummm«,aum.mmm
education. This can be roalised when its every surel folk would
enjoy the benefits of the system and utilise its frulte in thelir
acuio-scononic affairs. Again, whether education as on inatitution
fits into or is rejected by the society way be analysed by studying
the utilization or non~utilizetion of educaticnal facilities, The
indications to the utilization or nom=utilizetion of our education
Iystem.

Sometimes At is sald that the main constraints in education
lies within our social structure and with the system of sducation
itself, In this study the main intention is to analyse the constrei
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iying in our social structure in relation o our education systam.
in e Indien social system, canto-dominance As still a matter of
wide practice. The history reveals that the Mindu caste system gives
eagh occupational group a fixed standing within the community, smst
of necessity have cartein pattexns of behaviour which enable each
casta to maintals its own status and setisfactorily engeged in
ralationship with others. In the social ladder, the upper ceste
people of higher strats ars often considered infringement of the
latter's rights. Naturelly, therefors, adoption of education for
insovating the changes in social thougnts resain moetly out of bound
for tham, In this present study, it 12 one of the sols concern %O sec
how caste systam intarsct with cur sfueation systam and how ite
elencnts contribute to westage, non-anrolment and stegnatiom. Caste
a9 & fagtor in the deprivation of educution and as o fagtor in
sducational backwardness has beeu studied by Kulbali, Tirtha (1967)
and others. In this study the main intention is not only to identify
the factors for non-utilisation of aducation system, but also to
analyse the root csuses underiying with the wastage, drup-out,
stagnation.

Dugkhelm’s views of education as the syatematic socialisation
of the younger generation may bo worthy for putting here in this
context, Me defined educetion as “the influence exercised by the
afult generation on those who are not yet ready for seelal life. Its
object in to arouse and to develop in the child a certain nusber of
physical, intellectual and moral states which are demanded of nhim by
both the political society as a whole and by the special milieu for
which he A0 specifically destined.” (1956) It stressed traditional
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suthoritarian pattern contimued and the growth of rationality was
inhibited for & long time. Such educsticn wes confined to the upper
and middle classos and that also in cities and urban centres
(Zmile Durkheim, 1956). “e have become accuatomed, through
KARL MARX'S writiogs about the alisnetion of the worker from his
work in a clase society and recognise the sstrangement of man from
his lsarning. It may be noted hare that the more education on
individual consumers, the more "knowledge stock® he aequires and
the higher he risss in the hierarchy of knowledge cepitalists,
which the large consumers of koowledge stock can elois to be of
superior value % soctety. The hidden curriculum thus both defines
and measures what sducation is and to what lewvel of productivity it
entitlas the consumers It serves as a rationale for the growing
once people were educated thay would devise vays and means =0
improve their own living standards. Others held shat it s of mo
use educatipy hungry masses and education would take care of itself
when people's standard of living is improved. This controversy Lie
indeed futile. Both sducational and economic improvement MusSt go
side by side.

it is necessary for the sociologist to carry the analysis
further towards probing into the manner in whigh the home enters
into a child's performence et school. Moreover patterns of authori
and freedom in the hose are likely to affect the child's relations
ships with his teachers and his peers. The home environment inflw
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not only the academic performance of a child but its interpersonal
realationahip =5 wells The family detesmines s ohild's accessibility
to education, The financial status of the family is & major |
influences & child’s chences for aducation - by providing guldance
in caresr meking, the type and quality of the aschool at which the
hes beon establishad by various rasearch werk that the family
background detarmines sccessibility to sducation, but how the famdly
not have accese to educetion needed to be exasined thorougnly. This
study intands to exenine some of these factocs debexmining
sccessibilicy and nonesccessibility to sducacion of the dlffareat
rural familics having varied socio-economic backgoound.

Wastage in the form of dropping out of school presaturely oF
repetition of grades hes assumed a staggering dimension with the
expansion of eSucation in Indie, Sducetion services are not fully
utilised in the rursl areas and it 1s estimatod that less than hals
prizary sehool education, In countries with high incowe disparities
development of oducation implies a waste of scarce resources and
takes plece at the neglect of the neceds of the poorer segeents of
the populations There are larger varisbles involved, such as the
socio-econonic status and attitude Oof the pareats, the quallity of
home environments, the state of public health and comiunication,
should be syetematically analysed to understand the problems of

g
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educational development in rural areas.

Among the most difficult 0 cope with are those that relate
to the education of girls., Basigally, the disadventage operates in
the form of a leck of conviction about the fact that schvoling is
as important for girles as it is for boys. This is accentuated by
factors like 1 sarly marriage, needed to look after siblings or
domestic cares, apathetic attitude of sending girls to schools
logasted at long distances, the role=taking and role performance of
our socloty as wife and s mother, otg. These factors inhinit the
enrolment of girle at school and lead to the early withdrawal. This
study also intend to axamine these factors in more concrete tarms.

SEVIEY OF LISERATUSE

The social sclentista' involvemsnt in educstional research in
India 4is falirly recent, Now it has gained an importance and many
sociologists and social scientists have been taking keen intorests
on several lssues of oducation relsting to various sogiasl componcnte
of our country, India as & soll of multi-religious, lingual, recial
and multi-cultural population is s fertile bed for sthe sociclogists,
It is alfficult, oo, to have a single ploture of Indis by
repreosenting only fow studies, because of its long-standing social
heritage, regional variation have given it to a pattern maintenance.
An aspect of the same issue is an analysls of whether education as &
newly introduced inmstitution fits into or is rejected by scalety
into which it 1» introduced. One way of understanding the acceptance
or rejection of formal educotion is an enalysis of the utilisetion
or noneutilisetion of educationsl facilities. Wastage and stagnation
are clues to the utilization or nonwutilisetion of the facilitiese
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The important advogates in the field of soeclology of education
may be named a8 Desal, L.P., 1952 and Nalk, J.P, 1964 who had been
agsociated with the various committes and commission and conducted
studies on the problems of sducational in India and recommnended
alternative programme like adult sducation, non-formal edusation
for the wesker section of cur society, Mr, Haik also devises the
index of equality in education,

Halsey, Flouwd and Anderson (1961), Hopper (1968) and Ioan
Davies (1971) reported that there are necessary systematic relations
betwean kinship, educaticnal, occupstional sno economic aystem which
are sybesystems of the sogial system ana arse held to exist
theureticaliy and substantively and by a process of boundary
mwmm-mmnmm_
the social systam as a whole,

Sharma, RaC, (1982) studied che problem of envolsent (6~11 yrs.)
of chdldren in schocls. iis findings reveal that neither the
ogoupational status of the parents, nor their oducetional status
seens to influence tangibly the school enrolment of children by and
large financial handicaps are not warranted by the data collected
as conclusive reasons, Only one out of four sovio-economic factars
stadied as being responaible for nonw-enrolment was ceste and this
too was not significant in the boy's school.

Mallick (1962) finds that the fanmily determines s child's
accessibility to education, The finencial status of the family 4
a major determining factor, Sut there are more subtle ways is which
the family influences & child's chances for esducation, His study on
refuges students indicates the mamnner in which finaneial eircumstance
may curtail a student's education.
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Dasal (1962), Patel (1969), Shah (1960), Shahani (1962),

Ahmed (1968), Chitra (1969), Hooda (1968), Mamuel (1960) studied
the socloe=goonomic and cultural background of the student. The
variables measured are the structure of the family, education level
of the parents, income of the family, ordinal position of the student
opportunity is mostly open to better strata of the soclety,
Educetional atmosphere are more conducive in the urban families whaxc
sither one of the parents or both are educated, Chitras (1969) study
reveals that ceste has a domisant role offering Sralhmine better
fscilities for educetional training. Ahmed's (1968) study reveals

& section of them look wupon marriage as thelr ultimate objectiva,
Manuel and other's (1960) study shows thet various cccupational
categories differed in the attitude and cholee of educetion. The
parents were reluctant to send thelr girls to achools. Distance of
schoel fyom home in rural aress was a handicap and thele was markad
poaitive correlation between neerness of school and achisvenent in
inglish and Mathematics.

Thompason (1962) hes shown that sducational gaps in various
communities in a country arise due to differentials in the provision
of educational facilities, socclo-economic status of the parents and
lack of motivation for educations The effect of these differentials

are cusulative,
Murrey and Russalic Wage (1964) in their study of ‘Formal

education in an Indian Community® have shown that isclation - lack
of communication and social distance is the cardinal factor in the
problem of education in primitive communities. (heay pointed out that
isolation affects in many contexts - the commnity as a whole, the
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sghool within the community, the pupil within the classroom and
the teacher within the eoducational systems.

Harbison and Myers (1964) in their study of 75 countries of
the world discovered a correlation of 888 betwesn GNP per capite
and the human resource indicators selectoed by them, Educational
enrolments st all levels were considered important indicetors.

Programme Svaluation Opganisation (1965) while studying the
problem of axtension of primary education in Rurel areas reported
thet the growth in enrolment of children in schools had beon somewh:
lower in rural areas then in the urben sreoas whers schooling
facilities are availeble in or nsar the village, parents show a
no appreciable ineresse in the proporticn of girls among school
children, inspite of the rapld growth of schools in the rural areas.
One of the disturbing findings of the study is the relatively low
lavel of schoolgoing among the children of landless labourers and
snother difficulty faced vy the childrem of thase weaker section,
namely, the pressure on tham 0 engage in work. It was also found
that the problem of stagnation appears to be much more grewe and
extensive in the lower primary classes, particulariy in the firet
standard than in the upper three classes and the maximam proportion
of dropeouts of enrolled children was found in the last two grades
of elementary sducation, The main reasons for the withdrewal are
the domestic circumstances end demands from the family.

a6t
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Pe Choudhury (1965) noted the following factors responsible
for wastage and stagnation.

Percent
i. Economic csuses (parental poverty etc,) 33
2, Parental in difference to education 26
4. Irregularity of attendance 15.8
o R T e 440

6. Other causas 7.1

On coming to the litearature on Indien situation caste as &
factor in deprivation of education and as a factor in educational
and Chauyhan 1967 for axample) caste as a fector in sponsorshlp of
mmm.ummm-gmmnmu
empirical studles by Haldar and Madam (1966), stravificetion in term
of sex, educstion and social mobility has been studicd by Remanenam::
(1968), sSethi (1968) and Chauhan (1968).

Roy Chowdhury, B.K., and Bhettscharys, 2. (1967) studied the
problem of stagnetion of scheduled tribe and castes students, The
study reveals that the differences in stagnation rate between
scheduled castes students and students of other communities are not
very marked up to Class VIIX,

ummmzx-‘xmnmu_‘j
grom Clase VI, This sudden rise owing to this late antry to the "
school when they resch Class VIL or VIII become adult and the parents
insists them to leave school and contribute in family earning to
balance their below subsistance family budget.
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The Oargoti study condugted by Chikermane (1968) established
the relative significance of four features related to home
circumstances for wastage and stagnation as under »

Egqture
m’h—umu |

Indifferance of parents towarde sducetion 2
sducational status of the family 3
Eeonomic gondition of the family N

The csuses of drop-out which lead to high “perceatage of
wastege can be traced as irregular sttendamce of childrea in those
small achools duwe to indifferemce of parents towvards education®,

Buch M., (1968) has studied the issue of enrolment and found
that the growth of enroclmant of girls in the rural area is very low
(34,20%) and accentuated that Af enrolment Ls to be brought wpy the
conseientious effogts will have %o be made to hring in girls into
schools in rural areas.
dotesmines the effects of attempts to improve education and also
that educational advence often servee to stratify inequality.” Rapdd
expansion in higher education and the clamour for manpower approach
mainly for this level, is & reflection of the powar and influsnce.
On the other hand, compulsory schooling and general literacy
programmes have been very slow and lethargic.

Sewell, et al (1968) reported that the higher the socio-sconomic
status (528), the higher the level of educational aspirations,
Further, they state that while social class difference can not be
entirely explained by difterences in parental encouragement (or



intelligence) among the various socio-economic classes, parental
encouragemcnt makes an independent contributioa to social class
difference in college plans of both male and females, The effects
of sax-role expectations are such that girl's educational aspiratior
are genmerally lower than those of boys and are somewhat more
sensitive to svcio-economic background tham to ability or parental
encouragemants

Rajagopalan, C. and Singh, J. (1968)7 Sharma, KeNe (1974)
revealed that it is evidence of the faflure to realisze the mational
goals of universal primary level education, data on dropecut &t
successive stages of achool und on the socio-economic backgrounds
of University students indicate that the promise of eguality of
opportunity of educstion has not Leen realised either, Access to
successively higher levels of education is more and morve axclusive.
iiigh school students are almost invariably drawn from a higher
and college students in turn, come from more privileged socio=
economic and caste backgrounds than high school studenta, 2y and
large secondury and higher education is accessible te children from
mummmmumm“u-ﬁ
backgrounds, more accessible to males then to femsles, wore |
accassible to children from urban areas than to children from rural
aress and more accessible to children from upper castes than to
children from the lower castes. |

Chitnis (1989) in a paper snalysés the urban concentration on
higher education. Sopegamage A, (1978) and Rao, R.Ns, noted that
the extent of wastage, dropecut and stagnation among the tribsl and
backward cless people is higher than the gomerel populations The
status and the role of the family influence the children towards the
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end of education, The parent's ignorance to send their children

to school i3 one of the important factors of drop-out, stagnation
and wastage in rural area of India,

Taylor and Ayer (1969) in their book “Born and Bred unegqual®
have demonstrated the relationship between inequalities of
educational rewards and the effects of class or soclal status or
parental attitude to education, They pointed out that utilization
or non-utilization of existing educational facilities will depend
to a great extent upon non-educational factors in the enviromment
which include the socio-economic conditions of the families, thedr
level of literscy, health standard of the family, the quality of
available social services etec, They studied the complex interaction
of provision of educational resources, the soclo-economic environment
of the family and attitude to education.

Tiwari (1970) in studying of family dynamics of drop-outs,
considered structure of the family, ecological framework of schools,
hagards of population, teacher-student ratioc and problems of
teachers. It was revealed that msjority of the drop-outs were from
the economically well-up business families where parents and other
siblings were less educated, They were more rejected by their
parents than their countecrparts,

Rajs, KeNs (1971), pointe out that giving priority to primary
education is necessary in a country where three-fourths of the
labour force is engaged in agriculture and small-@cale industry.
Without the minimal advantages of literacy economic advance on
necessary and acceptable technological changes would be difficult to
achieve.
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Byrne and Williamson (1972) in their paper have shown that
varietions in the provision of educational resources in an area is
a significant factor in the variations in educational attainments
of different social groups,

Socliologically relevant features of the growth of sducation
in rural communities in India have been studied by Kamat (1973).
In the first study, Kamat makes an analysis of secondary data to
describe the growth of a village school and the progress of literacy
and education in the village in the context of educational policies
and programmes of Govermment of India, Also, he has tried to show
the effect of education has on the occupational pattern in the
villages In the other study, Kamat traces the growth &f education
(betwean 1947<63) in rural Maharashtra on the basis of data from 69
of educational growth with that of caste composition, occupations,
the size of holding and the level of income of the peopla. He
ebserved that it is mainly the landowing groups and the middle
castes who are the chisf beneficliaries of schooling in rural areas.
children, as the opportunity cost is regarded as being too high,

Bhagwati, Jagdish (1973) put forth the hypothesis that when
the State in less developed countries subsidices education the
benefits accrue disproportionately to the elite. Though the State
subsidizes education at all levels, a combination of social and
economic factors Keep the lower classes away from education. Important
ameng these are the high opportunity cost of educating a child
coupled with a low rate of return on investment in education. An
agricultural labourer's son or a construction worker's daughter can
be gainfully employed from the age of eight while this is not the
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case for children from higher income groups. Again, when a few
years of schooling are not likely to increase employ abilicty, there
is little incentive to educate a child, Finally, as school vacations
do not coincide with peak agricultural seasons, a share-cropper or
small farmer would rather have his son help with harvesting than be
in school, Working in the field raises the family income while
schooling appears no imnediate financial gains. Further in most
cases, there is little hope of any gain at all from education,

Fraser (1973) finds that the school progress of a child is
related to fectors in his home environments and intelligences the
conclusion is that home environment is “"more closely correlated
with school progress than with intelligence.

¥redre, Paule (1973); Iliiech, Ivan, (1973)7 Reimer, Everett
(1974) pointed out that apart from the general difficulties, there
are several other inadeguaclias that children from economically
disadvantaged homes have to face. Among the major inadeguacies
suffered are those relating to food, shelter and other basic
necessities of life. It has been observed that children from poor
families are deprived of nutritive, brain building proteins, in
early infancy and enter school with e dificiency that proves to be
2 continuing handicap. This handicep is further aggravated by
standard living conditions. It is reflected in their poor stamina,
limited capacity to concentrate, fregquent illness and repeated
absence from school. These children lack space, privacy and gquiet
to study and to do their home work, They alsco reported that many of
those who are concerned with egquality of opportunity for education,
and particularly those who are committed to equaligation of
opportunities for those who are economically or culturally
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disadvantaged for schooling, have agreed that the entire school
system is heavily blased in favour of the continuation of power for
the privileged elite.

Khandekar, M, (1974) studied the problem of drop-out in the
slum area of Bombay and reported that the drop-outs' families are
probably the poores® among the poor, i.e. lack of financial resources
was the singlemost important reason for dropping-out even though
non-economic reasons such as dislike for studies, need to do house~
hold work, indifferent health etc. were freguently asserted. Fallure
in studies does not appear to be related to liking or disliking for
studies, Majority of the youths had themselves taken the decision to
drop-out. The remaining few dropped out at the suggestion of others
mostly their own parents. A large parcentage of the drop~outs was
sad when the time came for them to stop education. Comparatively
more older than younger youths felt sad. In £fifty percent of the
casos either the drop-out himself or his father or mother was elthar
happy or indifferemt, The urban concentration of higher education
has been discussed by Chitnis (1969) in 2 paper based on census data.
Social background as determimnant of educability has been examined by
Karup (1967), Reddy (1967}, Shah (1960) and Sharma (1962).

Douglas, J.W.B, and Jackson, B. and Marsden, D, 1974, found
that even when inequality of éducation opportunity declined,
ineguality of social opportunity did noty this was primarily due
to the persistence of social stratification, The same was also
observed in a study of ICSSR, Delhi.

Goel (1975) finds variation in higher education neglipible.
file study shows that "The greatest variation is in regard o
secondary education, followed by primary education, The variation
in the development of higher education in different States is almost
negligible®, The interest of the elite group in higher education is
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common, irrespective of the States they might belong to. The middle
and somewhat lower middle class concentrates its interest on
secondary education and their assertiveness varies, Primary educa-
tion is mainly the concern of the lowest strata and differences 3
in the conditions result in aghievement variation.

Central Institute of Research and Training in Public Co-
operation, 1975 noted that the tendency to leave the school is
often encouraged by parents who may have initially wanted their
children to be sducated, but subseguently find it more productive to
put them to work. In most such cases, the opportunity cost of
primary education is substantially higher than the expected rate of
return, In rural arsas, the poor children gather firewocod, graze
cattle and work as labourer from an early age, while upper cashe
peers are left free to study.

Hug. Md, Shameul (1976) highlighted the problem of enrolment
of children in schools, and wastage in the form of dropping=Out or
repetition of grades and opined that the expansion of sducation did
not prove to be the social equalizer. The proportionataly higher
rates of growth of the higher levels of education, the unequel
distribution of the available educational facilities in sach level,
and the inverse relationship between the participation of the under
privileged and the enrollment in levels of education widened the
existing inegqualities, In India, there are special social groups, I
which is the product of the particularistic structures of tradi=- |
tional societies, that because of their socially ascribed inferior
status have remained sconomically and educationally backward, thus
presenting a special problem. He also reported that the variables
such as the economic status attitude of the parents, the quality of
home enviromment, the state of public health and communications
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(in rural areas) local custom and laws regarding minimum age for
employment etc. are mainly responsible for wastage,

Gupta, 8.C, (1976) revealed that the attitude of parents and
the demands they make on the time and effort of pupils were found
t2 be the principal factor responsible for large scale wastage, and
the individual gualities of the child appeared to be the most
important factor influencing both stagnation and wastage.

Cicoured, A.C, and Kitosose, John, I 1977 Husan, Torsten,1977,
Jenks, C. 19757 Rist, Ray, C. 1977 opined that in the existing
hierarchies of our society where aducational facilities range from
almost inveriably placed in schools with poor physical facilities
snd with poor performance levels., This in effect amounts to denisl
of egqual opportunity to them. The standards at some of these schools
are so poor that avean if the children manage to survive through the
primsry and secondary levals at these schools, they are rarely able
to hold out in the opan competition. Thus, they are indirectly
engaged out of gualification for courses leading upto the more
opportunity just as they arrive at the point at which possibilities
for upward mobility open up.

Mishra (1977) undertook a study to f£ind the impact of education
en socio-economic variations, in the rural context and discovered a
correlation of *62 with social factors and *87 with economic
conditions. The studies establish the view that education plays a
determining effect on the socio-asconomic conditions of the soclety,
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Rathnaich, 2.Ve (1977) while studying the structural comstraints
in Tribal education found that ecological and socio~economic |
variebles have thelr ilmpact on the educebility of children,
there is more educational westage among those living in the interior
of the parents, Sex being the slement of stratificetion begame
constraints for girl's education.

The following objectives are drawn for the present study
1s "o sxplore the sxtent of nop~enrolment, drop-out and

stagnetion amono different seotions of population under study

2« To sssasd the sexwise variation in enrolment, drop-out and
stagnation,

3. To ascertain the realatlomship between ensolaent, drop-out,

¢ To £ipd out the relationanip of parents' educational status

with enrcluent, drop-out end stagnaetion.

To study the factors influencing the wastage and stegnation.

To find out the socio-sconomic characteristice of dropwout,

noteenrelled and stagnated pupdls,

7« To ascertaln the social factors that affect the utilization
and non-utilimation of the school facilities.

8: To study the parental aspirations towasds the education of
sons and daughters - the differences and the fagtors
determining these differences.

9: To study the attitude of the parsnts towards modern edueation,

10, To exemine the effect of modern innovation towards the
achisvement of educstion.

&Y



1.

If schooling facilities are available in or near the
village, parents show a greater readiness to send their
ahildren to school.

The growth in enrclment of children in schools of remote
villages may be lowsr than the developed villages and
villages nearer o urban aree.

The aggtegate privete demand for education goes up with
yields greater satisfaction in the form of higher wages
or greatar capacity to enjoy culture and ledsure.

There are wide differences in wastage and stagnetion rates
according to social background) the retes are higher for
the socially handicapped.

ldkely to be higher than the families of ndddle and lower
SOCLO=EcOnOEic Statul grouns.

Peoples’ perception of opportunities of mobility influences
their participation and continuation in the educational
systemn.

The achisvement in education will invariably influence
to acoppt modern innovations and viceeversa.

There is definile relationship betwesn the education of
the children with that of their parents ¢ the higher the
parents’ education, the higher the children's education,
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9. Other things being egqual, the attitudes of parents and

the demands they make on the time and efforts of pupils
were found to be the principal factor than the
individual qualities of the child in influencing both
wastage and stagnation.

10, It is commonly accapted that in traditional society,
education of the girls is generally neglected, Hence, the
hypothesis is that the education of the boys is more
encouraged than the girls in rural area.

The Problem and the Area : The world illiteracy is on the risey -
ene adult out of three is illiterate and persons belonging to young
age group form a big percentage of illiiterate. The percentage of
literacy ia India only 36.,17% in 1981, Despite the rise in literscy
from 24.,0% (1961) to 36.,17% (1981), the number of illiterates has
increased from 33.4 crores in 1961 to 38,6 crores in 1971 due to
rapid growth of population. Again if we analyse the extent of
literacy in urban and rural sector, we get a very staggering picture,
In 1981 more than half of the people, nearly 62.18% were litsrate
in urban areas whereas slightly wmore than one thizd of the rural
population, 32,97% was literate.

If we compare the rate of literacy in various States, the
position of West Bengal is not encouraging. It may be placed in the
sixth position among the States and is ranked as one of the backward
States in terms of educational attainment., The percentage of literacy
in West Bengal as a whole was 33,0 in 1971, Leaving aside Calcutta
and the industrgal belt of Howrah, Hooghly and 24~Parganas dfstricts,
the highest was in Burdwan (34.4%) followed by Jalpaiguri (32,9%).
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districts of West Bengal whose overall percentage of literacy is
only 33,80, This situation lead the present researcher to select
Birbhum as the field of study.

If the level of literacy is considered on the basis of police
station, the position of Solpur police station can hold the highest
ranky but i1f we analyse the level of literacy in rural and urban
areas simultanecusly, it is found that though Bolpur has highest
literaey rate in urban area, the position in the rural area is
fifeh (percentage of literacy in rural area) in comparison to other
police stations. The Visve-Sharati is situated within the porview
of Bolpur P.S5. and its wings of Palli Samgathena Vibhage trying for
the socio-economic including educational development of the
region are working in the surrounding villages since 1922, One of
the important objectives of this organisation is to spread education
in the villages. Even thea the phenomenon is gulte disturbing. This
background further motivated the researcher to select Bolpur PS5,
(rural) district Birbhum for this specific study.

A strict attempt at finding out cauwse-effect relationship
would require greater amount of contrel of the predictor variables
for the entire sample under study which though invariably.
soclio-economic factors (as a dependent variables) and the caste,
class and sex (as independent variables) in a stratified society
like India, it is not known or have any prior evidence as to whose
influence should remain in the measurements, Therefore, a study of
this nature should contain a larger number of variables and geared

e e —
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on descriptive line, The present study is based on the research
design in which an ex-post-facto scientific field study was
conducted in five villages, This section describes the criteria
for selection of the villages and respondents, procedure followed
in sampling and method of date collection, methods of identifying
amployed in the analysis of data.

The total number of family units of oceach village selected for
the study has been divided inte four groups based on preliminary
consus datas The groups are namely (1) sSchoolwgoing (boys and girle),
(41) mot-snzolled (childreon from six to aleven years), (1i1) stagna-
ted, (iv) Drop-outs. These fanily groups were categorised by giving
vaightage of probabllity to specifiec section and if there had been
more than one category of cases falling into each family unit, the
probablility of cases were studied and grouped Anto specific seetion ¢
Sghool-going (bove and gigls) /- Means those who have enrolled in
the school and continuing their study (6 =20 years).
Sot-anrolled '~ Means those childrem of 6 =11 years who have
not enrolled in the school and not studying in any other foxm,
Staguution s~ Means those wvhe have enrolled in the school, but
repeating class/classes due to failure in examination.

Sxop-gut ¢~ Means prometure withdrawal of a child (boy and girl)
from school before completing the last grade of the stage of
education in which he or she is studying,
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Thie study hes been conducted in five villages of Solpur police
station, District Birbhum of West Bengal, Indis. The selection of
the final study units vas carried out in four phases ~ selection of
districts, selection of police station, selaction of villages and
selaction of the study groupe from sach of the study villages,
(4) The dlstrict and the P.5, should have low
parcentage of literacy (as per 1971 census) in
the rural aress and
(11) They should have disparities in rural-urban retio
in education, caste, class and sexeratio in
education.
in the selection of wvillages it has been sssuned that the
following eriteria would give true representation for the aforesald
study.
(4) The villages to ba typicel of the communitywise
(41) On the basis of che available educational facilities
in different localities (villages under study) the
(144) It should provide representation in respect of
education to various segments of ocur soclety like
caste, class, sex and religion of the cegion.
(iv) Better and widely appliceblility of resulta.
(v) well scquaintance with socio-cultural and
educetional setting by the ressarcher.
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{(vi) The propinquity to Visva-Bharati.
(vii) The area provided a basis for selecting the
categories of villages of different socio-cultural
(viii) There was no specifiec similar study conducted in
this area in this direction.
in vievw of the above criteris the five villages under Bolpur
police station were selected as hersunder :
(1) A village with close urhan contact with reforence
to educational facilities (mlti-caste).

(44) A developed roadeide village (multieceste) having
primary and secondary school facilities,

(144) An interior village where sducational facilities
are lacking.

(iv) A sribal village.

(v) A syplcal muslim village having tyeditional

educetional institutions,

The selection was made after pllot survey. The present study
sesks to analyse the verious aspects of the problem of enrolment,
drop-gut and stagmation in education as studied in thess villages.
Survey and case-gstudy methods were used for dats collection.
in three separate phases. In the firstc phase, preliminary census
survey was conducted to identify the problems of sngolment, drope
out and stagnated puplls and the families, Por this, complete
enumeration of households wes made,

During the second phase of the survey, all tho heads of the
households were interviewed with & intarview guide pertaining to
various aspects of educstion in generel and educstion of their
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children in particular, Thus 265 respondents from five different
villages were interviewed for this study.

In the third phase, ildentified section of not-rolled, drop-out,
stegnated end schoolegoing study-group's heads of the households
and the pupils, (that is not-snrolled boys or girls, drop-out boys
or girls, stagnated voys or girls, schoolegoing boys or girls) were
interviewed with the structured interview guide, Fifty units of
fanilies from each group were selected through stratified
(disproportionete) random sanpling method. The stratums were namely
religion, caste, sex and socio-economic status. A number of casee
studies were also collected.

Methods and Tools of dste collection

sgtaplishing REPROKY ¢

Necessary rapport has been established during the preliminary
village visits, To gain confidence and faith, the researchor was
introduced by some of the village leaders. It was made cloar to them
that the study wes purely for acedemic purpose. Loeal idioms were
used during conversation to create confidente in them and make them
fecl that the investigator was their own friend and not an outaider.

The final dats were collected with the help of interview
schedule spocially constructad for the purpose of this study keeping
in view the objective and varisbles, A few case studies were
econducted, keeping in view to give the practical bias to this study,
Personal interview schedule was considered to be useful in dealing
with the villagers of different educational attaimments. It was also
possible to have reliable and valid data from the respondents. The
pretesting of the draft interview schedules were conducted and
necessary improvements were wmade in the final schedules. Local
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language was used to obtain the responses.
The schedules which are divided into several sections are

stated as follows,.
Preliminary Census schedule NHo.=h

This schedule has been designed to provide informetion on
demographic characteristics, education, occupation, land holding,
occupation, income (range and source) of sach of the family units,.
Sensus schedule HO.=-8

It was designed to oollect informations on particulare or
educstion i.e, school-going, stagnation, drop-out and not-enrolled
of each of the family units,

Sghedule /oe~C 1 Soclo-Neopomic Status scols

The scale of soclo-aconumic status (rural) developed and
standardised by Trivedi snd Pareek (1963) with some modification was
used, It has eight areas vis, (n‘m (2) Occupation,

(3) education, (4) social participation, (5) Land, (6) house,

(7) farm power and (8) material possessions. wWelghtage is given for
sach of subecatsgory in each ares s0 that the sum of these would
indicate the SE8 of an individual family unit with the maximum
possible scale scores of 6l. Algebric sum scores on all items
vielded the total socio-economic status score of an individusl
are classified into four classes of socio-economic status vis.
class-1I low SES, score upto 10, class-II lower Middle sE5 11 to 20,
clage~11Ii Middle SE5 21 to 30, class~1IV Upper SES 31 and above.
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The first interview gulde was prepared to furnish detailed
data on farm practices of the family members including children,
attitude towards occupation and opinion of children's future occupa-
tion, attitude towards education, This attitude scale was developed
by Sinha and Xolte (1974) and applied in the fleld of adult edhca-
tion in relation to agriculture development (NIRD, Hyderabad). This
attitude scale was used to measure the general attitude of the
respondents towards education, It has thirteen statements consisting
of ten positive and three negative. Bach statement is given
weightage by potting five different scores against them like strongly
agree-5, Agree -4, Undecided -3, Disagree -2, Strongly disagree -1.
While putting the score against sach statament, the reverse were the
scores for negative statements (viz. Strongly disagree -5,

Disagree -4, Undecidad -3, Agrees -2, Strongly agree -1).

The algebric sum scores on all statemants indicate che attitude
score of an individual respondent. The maximum possible scale scores
obtained is 69 and minimum ~35, The total seores which obtained
during investigation are classified into five groups viz. Group «1
Indifferent -35 to 39, Unfavourable : 40 to 44, To some extent
favourable 45 to 49, Favourable -50 to 54, Highly favourable 55 and
above.

Distribution of annual expenditure on food, education, medical,
soclal sctivity etc., health and family welfare practices, feeling of
discerimination in education, extension of education (plan for the edu-
cation of the children), utility of education, the disadvantage
of modern education, attitude towards the CGovernmental benefits
and suggestion for future measures etc., all these information were
collected from the head of the family or in his absence the
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seniormost adult member of the family.

Interview guide = XX

their fathers or guardians. Information was obtained about the desire
for occupation, views of parencs about education, affiliation with
friends, treatment of the school teachers to the students, oo«
curricular activity, sotivasion for study, type of finanecial
capistance. On the other hand, fathers/guardians were asked to get
information like method followed to send their children to school,
roason for absence, opinion about the teachers, reason of fallure
etc,

Ainterview guide -~ IXX

This guide was mesant for the non-enrolled children and thelr
fethers/guardians,. It was fromed to collect information related to
of running the schoel, present ococcupation, desire for future
improvement, etc.

Informations were also gethered from the fathers/guardiens
regarding the reasons for not sending the children to school,
facilities provided by the Government for universal educstion, other
incentive they can suggest ete.

interview guidg ~IV¥

This fourth interview gulde was meant for the drop-out pupils
and their fathers/guardians, The information gathered related to
reasons for drop-out, future asspiretions, occupation, leisure time
activity, views regarding education, opinion regarding school
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environment and treatment of the teachers towards their students,
feeling about the situation in drop-out ete.

Data collected from the fathers/guardians were related to
reasons for drop-out, caste or class discrimination, if any,
facilities required for sending them again, occupation of the drope-
out, amount earn, opinion regarding teaching and teachers, attitude
towards drop-out children etc.

This was meant for the stagnated pupils and informations
gathered were related to the aspects like reasons for fallure, regu-
larity in study, difficulties in subject, causes for difficulties,
teacher's help and guidance, assistance from tutor etc,
Heasurements of Variables
basis of extensive review, consultation with experts and a pilot
study conducted in the area of investigation, Ihe variables and
the measurement technigues are furnished below

Age Chronological age of the
respondents
Education Scores assigned as per Socio-

economic status scale (Rural) SES
developed by Trivedi &
Parekh (1963)



Sconomic Status scale (Rurel)
588 (Rural) developed by
Trivedi & Parekh (1963)

Attitude towards Lducation Gcores assigned as per Attitude
rolte (1974).
Varisules :

Age 1=  The age was computed on the basis of completed
chranologiesl ysar reported by the respondents at the
time of investigation. ™= reapondants were grouped for
this study ae 6~30 year for studying the problem of
genarally the children are sent to the school at the age
of 6 to 7 years and many of them complete the school
aducstion even at the age of 20, Keeping this in view the
rassarchar considered 6 to 20 yeer age group for studying
tils problam.

Bdugation The education status of t.e respondents was measured
as per souloweconomic status scale developed by
"flliiverste™, “can read only", "cen resd and write®,
“primary®, "Middle*, "High idchool®™, "Higher Sccondary®,
"Higher education” with corresponding scores 0, 1, 2, 3,
4: Sy 6 7 respectively.
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Technigue of measurement
status scale (Rural) by Trivedi and
Parekh (1963).
belonging to a particular horisontal
Clean Castes, Scheduled Castes,
types of families, Five type of families
ware taken into consideration name Nuclear.
Huclear with addition (Nuclear family in
addition with other membaers), Broken family
(means nuclear family but efither husband or
wife expired), Single family (where any man
or woman remain single), Joint family (more
The corresponding scores were 1, 2, 4, 4 5
respectively.

The respondent's sise of family was
noted against the alternative small size
‘upto 4 persons’, medium size ‘upto S',
large size "6 to 9', very large size "above
10* and distinctive features with
corresponding scores like 1, 2, 3, 4 and S5,
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Sogial participation @

It vas operationalised whether an individual is & member of
one organisation, a member of more than one organisation, an
Gram Panshayst, Panchayat Semitd or Zils Parishad ete.). The
measurenent and scoring of this variable has been done in
accordance with the SES scele by Trivedi and pareck (1963).

Land bolding *

It was moasured by the number of acres sctually cultivated by
the respondent. In case of bargsadars (share croppess) the Zamm
sise was also weasured by the number of acres held by each share
cropper. The distinctive festure were landless, less than one aere,
1 e 5 acres, § %o 10 scres, 11 to 15 scres and above., The scoring
techalque of GRS seale by Trivedi and Pereck (1963) was followed.

Apcone (Aunual) oversge °

T™he respondents wers about the annual income of the famdly,.
They were grouped Lnto six distinctive classes with corresponding
scores Like less tham &.1,000, 0, 1,000 o 5,000, 1, 2, 3 & &
respectively.

Three polnt rating scale used by Sharme and Sapra (1967) is
followed in this study.



BgEent's vigw ¢ Important -3 Satisfied -3

f

Neutral -2 Seutral =2 \t
Unimportant -1 Dissatisfied -1 L
Sympathotic -3 Good =3 Yes =3 |
Heutral =2 Neutrel =2  Cannot say =2 |
Apathetic =i Sad -1 No -1

Pupdl's vigw © Competent =3 Rindly -3
Incompetant =1 Harshly -1
Average =2 Can not say =2
Good =3
Average =2
sad <1

Shozma and Saprs (1967) hawve slso used Four point scale in
relation to measure the conseguences of drop-gut, The sane scoring
technique is uwsed in this study alse.

Soth sad ~ 1

Soth indifferent or happy - 2
Drop-out sad but parents happy -3
Drop=out happy and parents sed - 4

Late anslvets agd uteelstigal leasuies !

The tabulation and processing was done by manual method. The
were used in all the table to analyse the data collected. Ratio
method is used in case of six ratic of educational attaimment. ﬂ
Arithmetic method is also used to categorise the respondents with
respect to their charsctoristics. The statistical measures used to
test the empirical hypotheses in this study wes ‘Chiesquare’ test,

].



41

She B x C Teblg ¢
|
u.-a-n.u--—uuwn-mi
ioto R classes, and by ¢ second charscteristics into C class, the
data may be presented in a table with R rows and C colwms. The

| entry in eny of the A.C, colls is the nunber of members of the

sanple falling into that cell, T™he formula used was ¢
2
chdesquare (x%) o BB

where, f = the cbserved froguency in any cell
F = the frequency axpected i.e.

.Fn Column total

n e Total sample = sumsation 4.8, (degres of frecdom) =
(Rel) (C=1)
whare, R = Row, € = Colunn.

qualitative deta. “here quantitative deta fail to emplain the resl
situation, cases are put to analyse the deta, Also cases are added
where it Ls thought essential to give prectical biss to axplain
the situation.

BURES

1, Karmayoge : GSclence of action leading uo perfection, It aims
at learning by dodnge It gives emphasis in
developing the skills in vocation,

2¢ Gganyoga t Scimmee of knowledge leading to perfection, It aiss
at dovaloping intsllectual capascity in an individual

3« "Srown Sahebs An dndlian who is teying to imitats the styles and
ways of vWhite Ssheb, |




