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T N,’f'R ODUCTION
Lducation is always for acxipvinq somethinc.to
t:ecome or to evolve into somethxnc better from the present
state of leinoxto become e.g. either a loyal 1aw~ariding
; stereotyped citizen or an~auakened human beinq.coel orien-.
_tedness thus is'an'esseﬁﬁiel fearure'of education as it.is.

" of life However.in this process of becoming mankind has

S .now reached on a valley ‘of comparative ease and amsence

of c¢lobal tension.The qreat confliot hetween two ideoloe
gical worlds,the war of wori-iefand nerves,.an"d the cotle*_tient

" fear of a third world war have sufficiently suhsided, |
Several world powgrs ‘are now workinn closelr tJbssibly,we
are in the threshold of a new world order. _

It is a great responsibility on our part to help
emernence of . the new ‘world order.This dewands deeper
valgeg of cooperarion,unity,global aporoach etc.The values

1ike oomoetition‘blind-conformity,surreﬁderina”to ideoloowA

and BO on need to be replaced,because they- Droved unsatis-

factory and impractical.noth apitalism and COmmuniSn have“

shown their limitations.The former nerpetrates discriminaev
tion and efploitation in society.and the latter makes for
dictatorship and tyranny,of ‘a sinﬂle party T%ey both seem
to é%g;hcomnletelv with the human urne for equality and
freedom The New world order has to ensure individuali

i 1iberty as‘well»as social security.which is_a.perennie;~



puzzle of political scientists.

The new world order with its deeper value-struc
' ture wants a new generation which will think in a new
way - not in co1ventional terms and ideoloqies A new
educational Dhilosophy is~required:because education
' makes man,and man makes his society.Tn the canttalist
"world education Lecomes a market place dpminated mainly f
by selling and buying mentality which lacks humanism
essentially.The increasin number of tre uﬁemoloyed;
unyielding and.unsympathetio boys and oirls:in.the
.developed worlid have already adaed suffiqient‘teneion
in their_soCieties.Here edueatioﬁ neede.e;new‘outioo#; .
Inﬂanotﬁer:frontfthere is aiready a éufﬁczi'in5éﬁé
,field of education in the newly emeroed democracies in
Eastern Europe For example, Ain ROmania the authorities
‘are peroleved how to chanae tﬁe course the study waterial.
. the approach in their education system,because these
- were made-aocording to a certain(communist)ideoloqy.The ‘
‘same Holds-true in'the'soviet unicn(earstwhiie) The %;g
teachers and professors specialxzed in- the study of
.communism are having lacklustre social status.The orepa-.
ration of a new education is in progress there.'

, This.however.is not the whole story.Man 8 present

K

demand of’ solid_-lty.unity and cooneration are not: beyond




-selfiﬁtefost;Thé géfm%of'digintogration still lies
there,hecause a.“hréét to selfinterest'may at any
moment open the floodrate of hostility.The new educ-
ation needs to plug this possibility entirely and _
therefore an. attempt should be made to un&erstand the
total psycholoqy of man - his intrisic nature. and
potentialities. ‘ _

It cannot be denied that the consta'z’c emrma-';;:h
" sis on competition,comparison etc.,of the traditlonal
Leducation make man more comple>,artiflcial,masked
-fraqmented In this proces sman becomes more nleasure  o
hungry,more mechanical nearly everywhere.An individual
‘sees another either as an Aqent-provocateur ‘or an
.Anent—utility and least as an aent of unity and friend-
shlp.Today"Progress really implies"eﬁteiinn ihto
enemy s cauntry fully armed”.l Man therefore couldxaot
vecoma what he could have heen - "p healthy whole hwnan

' being.2 . _ § _
Now is the time to ask whyany system-— cabita- N
lism or communism,fails ultimately Why man beCOmasz'
'so poor.nasty.brutish and short' within and without l
Is he destined(by nature) to be so ? To qo deeper into f
. these questiOns,man as he is and not as he ts idealised

or : imAnined needs an enquiry.‘ R ; B lv' Jf;fr;



Time or situa&tioh: is a very ‘{mbbrt‘aﬁi'fécto; o
in any inVestigetion,of.edueation.orbof,actence#foh]
time suppliee.essential confirming or contrary insta-

nces.A seriOUS ‘rethinking on’eﬁucationbbecohes a rust
.to cope with the present topsy-turvy world As . there
A~are qreat challenges in politics.so are there in the
prevailing ethics and morality.rssues like eehaea |
euthanasia(riqht to die),eﬁbryo researCﬁ,surronate— .
motherhood and so on gave shattering hlou; to ocur
moral world.It is science and its discoveries that'}‘
repeats a warning to us,- either you mutually coopenate
. or perish.In’ nrief this is the time and situation
1mprewnated with so much meeninc and chailenoes that
. no, philosophy of education can iqnore. A
| A philosophy of education is. basicatly a
'phiiosophy of life.becausegeducation(in-avnroad eenes)‘
deals with life as a whole,its physical - psychoiegicai“
- Ontologieal aspeCts;and?therefofe‘ittis found that'
one's philoSQphy of life essentialiy deternines his%~ u
educational philosophy too.- | _ i
There are philoqophies like Idealiam.Reeliem.'..

Existentialism and- 80 on.and they certainly have -
educational implications.However to me the important ,;

.consideratxon in education is not the medhanism -of

A



kncwina(enistemolony) but our present aporoach towards 'A"
1life and living.lt is this approach that de%ermines o
education among otner thiuys It further 1ndicates a ;ﬁ
.value structure that 1s silently present in education.
and which. final‘w mculds society.'ﬂcw we kncw " is
epi;stemologically importamt.but 'How & we corrupt our
knowledae and'life 2 is fundamentally lmportant in |
| the cOﬂsideration of ‘any educationa] pbilosophy,Foritis‘
found that cormption(fraqmentation) is an issue of . o
our makinc(as Z we evaluate) .and not ‘a thing that 18 '
actually civen. in the nature.It is said that a
‘philosophy of education 1s more a study of the mechanics
of our adopted values,more a study of actuality(What is),
‘than of 1deality(What should de). In our livinv.It is :
also a qocd mcéns of;uﬁaerstahdingvthé"fﬁncticningsucfg
preseht educatic?al-bractices.its ASpeirations resuitsQ
and crmtradictions It tries to provlde a proper stmc—
ture _of the right values and their justification. ‘
An cnquiry 1nto the aims and value cf aducaticnjsc

may itself have an educative value It may hslp hring “
- about som; measure of understandinq,harmony or peace
within oneself To aporeciate a value may be, to whate;'

ver, evtent.to internalise it.Education,in gsneral has“ii

untversal or eﬂdurin1 or txmeless value, 1n the sense ;j;




it has value for all . aﬁd it has value always for,man;
A study of education may take note of the basic nature
of man, and also,in a generai way.of ‘his worldly progreas:
and may show where the two lives of man(internal life
and worldly life) actually meet.cducation needs to stand
. at. that meetinm point.
| In such a philosophio;iinvesoiqayion‘many;:
VestabliehediﬁaiueS‘o% the society'méy:seem to neéd’
cofpectioné or reformulatioﬁs;The connotatibﬁ of some.
may be cnan}ed.For e<ample honesty as an lmportant value
may need a redefinit*on such tnat a man . who seeks Eetumv
-'return out of his Honesty may not: he. mgarded as honest
at all °resumab1y this may be the fate of many such |
values. ' |
A total evperiment with our life and 1ivin” ia )

the fundamental aim of the philosophy of education.blfe’
'here symboliyes 1ife of man, who only lives in relation-W>
:ship with-the world. Thisrrelattonship depends on the
findividual life of feelino.where feelin1 comprises )
everythinw mental - reason as well as emotion. which |
serves as the plvot round which a philosophy of educa~';

tion rotates.
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whatever te the different systeme'of pfeﬁafuﬁc“
education everywhere values. like freedom,love.senslti-
vity,discipline,coooeration,p“ysical fitness etc.are
stressed,though in most'cases without understanding :
the deeper meaning of these values For e<ample Japanese

‘ education introduoes militarism throuch discipline In
India cramming is often rewarded.and thus cf.mccn.u‘ar'ed,ﬁ d
as a mark of brilliance*and creativity.These emphas&aes
of different values to different levels by dlfferent

- educationel systems implies a deeper meaninw of socialn
- preference to a certain picture of Man.Traditionally inv

}the name of education.intellectualism is stressed.At

étihes-miiitarish and loyeiiem-is emphasized(as ev{denced'
e,g. in Nazi & Fascist oeriod) and as a result human
‘society’ suffers. |

| Any system of'educatioo is supposed to have

at least?three dimensions -'Situetionel,clcbei & EternalQ
The situational—dimension satiﬁfies the 1mﬂediate nece -

] ssity of the situation.?or eyample.learninj c0ncuter..'
technology may be 1mportanet at this hour because of
the present state of progress in science and the present |
need of technolocical development and cuicker data-proce—
ssing etc.The global- divension points at understanding

o

certain thinqs from the qldbal standpbint,inteotatedly




and fﬂ & holistic way,not fraamantariiy.?or evample,in f”
';facing the 1ncreasina danger of environmental pollution
it is advised to 'think alobally.act qldhally .In the

- flelds of politics economics and science too this need
‘of qldbalism is beinq increasinqu felt.Thirdly & finally
‘"the eternal-dimension implies certain values such as,
Aunity.liberty,fraternity etc.These need to he underst-
"o0d in a different way.In this sense the eternalrdiman-
sion is categorically different from the, other dimﬂnsions
i e. the situational and clobal.There can be a aradua&
growth from situationallto globol poiqt‘of view inteo
1lectué11y;but what is»calied-the‘eteraalodiménsiooa"
~imhlies a’ nuantum leap,and no necessary connection with
what or.ece""les It implies a chance of heart,a change i- :of
understanding,a chance from eno-centric outlook So
eternal dimension is not commulative. bhut a radical
:chanoe in the very dynamics(approach) of 1ife.

mhus education is to be seen in a very wide

spectrum, as somethinq wnich can make a learmer a:to¢a1“>
indfvidual(in-aivisible,whole),so that he can copé with.
any-siﬁuatfon,prpsent or future.It also helps‘inteofa-.
tion- of the inner -and th; outer.This interration may

 91ve e'presslon‘to a ceneral and systematic world-view:




i

_# but. it does not remain confined there,it goes

*

‘beyond. , ,
| © Jiddu Krishnamurti(lsgs - 1986).& man of

qreat character and simplicity.a voice of sanity

ot our times,holds thgﬁfollouing view_gman wantq-
securitf.both phyéiéallyHand"psyéhqldétcally;sgﬁ‘

he orqanizeé states;oovernments and adds(”Waﬁfhész
‘made gods in his own imaﬁe”).Education so far’ is
made to secure. him in everyway possible .Search

for security 1eeds to conformity:conformino to the
desires and values of the society.Ccnformity brinas
authority into play,and the worship of aut?ority
sounds the deaﬁhknell of any individual {nitiative
' and d{sco&ery.lt furfher helps to estahlish thé. |
rule of dictatorship ;ndvtyranny.fhﬁ bacomes spbhunan'
in this br0céés. A o

H,Kriehnamurti's.philésobhy4is a libefatiﬁgg_

' process.He hasa philosoﬁhy only"in tﬁe.seﬂse=6fél

love .of truth.!t shows the misery of the. modern

— their deep down psycholoqical primitivenas?i
moral distress It declares ‘in no uncertain terms

'»the'total uankruptcy of the modern trend 1n educar

- . ‘tion.:(ris‘nnamurti advances step Hy;'step,and finallyg;;

points at somethinq uhere all our intellect,’and
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e«periences flounder.

Onb point of qreat imoortmxce in Krishnamurti
{s that,he qave uncommon meanings(smetimes supported '
Yo etymolocfy) to ‘many words,which play enormous e
. significance in understanding hls teachincs For avam-
bple, 1’-‘1 owering to him me&ns,“Like ‘the flower in a |
,qarden.thouqht must hlossom. it must come to fruition
and then it dies.Though% must he ﬁiven freedom to die."3

Freedom & ‘Love -8 a state of 'nind beyond t‘ﬂouc'ht and

-ne:no:y Intellioe'\ce is readincr !.n Hetween the ltnesi.g}’

Attention & JE'ISItiVit_[ go touet’ner orxly when there is :

freedovn.t,hoiceless-awareness is beyond any rovement of :

tre .L(self terest) M.aditation 1s no concentration |

4rather it. is the emotying of the mind from the kﬂown
etc.ﬂowever.these words alonc with many others apnear-
| ed repeatec ly in this work and bartlcularly in P
Krishnnmurtx 8 sense. ;','?1 : A .

This work con i*xs ten chapters a.nd rnost of

thelr names came: fr')m one of the Krishnamrti-books.;»,
I-‘ron Chia 1 to CH.8, thera ax:e attemnts to brinq |

Krishnamurti s views cm rfcht Pc.ucation more and more
clearly,Hogever

_rignt é&u‘cat‘ibn ‘
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of life.If also conéiders the present educafion,

shows 1its limitations, and put forward the aimé

- and importance of Krishnamurti-education.

gg;g is 15 a way makes a deeperientry {nto indivi-'
dual psycholoqy'and finds intelligence.unlike authority
and intellect.as the only quide to- right education.
Ch.3 deals with freedom,which is unconditional and
psychological, as the only basis of'true education.

It also considers so called freedom & discipline hn
their 1imitations.v . | _

Ch.4 is an attempt tc show that sensitivity or toual
attention is the only way to real education.tt finds
‘that the present education helps imace making and
disturbs living. | _ '
Ch.5 show: that right edticaticn means total absence'
of violence - outward and inward hoth. It discusses
ths Proolem of violence in 1its various forms. ﬁ:{wrﬁ
'Ch.5 endeavours to establish an‘essqptial connéc;icn
hetwcen'education.and'world peace.It further. shows;
the utter irraéionaiity of the preaent effortc;ﬁnp
this regard, | | | ‘ -

Ch.7 atfempts.to underotanc Krishnénurfi's vievAcn
*the School® not only theoreticolly but in their ..

actualvfuncticnings.'




Ch.8 strives. to understand the imoortance of rirxht a
' relationship between educators(parents & teachers)

; and the students for the success of educstion..n ‘

ch.9 is a sliqht diversion with a Comparative studyﬁi
- of three great luminaries of . this century - Srikurdoindo,
Rabindranath Tavore and J.Krishnamurti It aims to ,
show that amidst superficial differences, they have
-_astounding similarities particularly in the vision

of Man and Nhn-makinnghey have shared a. common 'f ;’
;endeavour to tum. human face from animal rationality
to eternity. ‘ -

V&E.EQ serves the purpose of clarification as well as
','contemdhtionelt strives to clarify certain sinnifi- ’
cant terms(and their implications) of Krishnamurti.
which is meant to give a sort o£ comprehsnsiveness
in the treatment of his views on Education.Further,\
the chapter attempts to give Krishnamurti’s teachinoo;ﬁ

on education a proper philosophical perspective,uhich

lies more in contemplation than in verbalization.

-Although this is an exercise in the educati—j{'
'onal philosophy it also involves discussions reqarding
various etistential issues (like amhition,violence etc.)
of daily life.It discusses incidental]y the eludina

: concepts of Man,his socisty and ‘his values. This work
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‘thus,inAa way,is also meant to he a passane from -
education(in its limited Setting) to life in actual. . = =

manifestation.



