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 ON EDUCATION — A C MPARATIVE;ACCQi)'NT

I SRI AUROBINDO (1873 - 1950) EREI P S

the. only true education will be that which willx
' be-an instrument for this real workinq of" the
spirit in the mind'and body of the. individual L
and the- nation.131 Sri Aurobindoa ' S

" sri Auro%indo's education 1is basically‘rootedr
.in'spirituality;As he. beiieves-that there'is an under; i
current of spirituality behind every thing animaten‘

V and inanimate things,Man beinqg so far. the most perﬁsct
creation of nature,and very near to its own basic
nature of spirituality,which he is destined to attanl

today or tomorrow.Sri Aurobindo s education is a -

onstant thrust towards that }oal the only destiny
'of mankind,and so it is found that his education is a

almed at developing man in.everyway _”All that 1s ini
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»,the individual man",so that man can‘stand on that g
’ _-spirituality genuinely.And this '“Spirituality .
defines Sri Au obindo,'is the control of 1ife by fﬁ?fl:
the spirit ‘132 ",”‘ O R ' éf

' Sri Aurobindo's philosophy of education is

-an obvious outcome of his metaphysics and [-To)
: certaxn relevant p01nts from his metaphvsics may i
. be cited to give a real perspcective of his_view on# ;

education sri’ Aurohindo believes that, -

The Brahman or the Absolute reality 1nvolves .
and evolves in ‘the creatlon ; . . »ln’
" Man -so far is_ the. highest form in. this creative
evolutionary process P R : B
He is destlned to become superman,the end of

. the evolutionary journey o
Superman or the supramental beinq is all

‘ freedom.:all enlightenment,all wisdom. it is the .
essence of man etc.’ ' |

l

~Sri Aurooindo s life task 13 to unfold this mystery

of creation in himself as well as to hasten this :{

process in humanity. qucation to, him 1s an importantf‘

step in this direction.
| Thus: man is seen'by Sri Aurobindo'in a very
wide. perspective,with enormous potentialities with

1e<treme optimism For him,man at” present is in the
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_transition period gradually upqrading from'lo&er to

higher consciousness.He therefore gave education the"'
task of brinqinq out(educezto brinq out) the inner

truth beautyA a-1d -goodness of man. Hisrinvocation to

’-spirituality in- education should be seen. in quite

contrast with the ordinary belief in daily worshipp.fx

'ing,of chanting mantras,of fasting as well as of

marking ® the body with tilaks and so on.‘

This thrust towards spiritual seeking is of.

course nothing new particularly in India as Sri-  }¢;

. 1

-Aurobindo himself observed, ke

"India has seen always in man the individual-
'~ a soul,a portion of the Divinity,enwrapped~in :
mind and body,a conscious manifestation in |
‘Natnre'of the universal self and spirit.
¢ .~ -Always She has distinguished and cultivated |
3 ' in him a mental,and intellectual,an ethical,;’”
dynamic and practical,an sdesthetic and 'Ul}
hedonistic.a vital and. physical beinc,out alll
these have bDeen seen as powers of a-soul thatj
manifests ‘throush them and grows with their‘g
qrowth,and yet they are not all the soul bec-v

o ause at’ the summit of its ascent it arises to_;t

something greater than them all into a. ';“~,
spiritual being,and 1t -is.in’ this that she hasff'
found the supreme manifestation of the soul é




of man. and.his ultiﬁate divine:manhood‘his
peramartha and highest purushartha.-133
| This 1dea about India and his tradition almost totally
reflected in Sri Aurobindo s own philosophy of educat-
ion.By Indian traditlon he means Vedic(Upanishadic) ”
truthg ,which will serve as the fcundation of educa-
tion, “That is the principle on which we must build ,i34
says Sri Aurobindo.

| “The trué basis of edusation‘,Sri Aurdhindo
hinks,'is the study of human mind 1ntant,adolescent
and_adult“,lsg rather than‘strivinc to ‘@establish any i
 perfect system.For mind is “The instrument of studf'?
vand ‘without understandinq the nature limitation of
'that instrument,education would merely become a blind
pursuit and possibly ends up in futility.The defects { &f
,‘in European education,as Sri Aurooindo finds out is

that.the European education is oased on an insuffici-g'-

Ient knowledqe of human psycholo~y So ‘a comprehensive

'understandinc of human psychology can only provide a‘g

1comprehensive philosophy of education,and it is

implicittly implied that Indian seers(Vedic risis)

-

| have . that psycholo':ical grasp, and that true educatim :-,

can be given only on their visions.-



To ccncretize that Indian tradition of edacation.

V Sri Aurobindo puts forward his educational principlesI

(principles of-teaching).whiqh nearly_encompaas his‘*

philosophy of education entirly e, . ' : ‘ o

-“The first prinoiple of true teaching is that é
nothzng can be tauqht.-— the teacher is not an_
instructor ortask master,he is a helper and |
a juide' o

’ "The second Qrwnciple is that the mipd.has:to &
be consulted in its own orowth The idea of je
hammerin : the child into the shape desired’ hy N
tha parent’ or teacher is a barbarous and. 1qnor-
ant supersti tution eese: There can be no. greater :
‘error than for the parent to arrange beforehand‘\
that his son shall develop particular qualities,f
*’capacities ideas,virﬁues or be prepared for. af'o
pre-arran red career To force the ﬁature to _ff'

ahandon its dharma is to. do 1t permanent harm.
,mutilate 1ts qrowth and deface its perfection.

“The thirabpriheiple offeducatlon ié to work i
from the near to the far,from that wuich is- to
‘that wiich shall be.The basis of a man 's nature -
is. almost always in additbn. to his soul s past.
“his heredity,his surroundinds,his nationality,
his country,the soil from which he draws
‘sustenance, the air wich he breathas,the slqhts{f




souﬁds;habits'to;Which‘he is accuetomed;They;

i

- mould him not the less powerfully because
insensibly, and from that then wve must heqginges’
A free and natural growtu is the condition of
genuine development.... 1% ’

Sri Aurdbindo s principles have enormous implications
in Education,because in-brief he utte:ed nearly all
releVant'truths.A short discussicn7in_this‘effecthcah."

_hrlng out the whole picture.

s

His flrst principle deals with true teachers
Qho can only able to teach in a_true}educat;on.A trué ‘
teaeherlunderstands that his performance is only tgl‘
help or juide st idents in the process Qf,hie-underet- _.
anaing and not .f;mp_os‘ing anyt?"-inc ferei‘oly;any lesson,"
any‘idea against students will SriAurohindo therefore:

suhs crlbes to Vedantic view that,education is the

manlfestatlon—of the inner truth of man,and not thatf

it(education). 13 only a process. 3f intro- ucinc new

and newer information as the emoiricists maintain So
A the Idealistice trend in Srf“Auroomndo is quite

palpable ;yet his Idealism maintains that man neiny
a creatureyef the natu;e,whtch formally keeps withinzi.i~
himself tﬁe trﬁths of every mYstery'of'the nature in::

a microcosmic Way,because'there_is an essemntial unity

S




bétween man and the nature, the truths of the *\.-atura
are also in a way truthé of man.This is not merely
~an intellectual understanaing hut out of an iﬂner__
awakentwo and superior consciousness. Furthermore the
.whole Vedic philosophy stands be“ind thisg supn031-
tion that man is fundamentally the Brahman itself
(purnamadah purnamidan purnatpurnamudqcyate...etc.),
and the qnderstansing of the inner Prahman is there—
" fore an understanding 6f the essence of the cosmos,
— past,present and future of it.The’ material world
'~ ‘only presents a truth‘ih_its different confiqurationi
ané cchatedation H wheﬂ'the manifestataan ‘of oneself
. is an. endeavour to know truths in their essential P
- fundamental - hasic forms.That is presumably
Sri‘Au:ohindb;s vie& on the meaning of eduéation.
A teacher as a trué tgaéher helps students <.
to »ring out their iqder divinify,by<supp1¥ing
favaourarle info;‘mation,by arran 'in7t and placing:
‘lessons ih"suéh a way ﬁhichncan effect.the1whole mai.
- the mind, heart and £he‘b§dy or in othexr words,thé
intelléct,emotion,senses and nerves.The teédheré":
task is to encoﬁraqe,to.moyg,to initiate,toxawaken?a .

slumberinq‘heart of a chil§ ; so its é”terrﬂvly :
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' respcnsible'jcb because teacher actually en7ineers the
whole'fﬁture(SOCietf).(“One‘muet be a saint and a hero
' to become a.Tnod teacher" — The thher) |

" In educatim the teacher — student. relationship,
is a very vital issue. and Sri Aurdbindo is auite avare
about it,as he says,'?...the educationist has to do.

esewith an infinitely subtle and sen31t1ve orTanism.oev

he has to work iﬂ the elusive suhstance:of mind and

respect the 11mitq lmposed by the fragile human bc@y?.137
‘However sri murobindo S First-principle provides hene
an answer .A teacher ts a friend and a 7uide Sriaurdbindo _'
! decries any iwsistence on- the prevailin? ecoistic m_
_ pursuit where a teacher teaches from a hiah pedestal,
always aware Of'hlS seperate self ,where students are
me:e-feceLvers of information and are always praised
far succeeghxl pourin: out ‘of 5ookish~knokledge. ~_Eia;
_Sri=AurobLndO's Secvndfpéipciple .impiies e;qg;;
each and eVery,individual is an nnique_creaticn:ef@g"’
nature wiﬁh‘a particuiar beﬁt'of mind,unéefsiahding:yw
and'attitude;This iﬁdiViduel unidueness’sﬁ;uld re _ai.)

respected and keenly attended iﬂ a qood education.

Eecause in it lies tne secret of nature and nerfect uev:

_satlsfaction to a narthular iﬂd*vidual This 15 unlike
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the modern trend of imposinc everything by efternal

aaents and thus nearly destroylng -any individual Tf}%;?-v

_initiatlve and creativity in ‘a .child.: fi'h
‘ As it naturally follows from the aoove invoc— i’”
'atlon to individual unlqueness in education that
Sri Aurohindo will always discourage any pre-arranged
career for children For oarents s versistence on the
'Drearranqed career of their children often help a
child to lose everythlnq creative of his own He oeconas f
. a second hand human beinq,livinm another's life,_ |
which'is bound'to be'narrow,interestless and miserable,‘
‘This should serve as-a ﬁarninq tolparepts and'teachere
of .every time ‘and place.,"

. sri Anro>1ndo 8 Thlrd prlnciple also have ‘ -3
.. important 1mp11cations e,d. an education aims at
"To work from the near to the far" 1mplies that a childv .
V_sbould be educatted first wfth material and physical
'matters and then cradually towards akstraction.It
also indicates that a child should be tauqht first
with his near axd known env1ro;hent,and then qradually

the national and international environment — of scien;eg‘

poLttlcs,soctety etc.,would ne tauaht.

4 ’ )
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‘The priﬁciple‘alsoflays.faith on a free:anaf.

; natural urowth of a cxlld,which adv1ce8 parents and

L}

teachers that a child should not he dbstructed in
.any way hy . e- ternal 1mposition,hy authority,;y press-rf.v
ure etc..rather helped ‘or. encourawed in his natural
growth.In all these there ts an 1mplied asserticm

; that a qreat truth is playing in the course and creatian
‘of - the Nature,because Nature is teleolonical(evoluti-
'.onary) for sri Auro;indo Therefore an unhindered and
wel? proteeted gJrowth f£or a_child in educatioq 1s.the'{
Test in e&ery way, for then\he‘lives,his‘ownliife | B
and not of ethers'}A o ‘

Sri Aurobiindo has a riew'sﬁﬁ on the‘értqgg -
_'gqhiqg.as he said "To leadAhim(a-chiid) on step by
step,interestihQif and absorbinv hiﬁ 1nveach as it
comes,until he has mastered his suhject is the true

art of teachvno ’138 He always favoured a camorehen- '

sive kxowlelae for children unlike the modera trend -

" of | "teachin” by snippets” .He observed that "mudh of

the shallowness,dtscur51ve 1Lghtness and fickle
; mutadlity of the averaqe modern mind is due to the

vicious prlnciple of teaching by Snippetsa iég'-}lg;ﬂﬁ“




As to the-edﬁeation of a child a.teacher
needs to understand the nature »f a cﬁildjaﬁd:_»i.
according to that he needs . to wive'ﬁim iaterest'
so that the child can unfbld Sri Aurohindo draws a '
picture of the,nature of a_child in general,

,As he said,—

“Every. child is a lover of interestina narra-
tive,a hero’ worshipner and a patriot' ...
'Every child is an- inquirer,an anestiqator,w

aqalyser,a merciless .anatomist® o ve i
'Every child has an insatiable intellectual
curiosity and turn for metaphysical enquiry’
'Evezy child has the ‘ift of imitation and a
- touch of ima inative power. 140 : é

All these qualities need to be attended to qive
@

~ child knowledqe of history,science,philosophy and

art, £or these qualities serve as aerminal forces. .
'behind the development of different subjects A

teacher therefore have been entrusted with the

bfenormous task of awakeninj a total dhild-havinq
those natural qifts of" qualities. :

' However. Sri Aurobindo 8 ‘education is .an
Intejral one,qivinq equal. emehasis on 1nte11ece ,}i‘
.tual.moral ‘and physical aspects of man.and brinoinq

them under the-command;of the spirit.Only in the .
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awakenlnq of the spirit.the truj inteyrality can
'oe achieved in 1life, . . *

Education of the body 3 ' -

' “If our seeking is for a total perfection
of the heinn‘, Sri Auronwndo says. 'the physical N
_:part of it cannot be left asidezfor the body is. ths ‘
‘material wasis,the body is the instrument which

.we have to use....'14i It is conspicuous from the"

y:.'\u.
o1 [N
BRI

above sayinc; that the bod_x has a very important :
- part to play 11 Sri Aurohindo s metaphysics nay its
,alreemphasts of the old saylnq, - sar;ran khalu ¢,i
r-'dharmasahanam,or no spirituaiity witheut»a rood .
| health. The education of the body thus 1nvolves once
whole orwanisms — senses,nerves etc.It helps know1ng
them,their proper functlons and ahove all keeping
them perfeCtly_fit'to act and to receive apnroprie
etely‘Eﬁays and oaﬁes,wﬁich also come - undet this .
) education have their importance not only‘%piritza—¢
11y »at- social]y as well Referrinq to Games and

Sports SriAurohindo says in one of his meSSares,q.f*“z

"They are also fields for the development of habits.};

'capacities and qualities which are qreatly needed
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and of the utmost service to a peoplevinjhar.or in
peace, and . iﬁ7its political and soc¢ial activities,
in most indeed of the provinces of a combined human

endeavour.A142

-VEducation of the mind

-~ A8 Sri kurobindo is already quoted saying »
that — the true basis of education is the.study of‘
the human mind.z mind serves as*tﬁe iastrument of -
any knowledoe and S0 to kxow the full nature of . th18~
1nstrument is an indispensibility before going at
the‘eyternal world; for an instrument always determij
nes the kindaof knowledje 1t can afford.Man's world.
is;lardely a world of its. own makihﬁ;indeed»a'Kahtiaaf.
couch. v o o _ . , , :
| l Nﬂnd for % Sri Aurobindo,has four 1ayers . _
— the Citta or storehouse of memory, the Nhnas or ndnd
proper, the Buddhi or intellect and the Prai_ana or
intuition. ' | | ' '

n 'The Citta or storeﬁouse Ofimeﬁory,is.the'
foundation of all other layers.it has two kinds of.w
works — as a passive reservoier of all memories, gi
and,as an aetive selector of necessary memory.This

active part. of /the memory-ngeds a proper. training
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and improsemeot-in educatioh)wﬁen the first one i,e.
the passive reservoier acts in its own.
The Maoas or the mind proper, is said to be
theé six th ‘sense of the Indian psychology.lt has a. |
' ver:y 1moortar1t task of - receivincr sensations from our
. five senses,translatinj them into ima;es and meking f;.
~ them available for thought It is thus the supplier ,
of materials far thouqht. - f : ‘ | _
The Buddhi or intellect 2Tt beinq the real i?ﬁ@

“.instrument_of thought.It has two different types of

faculties e,o..Creative &'Synthetic,and the Cri&ical
& Analztic etc.The first type is the master of the
knowledve and second the servant The servant touches |
hody of knowled e while the master penetrates its soul.
xet both are. essentials to the completeness of reason,
and they therefore 'to ‘be raised to their highest and \
-finest workin( power' in educetlon.; ST T |
The Prainana or intuition.thouch not yet devel-";
oped in man. but is bound to emerge in the evolutlonary
process of - perfection This Lntuition,as Sri Aurobindo
descrioes,. a..involves in sovereign discernnent,
intuitive perception of-truth}plenary inSbfrstiontoffi
speech direct v151on of kncwledqe to an extent often;u
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amounting to revelation makinq a orophet of truth_.i43 ,
The task of a 7ood teacher is not th stifle the

-qrowth of this element of genius in a chilq, rather to;
help ‘'the growing sould into the way of its own ' -

)

fprotection.

Education of the Heart or_Moral education &
Sri -Aurobindo clears ocut the essence and“import-
ance of the'horal education saying,—

‘ "In the economy of man the mental nature rests
upon tae- moral,and the education of the intellecti
(buddhi) oivonced from the perfection of the '?

: .moral ‘and emotional ‘nature is Jnjurious to human
T prOQress. 144 . | | ) _
But the education of the heart cannot he done through
_the education of the mind 1, e. throuqh hookS»aﬂd R
sermons etc.,because they(heart & the mind) .are categ-

orically Eifferent To deal with ‘man s moral nature
three thinjs need to be properly attended,they are,
- the emotions,the formed habits and associations(sans—;-' |

’karas) and. the nature(svaohaba) <A good . noral nature-,;wg

¥ o.

can only he forned by right emotions the ndblest assoc-;l'

‘iation the best mental,emotioual and physical habitw

expressions of h“a true nature through right actions etc.
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Here too SrivhnrObindo léidsfaith onvthe child’s,oﬁn
v_unfque way.of growth and perfection,ln the education
of the heart,a child needs only, “Watchdng,sugqesting,n;
helping,hut not interferinq *445 | - | | :
Sri Aurohindo s view of education of .a child

therefore takes into consideration all the three
parts - bodv.mind and heart, toqether.This intearal
-aoproach in education 1s a, must because they(hody,
mind EtCo) are not essentially seperate,on the contra—
ry they are 1ntimate1y connected Gnly we,out of. various -
influences see education fraqmentarily and thus
producing unhappy men and women on the. earth Sri Auro~-f
Aoindo s "A Sys am of Naticnal Education' is a ';ﬁfgfj'
manifesto in this regard for the present as wenll as‘
for the future. |

Cy Srl Aurobindo-s scneme of education can only.
Le found to be in actualﬁpractice under the name of
" 'Free Progress System' in' 'Sri Aurobindo Internati-
onelaCentre of Education at’ andicherry Under the
cuardienship'of the Mother, the scheme of education
had been catevorized into Five-heads, to hrinn out the i

'fuller import of it. Those different cateﬁories are - %ﬁv‘

Education of- the physical the vital,the mental,prfhsﬁ';
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'the psychic,and spiritual.

| Howeﬁer,Sri Aurobinao has Seenﬂedocatiod hot'y
for its own cakc'out for thé sckelof_a'oérf 1ofty :
purpose.,Education is a'cteo towards petfection; t‘ne
supramentalhood of man.An appropriate education can l:"
_hasten this evolutionary process and an inaoproprl—':
‘ate educatton will only create delay in the cause.

. Sri Aurobindo' s-Integral-eduCation is,for many, a

right foad-to‘quicken the transformation of man from;w
the conflict ridden consciousness to a higher

consciousness" of intejral life and living.
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II ‘.RABINDRANATH TAGORE : (‘1861 — 1941)

The highest education is that which does not’
merexly give us information but makes our life
in harmony with all eXistence.14, '

&

- Rdbindranath Taqore_ <

The poet's education is not for making poets .
only,though it has a predominance of poetic imagina-

tion.lt is to make a total-man.But what is a total-

, man ? Does he resemble somébody who' has great control
ovo:_his‘body,an expert in physical fitness ? Doeg not
he .go much deeper and highé;.than the.me:e ohysicali?l
Tagore's view of education and his concept of total -
man;afe neifﬁer like a psycholocistls nor like a
scientist's or-a philosopher s view in the traiiti- A
onal sense.but that of a poet of Vedic kind havinq
intuitions,lofty imaginations and msical words.

' ‘As it has bheen already_said, any philosophy

of education i@‘ultimately groainded on a.philosophy,
of . man and his reality So is the case with Tagore ;

also.His mdea of man 1s not unfamiliar to Indian mindy"

o
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It refers to the pi'c,ture of the Vedic -and the Upanishe—'
dic ‘man; the differevnvce lies only in expressicn and in
spatio-temporal dimensions. ' | .

| Nevertheles_s,'l‘agore hasa p‘h’:_llosoqph‘y__'of 1ife :
and living which he himself.live“snd'preeched.Itef'
salient points are : o IS

Man’ is a meeting ground of the finite and the o
infinite, yet most men like to live in finiteness;
~ in self interest, and discriminab om whereas ’to\.
liﬁ‘e in the infinity neans to live in hamony 1
and unity.beyond all selfishness: the fullness vof‘
life,which 18 ‘the only religion of man,is to |
‘live in this 1nfinity. |

There are metaphysical prepuppositions in Tagore s '

philosophy The concept of Universal .man ' w‘"ic’n is very

important in his philosophy, is possibly taxen £rom

'the Ra Veda.As Tagore himself quoted, -- "padoasya vtswa
bhutani trpadosyamrt-an divi".meaning,the Umiversal-man .
has onlx one fourth in the world:while His qreater |

' (three fcurth) part lies beyond in mfinity. ‘_ e o

' ‘I‘a wore s theory of education as his philosophy;
of 1life,puts emphasis on the fullness of life,on therf!

‘_ happiness of 1liv ,.ng(“saoa thako anande“, - iamore),

~ on the quality of selflessness - sensn:ivity and

awakening of the whole man(body-mind & heart) on. the



1{1—8

iove of‘natufe and'iiying beings.

Ta’jore was completelyldiBSatisfied with his
own school 1ife,uttetly‘disenchanted with the British
“system in eduCation,and’on many occassions he express-
eo his clear views ajainst it.Against tﬁe’lack'of
fi’eedom in the modexrn schoolis‘ and its conseque-:ces
Ta jore said, “The 515 machinery>0f the'edacational.?
department did not grant freedom for the acquisition
of truthsbut by a system of reproducticn ewaminations
and ]eneral drudqery it let to the loss of individual
initiative. 147 He accused the modern trend of creating
w disharmony hetween child's 1ife and Nature and thus
permanently estanlishing a psycholo;ical dichotomy
-between the two,whicﬁ are.supposed to be actually
essentially united Tajore says, “From our very child-
hood habits are formed and knowledge is imparted in42
such a maner that our life 1s weaned away from
nature and our mind and the world are set in opposi-
| tion from the beqinnin7 of &ur days.' The result is,
.as-he continues,i'f..the qreatest of edﬁcatiohs forél
{ﬁpicﬁ,we;péme prepared is_neqlected,éhd weoare made,;a‘
ito}iose oﬁ:‘world‘to.findva‘baqfulyof-info:mation g

- instead".,,, Emphasis on mere information not only: . .
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establishes disunity put 1t also creates disinteira-
rtion within.the set up of man wﬁich is ﬁy-uature
united and integrated In modem education.as Ta'rore
observed . "We devote our sole attention to givinq »;

!‘.

children informs tion,not knowinq that by this empha~-:
_isis we are. accentuating a break between the 1nte11-z L
ectual physical and the spiritual life'*.i49 This is |
| thus a misplaced emphesis,.the;shallowqess_of i
modernity.The pursuit of Discipline in scﬁools 'which;‘
refuses to take into account the individual' is
another matter of concern ‘for Taqore.A rnethod(of disc-
ipline) is extolled and- before its alter children-
are treated ‘as dead trees,to be cut into symmetrical
conveniences.With it comes the increasing dependence
on the bookish knowledje,as a result the book cones
lbetween "Us and our world" and Obstructs . all our ;
direct touches of trdth‘ the, straiqht communication
with "Goas'® creation“ | - “
B ‘ It thus becomee'evideet'thef Tagore decries
the. present(traditional) education because, it denies

freedom to the 1earner; encouraves disharmony and

d;s;ntegration,imposes“disc;pline.and lays’ greater 4;

emphasis on:- books ratherdthan on direct;contact,withggm



the world.In brief 1t hecomes an indulcatidh‘of~ 3
-deaﬂ habiﬁs.not joyful participation 15 Iiﬁ;nq relat-
‘.ions; | 7 .

Tagore 6nce-said, ”I believe in a spiritual

world - not as anything seperate from this world-—yfzjf"
but as i;s innermost truth.“lso Understanding and !

the unravellina of this '“Innermost truth" in tndivi-”

rdual life may be said to be the cnly ultimate objectw

:Jii:

-.ive of education according to Taqore.The nature of g
‘;this trath is perpetual newness (ciranabIhata) H |

A ;s therefore living and dynamic.Education shouid
represent:this dynamism ahd'vihrancy in isseif:
otherwise it would lose siqhifiﬁanie;Sq‘nafurally_? @
where mechanicainess and-ﬁathod dominates ove} life':
and . soul of'man;that"canhot be right'educatibn for
Tarore He says. "I for may part belleve.in ths princi-}
p}e of life.in the soulé of man.more than in methods,.151
-'This life and’ dynamism is found in nature,in the sf

close observation and identification of onekself wiﬂm

the play of nature.and s0 this has a great role in %*
' RahindranatH s ideal of educatwon.It is his tnner /
desire that, ‘our childhood should ve given its full

measure of life 's draught,for whidh it has an - ;I:‘

; ' ’ "_" _— e L
; . o :
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enaless thirst'. It was his missicn,Tajoreionce-
' said, "To “hring life tntO»the'edhoolroemfeqain";léé
;The dbject of education ‘he helieves “Ee*rhe A[a
freedom of mind which can only be achieved through
the pathe of freedom . . ) ;
- Taqore f1rm1y believes in the Upanishadic i
'truth of SANTAM - SIVAM - ADVAITAM 3 the supreme
prlnc»ple runs throuch ‘the human world and the
starry heaven. ‘as the Supreme unity.Men understands.
this unity with sympathy and intuition, with identif%-
catioﬁ of htmself with reality,in'nature;and mankindr
The necessity for realieing this supreme unity in

one s life is greatly reflected in Ta7ore s various
thouqhts and activities. concerning education.The
Visvabharati<0f his vision was.founded'onithe'hope

—~ “Where the world becdmes united in a. sihgle aboﬁe”
(yatra vf%va bhavetyekanidam). chever this 1° not

an intellectual unity.rather a spiritual unity.which

needs a. total awakeninq of oody-mindfheart ef man.

That can only he possible when education'is estahl-

_ished on freedom and love,wwich arevfhe‘ﬁwe sides of.

the same coin.: E a . f

—o



In the educational institution at Santlniketan,
"Tagore adopted-— "The ideal of developinv the - hunan »
personality id an atmosphere of freedom and # fellow-‘
ship.through the~impulses of a life lifed in Hature 5.
and in close touch with tqe varied creative activiti-‘
es of the human mind. 153 This,ln other words, is an-

education 'to live a complete life"* .This .'completeﬁ'
ness‘ is an awareness not only of mental fertility }y
but also of the basic necessities(scarcities) of life
"in respect of health,nutrition,indpetry.culture and- i
SO on.At Sriniketan,Tagore tried to buildlﬁp anf:A :i31”
effective centre‘for rural deﬁelpmemt;eatiefying.the ;_

-basic needs of life and culture.

-

A complete 11ving demands a complete education

which should take 1nto consideration certain other r

important issues as well e,q. the nature of a truer ffr”

‘teacher, his relationship with his studentalthe school-

curriculum and so on.Ta}ore was well aware of all ’5
these.

ln ome of his writieps Tagore clarifies his‘;;-
idea on the nature of a'true:teacher, He'writes in

the. negative, "A teacher can never teaches unless -

he is s8till learninc.A lamp cannever lidht another lamp
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unless it continues to burn its own flame“. He further
'says, “The~teacher who has come to the. end of his |
subject who has no living traffic with his knowledqe,z'
out merely repeats his lessons to his students.can‘J
only load ‘their minds;he. cannot quicken theﬂ“ Most"A
teachers,on the otherhand,become dry and-umnspiring
that becanse they have ‘no communication of 11fe and
;love '.In one of many benyali writings Taoore speaks
of the positive qualities which~a true teacher must‘
have in his school(Santiniketen),He'says, “Here'wilL
assemhle those teachers whose vision ertend'beyoncté
the limitation of the outér,who are 'insi‘fhtful,who'é
ere.inquisitive,who take keen interest in the know-é~
led e of the.universe‘and who take deliaht'in direct
e«perience. 154(translation mine) A teacher of course
is not everything in education: he requires students.
In Tajore's ashram students were.desirednto fulfil - |
som2 of his hopes He_says,r?From the very beginning‘mn
I had the desire that the children of the ashram

o

would become increasingly interested in meking

,relationship w1th their imnediate surroundings .

- they would enquire ewamine,and c°11ect, igs(trans mﬂne)

\

Taqore wanted to develop a sympathetic,an inquiring

P



154

,and investigative mind in his students;But:thatlreduites
somethin more nay relationshipfbetween a teacher and

his students,which only makes an 'educa'tion more complete -
and meaniniful.In this'network'of relationship teachers,
“who are more knowlea eahle and responsihle,have a very
signifieant'role to play.To make possible a true and
lasting relatiensﬂip,a teacher®must have in ﬁis heart
soﬁe childlike qualitles such as curinsity,freshness
etc.As fa}ore dbserves, - '

"The (so called) teacher,in whom(the affective
intensity and sensitivity of) the child has N
dried up completely.is-unfit to take charge of
(educating) children.The relation of the

: teacher and the taught needs not only prowimity
but also intimate association and likemlndedness,
without whiih there would not “e sincerity in
the wive-and-take of educatLOQ5 (txe. mine)

LA teachemeedg to oring love and jcsy to the s
‘ student and not the- drudqery of rules Nutual satisfacti-
‘on is the test of sgccess in edqcation.A true teacher
woeld affect_the‘mlnd of e child throush ﬁis heart,

'so> that the child could feel -the qlow within him and
every new fact come to him like a revelation':a child’s
heart opens up,like petals of a flower,by the contact

of a true teacher.
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.
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. Tagore was always aware about tﬁe fecilitating
conditions' of education.In his ,ashram(Brahmecawa -
shram) he always encouraged~of'attention,obserVation,
meditation cooperation taking part# .in- the ashram-acti-i"
vities play etch,amonc students From the very beginni-;

nt he introduced sense-traim ng and nature-study as

essential subjects in ashram.'rhe Educational principles;

of Santiniketan ashram include the follcming 3.

"From the very beginning the students should
be helped to. improve their sensitivity.
-'Arranqements should he made for stud-
.ents 8o that they can regularly use their powar
of observation in the ashram as well as in the .
villaqes outside the ashram,and can note them
down the results.Their evperiences on the
' trees and plants,animals and birds should be

Acompleted 'with'in this specified -region." 157

Taqore's institut* on(ashram) was thus meant. to he: a ‘
Y "

place for~development of imaqination,feelinq.and

sensitivity contributing to harmony and fulfilment

in. individual and social life.

i

Interestinjly encugh,the ancient Indian '

* Papovan culture in 'educa'tion' had alweys a great appeal
for Tagore.He admired it as -an ideal and was highly

- influenced by it in putting.‘his ideas -intoé‘._practi.ceq
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Tapovan(forest -colonios),wnich B represents the trueVA |
L splrit of harmOny with tne nature Spirituel aspiration o
and - a most comprehensive and livinc relaticnshtp h 7
between Guru and. Sishya etc., was always a model inst-;
ftution for him.He has said : Y“This ideal of educatiaa',
throujh sharing a life of high aSpiration with one's
master took possession of my mind."” 158 wtth this :
'idealized picture of a system in a bygone-world 1n hls
mind,Tagore tried to bulld up . his Santiniketan aShram .
to help preparation "For a complete life of man“

He was nevertheless aware of the imoossibility of o
' establishinn a forest dwelling(tapovan) in the chanqed
;atmosphere of the twentieth century.Therefore,he wishéd
thatshls ashram must,be the same in truth,butxuot
‘i{dentical in fact.'

. :_; ‘Tajore conceived His Sentintketanito'be an
ashramgamidst.naturevena silence; a placevVﬁfor'the :p'j§3~
highest. end oﬁglifef,wbere‘cnildrens"minds and Sensesf}-'
are free and awake to enjoy Nature's»glory; 'where”the-‘
'younq and the old, the teacher and the:student,sit at .
the same taole to partake of their daily food and the
Ifood of their eternal life.' Tajore aspired that,

education in such an atmosphere would prepare man for
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e B

" the Fullness of . life.f

_ Spirituality,we all know.is a very important'
‘dimension in Ta1ore s 1ife and education.It may be
said to be the task of each and every individual to 3
be cOnscious of spirituality,to realiae the supreme {i
unity in man and nature Intellect only anaiyses: it j'
-;never eees anything wholly.Intelliqence(bodh) is‘necé;V“
ssery to realize the impartiteness'of spitifeality.
Fof-Tagore. "The eensciouS’union hy iﬁteliigence
1is complete union®.... ‘It should be kept in mind
that, ...the edﬁcatiqn of intelliqenqe ghould be giyedil
fOremeet place :in our-schodi."lsgfknewledqe of
mathématics,scgience and the arts,may‘be‘necessary'iﬁj
;ﬁaintaining a cquortable‘edditly evistence,tut thel
fullneéss of'life'can only Be“achieved through ‘
'intelli vence. " K

) Tadofe says.A"It is the fullness of life whidh‘
makes one happy,not rullness of purse."lsd '
Spirituality is the very essence. of the fullness of E

life .
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Rahindranath measured the upliftment of man
not in terms of material and mental quantity but in
terms. of splrituality.Himself being Van angel of
surplus', he found that only'fealization'of the truth
- santam,sivam &.advaitém,inicne's iife and action
ig of greatest value (“yeldhruVa pad;diecha bandni
visvatane melaba tai ijaha gane'etc. — Tagore).
‘Education is a constant effort in this direction:
it is a passate leading t6 t;e ever widening hprizon

of life and reality.




III .CRITICAL CONSIDERATION :

.

-

A Critical-ccnsideration essenfially demands
a wider. and deeper study of the7subject concerned
'from different levels e,n. Philoscphical Actual andfﬂ

Gcneral eLC The Philosophical-aspect ccnsiders the

. 4 RS
'.coqencyoand the relevance of any concept in the

general framework; The Actual-aspect delves in the ;y

'scientific,etper~nental and implemntational aspecta”ffl

‘of it; The Generalwaspect deals with other impliedf;;?
" issues of far reaching(futuristic) consequences fosfl'
: humanity So it may be found that often g_he two -~
:Actual & the General aspects, remain cris-crossing

and overlapping,because the General(aspect) is a

nere eztentlon Jof the Actual-aspect In a way all

the. three — Philosophicel,Actual and theVGeneral- i
aspecfs,arelﬁery clcSely knitted, they have cnly -

diffefenCes iﬁ shades of a.colonra* »_" N

(A): The Ehilos_phical consideration : f;.;fifgk;ﬁ4if
"vi i+ The philosophy of education is enliohtened by
“the. three greats — - Sri- Aurobindo,Rabindranath! and j

Krishnamurti in three different ways.They played three ;
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.diffe‘rent parts in tﬂ‘ei; worldly ‘playl,,ér'"il"ltur'o!oi‘ndoj: ‘
" as :_a’Ve’dio-risi a Visioha'ry‘ Rabindranath,a man of -
" literature : Krishnamurti,a world—teacher.So differ-;
ences among tham particularly in renard to the -
treatment of the subj ect(of education) are not very.
difficult to find out. _ -
S_f.i Aurobindo and Rahindranath’are goal-oriented
in their approach in edﬁcation,weile Krishnarrmrtil.
is fadt-oriented,without any specific goal, or airﬁ.
lérishrxamurti thinks t,hat,’it-.is t'he'coristant“;mor'rentum, |
toviafds p_e_go;r_ni_r_x_g_ btoth in the'maiteriai"’_as{'-well a_s' in
the psy"eh-olo }ical ievels that btinos p‘erso'n"al‘and (
social misery.For him,there may be a qoal when |
' Eknowled e of -any worldly matter e,q. drlving a car
isA concerned,nut there should 'not ?ve any such coal
in: the psycholo }ical realm(e,g the Jood & tad react-
1ons of driving a car).This psycholo yical realm _
refers to the network of human relationship-— of lox‘re
and goodness of sensitivity and awareness which goes, IA |
deeper than the necessarv memories(essential knowl-“
edge) of life.But Sri Aurocbindo and Ra‘oindran ath have
clear preferencos towards 1oal—orientation of 1ife :ux
,an_c'_l educat;on.';l‘he goal be-:ng in confo:mi-ty with V_edé.,c :

e
S
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and the Upaniiéhedic :pronlodncemnts. — that the 'indﬁriéi;al A
self‘ is ‘basiéai‘ly pure (x’:itya‘- sﬁdeciha'v’ohddha m\ik‘ta - |
.swa,bhaba etc.) and: it is. nothino but the Brahman 1tse1f:
the Erahman 1eing santam-sivam-advaltam and 80 on.

The goal of education,as it is alreadysaid is to.-

help brinving out. that inner eternal part(purity) o
,which an mdividual shares with the Brahman .,This points
to another very fundamental difference hetween '

Krishnamurti on cne side and Sri Aurobindo and Tar*ore

on the other.In Krishn amuri;:l . Unders tanding ( an d 11 er-

ation ,threugh it) is an inétent and jéu‘dden affeir,
unlike sri Au“ro‘oinae ‘e‘nd Ta-ff-'@rean'i b‘eliefs and the |
'common helief too.For Sri Auroblndo & Taqore, human: “ ;
life has a 7oal; man must have a .areparation for it

and;a gradual _attainmant of it.In Krishnanurtl,on ‘

thev;j'elther hand,s.ettind of" any 'zeal and preparéti'oW
for':i;t brincj"s ‘c_o'nf-lict‘: in ii%e‘(_i{-. ne ‘rates"_one's d(m; - :_-
\life) -and £kl furtﬁer t’=1ere is ﬂo -‘rjrad"tial etrairF o
ment of the aoal However it is com-non to all, though
implicit in Sri Aurohindo & Tar;ore and evplicit in
"Krishnamurti, that the attafnment fof any truth is s
sudden,and there is a cate'worical difference beweenv'

truth and the process towards it.;‘ .

NI SUDSNP
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In Sri Aurohin_cjld and ﬁabihdranath} it is al_réééjr‘
szid,the Vedic and the Upanishadic thoughts and
aspirationé"ar;a presupposedl.where educati'cn_ is aimed
at relation(yoga) oneself wibth fhg 'Erahman.Qn ‘the _othér
“nand Krishnamurti is more interested in f-indin.ry out
the facts of life and to inve‘stigate' if there is
something basic(fundamental) in us.Education tov Krish -
naxﬁurti.is"t_o establish‘t;his spi;-it'of investiq- |
-ation.50 when Sri Auro‘v“)in-do and/'l‘a-";ore‘ma&va,more -
"or less id‘ealistic-approach} t§ educatioh, Kr:}shﬁafné
urti rather made a Skeptiéal-‘approach; "We must doubt :
everythiny',Krishnamurti says,‘'so that ouf of the
a:ony of doubt.certitude is born‘.Do‘ not doubt only'
when you are tired or _u;nhapby'— anybodj,; can do that.
Invite doubt in the momen of-ecstasy,fc.)r" theh in ,
what remains you will discove.r the tfue and the false."

(Rene Fouere's The Man and His Teaching v.6)

When Sri Aurobindo aad Ta; jore started with authority
(of the Vedasl)',Krishaanmrti'decries everything so

called authoritative in ~re.f_;arti té ‘J.ife(én_y théo.fy of
11fe) ,.a~nd likes ‘to start afresh, from a__'-_5c1:'atch' from

each and every individual as a starting point. If |

anythinq‘ is presupbosed here(in Krishnamurti) it 1is
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' an ‘eagerness to'live happily without any'. contradic- 4..4 o
' tion and pain.For Krishnamurti, "Truth’ is a pathless'
1and'.'. His accepted’principle is - "Atma ﬁdipa _bhava"
or be a light.un.to yourself. “To f'ollow -_’ahother.-' |
says'Krishnamu_r-fti,l ‘no matter who it is,1s to deny

the understanding of yourself. 161 So he was found .

to have occagwionaly desp:.sing the Guru dominated

Indian relicio cultural tradition.**

L
')

Rabindranath puts his educattonal philosophy

as a literary gentius.No where to my knowledoe, educ-
ation has heen so poetically and majestivally
. e(pressed Sri Aurobindo,on the other hand, puts his
education with a philosophical precieion and a. oreat :
metaphy51cs at the oack In his writin"xs it seems .
Jreat seer with enormous insi ”JhtS and realization
opens up the doe_s of the inner kirmdom of mm.
Krishnamurti started his philosophy factually(doj ec-...;.
tlvely) He advanced from very near to far, frcm L ;

what is given to the source and mystery Or tm given, .

like an e\:cava tor.a rnoder:n Socratis, for according to

**however for many’ crltic Rrishnamrti himelfstands

: as a Guru, the. WOrld-teachers He.is a flower of ‘a lom
‘Theosophical tradition(authority).and in a way satisf-'
les in him the theosophists® dream( idea) of " tre cominc
‘of the Messigh, = A R '

. I
- -mc..—-o— :




164

' Krishnamurtt "First step is the last step".When =
Krishnamurti decried metaphysics he’represents thei:
spirit of Lojical-positivism,althouth his searth
ended up.in.a qi1ite different level(from the
EesitivistS),where Analysig as a method is criti- ;
cised and thrown aﬂay‘completelyu”Analysis'is real.{
paralysis" for Krishnamurti.

S£i Aurcbindo and Rabindranath can be identi-

fied as Idealists,with a stint of appropriate

| realism in their philosophizinc,unllke Riatanean
‘or Eerkelean Idealism.Sri Aurobindo and Rabindranath‘v
Ideallsm is based on the supposition of Man - Natune
_identity Truth lies in the understanding of this
relationship.For them no one is self—sufficient,.v‘
_ rather everyone is- interdependent as man effects’l'z
nature nature also effects man.Here relationship
is,fundamental,which-acts as an awakener,enkindler ?
as a nateh-stiqk.xrishnamurti is a skeptic havimga
i positive approach tO‘lige;His principle'—'never to
conclude but‘investigate,guides his life and:
teachings It'is-tnis'skeptical-attitnde'againatA
any authority that help his philosophy to remain

always free from bogg1ng down,or stagnata,. But unlike

U W P N



any ekepﬁicism.of the ep‘is'{:emo‘le-ji'cali.ikin&Krishna-i
‘murti is more concerned in‘questioninq tbe‘efaditi-i
' onal beliefs end velnes HeISeenS‘fo'be-nmme pneno;;k
_menolo~ica1(presuppos1tionless) in method than |
anything else when he denies any presupposition of %fiv
scriptural aqthority or of social value.Thus Krishn&-
'MULti tries to reach to an eternal,a fundamental ’df?;
"life(life of essences or eidetic 1ife).His philo~ i ‘
sophy of education is an eqdeayour in. this effect; ;;
nay to introduce a life of self-questioning _and,
discovery, '

But w wnatevér be their differences, thelr
educatxonal philosophles have most stunninq smila--;
rities. _ ' _ |

Sri Aurdhindo,Rebindraneth end kriShnamurtivn
all are unanimous in believing that a chiId as a
‘flower needs a total blossominc in its own natural i:
way.When Sri Aurdbindo supplied the sofar told and_jg 
'untold(metaphysical) stories of this blossoming, ‘. d
-Rabindranath paints its ethereal beauty ‘and splendoun
and- in Krishnamurti, the meaning(implicatims) of the

hlessoming(flowcring),is unfolded in -its enti:ety,.“y 5“



In the” treatment of education,there is undcu-: -
. btedly a realistic philosophical mind . in Krishnam- |
urti than others.He was very much specific and
modem(non'—me'tapmfsic‘al) in his pronouncements ;His
process was through Dldow +swhich effects in the
gradual unfoldment of the inner beauty(synthes is) of
man by pointing aut ;the_most deplorable state of

affairs in each of us.In education this is Socratic-

treatment,which is said to be thé best so far.

However,Krishnwmrti s treatme*\t cannot be cal led :
[

as 50cratice entirely.’l'here\ are fundamental differe-

- . LI PN N ﬁ

-nces.A.D Dhopeshwarkar finds, -

“The'purpose’ of Krishnar'mrti"é dis'oussions‘ is
not to reach a conclusion 'b\':t to raise the
mind to another dimension .of thinking ark and
feeling.Krishnamrti 8 1s not 'the Socratic
method of drivinq the opponent to a precon-
ceived conclusionshe. does not want conclusicn.
but only insight. Nohody can impose understan—'

' -dinq on another; it must come from within

or not, at ali.n" 162

Andre Niel s observation in this context is, -

“The know-'y_ourself of Krishnamurti goes much

~ deeper than with Socrates.Socrates aimed at. .
brin'}ing to.the surface certain ideas & which
were hidden in the mind,while Krishpamirtt
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. wants — each man to Are’alize his own being, '
where the ME ‘is no more in Opposition to the
not-MEa'e-,where in the "struggle for life®
the strugqle goes and life remains."]:63

The philosophy of Natural Flowerig in Education ,
is common to all the three(Sri Aurohindo & others), | |
.which’ presupposes an idea that ‘man cannot be ftmdament- '
ally harmful only the situation(socio—political) makes
him so.This process of natural flowering only can
bring aut — what is 1ood in a man., However.questims
can be raised, Why American youths,with so much
freedom in their system,are so unruly and frustrated.
in their behaviours ? The' simple answer is,they are
not naturally flowering with love and freedom.'rhey
receive only soma quotas of love ‘from their parents \
and their freedom is curtailed by authority and situation.

Let us hope that Rousseau's Pack _to nature call

in e_'ducation(Naturalistic philosophy) and John Dewey' 8
education as a "'process of ccntinuous reconstmcti on"-53 '
. of ewperience"(prOIressive education) had effected the
educational ideas of Sri Aurobindo and others,consd! -
ciously or unconsciously, oecause in them there isa '_“
vvigorous emphasis on that direction Further, 'cheir '
philoscphies are also reinstatements of Existential ist

I
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 truths — of authentic freedom and uniqueneesv.

i

a plent needs everything — ai‘r,water,'lig'ht.eart‘r\_ etcy -,

absence of any ciie of them implies a Cripplirg growth.

So is the case with the flowering of a child.A natural

being,as the child is,needs all - air,water & 80 on;
along with it. a child furtherp,needs freedom and ,.
care(love),so that the ‘more subtle’and finer element - ;
that nature has b_est-owed on him nay,mind and heart .
can extend and e~pand to the full,.The aBsence of any
one of them or evaqqeration of any in the attemptof
shapino a man(man 'einc mental) already prodnoed
enocughi misery It is ek this naturalistic(holisti, c)

treatment of man(man as a qgift of 1atur:e) ,w‘hich bis

the . essence of their(sri. Aurobindo & others) ednc ati-

enomous 'oote*xtia.lites is always a challenqe to
himself To many,! e is also physiolooically the last ‘
in the nature's evolutionary journey.Hcmever,wha'x

modern man's: education 1s a*med at careerism. comfort

Krishnamurti tried to ,establish education for

| happiness and harmony.The modern-attitude leads to

the Man- Nature. dichoterry,the.lattei:‘ attimée"

‘\, o
B A

: waevefo flowering is a"holis_tlc aﬁfa.ir;Efqr ‘flowering . ..

: onal philosophy Man,because of ‘his qreat mystery md 3

and job-security. then Sri Aurobindo,Rabindranath and -
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(of Sri Aurobindo a-others') tn identitp‘and Eriend-
lineee.It may »e that the images-of_ﬁouéseau_and'

" others could be found to ba present at various steps

.in ‘their(sri Aurobindo & otaers) treatment of educa-:-
tion,yet they never lost their oricinality Above all; |
the elenent otapirituality is an. additional dinenﬁon;’};
in. their education. | .
They all are’ unanimous -on a stngle and most

fundamental point is that,the only purpose of educ-
- ation is to develop a total-man .There is ut. very o

._little difference in meanlng and content among -

- Sri Auronindo's Intel_al education,Raandranath's

Education‘for Complete 1iving(paripurnabhave band-"

bar §ikksa) and Krishmamirti's Ritht kind of educ-

ation ;They presumabely refer to a similar kind of

life.As for Sri Aurdbindo;it was-integgai-livigg.

for Taore it was Fullness of life and*for Krishnaé i

murti it was life of Intelligence.There may be

differences among them in interpreting the terms

e,:Js Sri Aurobindo planned a great metephysics of '
optinism out of an Intenral man,brinqino all sorts/~%f
OgiYO}ic and mystic connections to it.Taqorevinter—

prets a Total-man from a highly imaxinativefand



‘esthetic standpoint Krishnanurti on the otherhand
'_interpreted it with insiqhts in mechanical as well
‘as in nonvmechanical terms., '

Further,their addition of spiritual dimension |
to education is unlike any traditional effort To.
‘Krishnamurti sgiritualigy refers to that part of '

life wnich is bez_nd time :to Sri Aurobindo it .
refers to “...the control of life by- the spirit? ;

to Tagore, spirituality is the'kingdom of surplus -
in man.And to make 'this job,"f;- of establishino
education on spirituality poesiole,they all empha- "
sigzed on meditation in their schools For meditationiv’
is silence,and silence helps|uniqueness to unfold. éi“"
In education,this reference to spiritual*tyv‘
ienin other words implies thelr earnest desire to
change the present level of.consciousneeeinman°
Because, for Krishnamurti, “The p;esent'World,crisisﬁ‘r
i a crisis of‘consciousness.“lsa 'Sri-Aurobindoﬁlfj
Qents "a'radical change of consciqusness“.and
for Tagore, man :.2eds to etend beyond the boundéry .
of his limited self("apanhote bahirhoe haire daraf),
Thus selflessness, the'eeeence of spirituality and
chanje is ve:iously p;esent?in'all_of'themlt

P
i
. A .
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Freedom'being one of the main'cohcepts in edué-
ation,wwich vhen properlv understood 3rinqs outfuller

implications of Sri Aurooindo,Ta jore and Krishnamurti'

L gy SR

whole philosophy of education.By freedom.they are - more
. concenrned with .“Freedom of the mind"(Ta:ore) or the
wpsychological freedom“(Krishnamurti) or "The power to
e pand and grow towards perfection"etc,(Sri Aurdbindo).
" In education,freedom shouid he iﬁithe Beoinninn and
then only it can he at the end, It is freedom that can,
give rise to one s creativity,one s ldentity.It is cnly:
in' this weather i child can pour out himself pleasant]y"
-and campletely.Freedom denies fear of competition,
authority;jealousy,violence and so on.It decries |
rigorous discipline and imposition of any ideolonicall
oppression. | . o . ¥ y RIROEE

_— _ _ o
Man, it is variously said,is most creative wherii:
. . . I * ' . :

he.is. in himseif andfis free;And oreativity can onlfif
make him a f£irst hand individual, oniy cives-hih real .
meaninc and worth of his life.Educational philosophiesu
of Sri Aurobindo,Tagore and Krishnamurti aim at this |
~direction through a constant emphasis on Lookino -.KinY

Listeninc and Learning in education. |
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Interestingly enouch,all of them have emphasi- -
zded on such education which helps to unfold one's
uniqueness and individuality Thelr education there-

fore is more individualistic than socialistic.To
them,an individual is the ultimate unit of a society
and the ultimate-agent for'any social change.Any
system which coerces inquisitiveness and uniqueness
of a child is bound to receive criticism from them.
It is the flowering of a child which receives the
highest priority in their education oecause round :
which every other’ thinm €,0a diécipline,conventions
or any systen rotates.Here system thus receives a
secondhand value because it serves as a denial of
freedom.Sri Aurohindo’'s"three hrinciplesgof teachin§;
-(mentioned'eariier)‘is a”clear réference to this'trutho
Tagore - similarly thinks, “There cannot be .any artifi-
cial system reqarding educatian which is a matter of
inner manifestation." 165 Kris}namurti is a constant
fidhter against the tendency to systemati?e indivi-é
dual life or education. "There_is no path to truthﬂ%
cbserves Krishnamurti, 'Truth must be discovered,;but
there is no formila(no system) for its discovery.
What is~formu1ated is not'true.“les Education must

i
’

concern with the discovery of truth.So, in hrief, their



'educations may be named as Systemless system or

Surrendering to the Truth aione.

Life is a narmonious_comoination‘of'body-ndnd.
andlﬁeart:it movesalways together and have.always
and inherent potentiality to response‘wholly or .
.integrally.But in the process of human civilization :
this natural balance oet disturbed and a partial '
'development either of’ body or. of and or: heart has
taken place.Our traditional education heloed this .

" process tremendously This uneven qrowth of individual
produced a sordid result bot for himself and for the@fﬁ
| human socxety eventually.Any education which takes |
the fuller development of life into consideration
should o:xviously e'nphasize on the in -.eqral-education
of the physique.heart and mind.— as is the case wrth3
Sri AurO)lndO Rablndranath and Krishnamurti o

" However it needs to be specifically mentioned:
that in Tajore's Santlniketan there is always a
Jreater thrust towards the education of Heart(esthe-i'
tic eoucation),which has heen lntroduced through -
' sxnging,dancing,painting,preparlng new. and newer.?
festivities(e, .Halakarshan,Vasanto utsav etc ) }'j%;l

'tnrough art,poetry and 1iterature This may be that\m
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'Taoore himself is a symhol of emotion and feeling

(of heart).and presumably cne's life of feeling(not
of. senttment) 1is more close to a life of activity .
~and fullness.Ta?ore sinqs.when I see the world throuthﬂ
-my scng,then I reco;nize it really,I know it perfectlyfﬂ
~(*ganer bhitar diye jakhan dekhi bhubankhdni’ takhan
tare cinivami,takhan tare jani").The song'reseMbles'“
,the truth'that'cnly a 1ife‘of‘feeliﬁd(sehsitivity &
| love) can aive a vision of reality This vision is
nearly repeated in Krishnanurti when he maintains,
>'3L.to receive.it(truth),the‘heart must be,full and
the'mind empty.'167.it,is indeedfa great aghietementg
on the part'of Rabindranath that in hiselifeftiﬁe'hégf
- was nearly successful:ih concretiZing‘a"moSt iofty;'gjf~
ideal of education, - of a university where nature ”:ai
whispers through trees.birds and flowers,and 1ndivid-i"
;'iual .aspires. for greater knowledge and freedom,The i
Santiniketan then represents the true spirit of. its
_;princvple, yatra visva bhavet eka nidam” or where the-~
world oathers to unite lee Taoore Nature has taken
‘a great part in KrLshnamurtt's Teachings too.His
advises ‘Live close to nature® because ' "The mind .

losses 1ts sensitivity whenever there is no communion -




B i

_ with»nature:"lsa Without sensitivity there can ot be't'
any learning;and,without learningj education ievmeani-”
nolees In a letter written to the schools Krishnamurti':

'showed the place of Nature in- his percept101 of truth 3 :

“When you wander through the woods with heavy

shadows and dappled light and suddenly come ;‘QI
upon an openspace,a green meadow surrounded by

stately trees’ or a sparkling stream,you wander
. why man has lost his relationship tonature and
the beauty of the earth, the - fallen leaf and the!
broken branch.If you have lost touch with nature,

—— e et v 3

gqgthgg.Nature is not just the flowers, the lovely
jreen lawn or the flowing waters‘ih ydur littlef |
garden,but the whole earth will all the thinqs onf.
it.We consider that nature exists for our use, forj

our conve iience,and so loss commnion with the
earth.This sensitivity to the fallenleaf and to
the tall tree on a hill is farmovre important

ttan all the pagsino ‘of examinations and havino ‘a
"brigbt career. 1 '

69 - , i
“On the natJre of a true teacher there is seeminoly

an overall similarity among SriAurdhindo,Rahlndranath and

Krishnamurti A teacher,by Sri Aurohindo, is only ‘a ou}de

and helper .Hed 1s helping his students to bring out 3$?r

whatever,true ana ioble - in him,and that b; his own . life o

sy

and living. For Raaindranath~" “Education can only becone.”

possible by a teacher and not by any system. 170



“A teacher who is himself living,energetic,innovativew.
can only capabl_ of teaching a movinc and livinq ndnd
'»of,a child. “Human mind 1s” always moving,and cnly a
moving mind can‘understand ahothervmind which(is also -
‘movino. 171 A teacher must represent this spirtt of.
movincness in him.On the other hand for Krishnamurti,

" %The true teacher is inwardly rlch, 172 because
teaching is a way of life for him and not a mere
technique or a‘vocation.A true teacher therefore
eﬁcouraqes his students tcwagde freedom and at’the
sametime corrects his ‘own. life too.It means a true--¥f>A
teacher Ch ould always be 1iv1nq and dynamic,which K is :
the ‘verv essenc: of teac4an.Though the nunbers of‘xﬁ
such teachers are always very rare and that 1s partiegi

|(a ; . Co - I .

ctularly in the present culture. 1;_ R

' There is’ another very fundamental elenent that{”
" bind. tooether all the sayinqs of Sri Aurobindo,Rabindhl‘
ranath & Kriahnamurti(on education) is that of Love,,ﬁff

which is selfless.Love and sympathy and net coercionhiu.

. of any kind on the child that guided Sri Aurdhindo sf‘;';,__-'i
educatlon.To Krlshnanurti,loye'and.freedom:are
‘stepping stones. of education;Tagore-is an ardenth'

worshipper of;theABrahman'as»;’raso val sah'.His
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education essentially beccnes -~ an education cf 1cve

("pre&er'éikkga“).Thus,Sfi-Aurobindo & otners,all have. .

‘tcpched this}love-chord in-man,the.fundamental‘and final

chord that greatly effect life'and-educaticn. f A';-""
. Love particularly selfless-love has a special.

chemistry It is a state of mind and not a reactlon

(e,a. not a reaction of hatred) It implies total atten—,

tion and no psycholoqical fragnentation.ln this state

of mind,a man responds completely anu withmt any

inner constralnt This love is tlmeless as.well as cannot

easily make & man tired.Durinc that state of love there

is a sense of identity between txe dbserver and the ;33?

“.

nc“served and the utility-consciousness gets only a
'secondary preference oL no: preference at all.

| | Love has:an eaormous space-creating-capacity‘L:~*
in.mind as well as in heart,which widensvone‘s-visicn gi
and. Hrinfs out indiv1dual creatlvity It implies freedom
for only in freedom one can create.Thus Love _and |
Freedom_*"ecome two essential plllars of educauion nay
of: individual . flowerinc' Love and fneedom are two facets
of the sane reality.one perfects and qives meanina to .

“the other.they are mutually dependeqt terme So it is'§g3

neaninjless to search which is prior and ultimate, ﬁ'f:v,

g

t
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because it is out of .love that. freedom is establiéhe&,’
and it is also through freedom love is exﬁréssed';ﬁoth?

o

are true. _ .

Tacre observes, "Tﬁe love that'is'the higﬁest
truth being the most perfect relationshioe 173 Educaticn
is bas ically a matter of relationship - with oneself,~ff
witﬁ the society,wlth the world; so it must take love
(and freedom) into top oriority;For Krishnamurti, this
(nature,of)love‘is_neither a memorf not a.thought .-
"It is only when there is qo.imagé that there is'love.“lvé‘
Nevertreless there is a p)soiﬁility of mﬁ.misund-
' erstarding and of unirtelliqent use Hf these concepts’
of love and freedom etec. in educatlon The tracmtional
educat‘on hased ox_authority and to conform i; an e%ampie
in this effecﬁ.uverywhefe the principle of life is forc§~
tten or overlooked,ond(a,meéhéﬁibal éystém,thc»immédiatc
hecessify,as ohort'sithed philosopﬁyvofvlifevaﬁd livinér
has taken place. - o

Whatever he the advancement in education with the
1rtroductio~ of modern equinnents llke microscooe teles-
cope, comouter atc, so 1onq the  element of real lcve and

freedom is arsent in the process (of education) the maing'

aim of education nay,the flowering of goodness will bonnd

to falter.
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difference_of approa;h must lead to difference_of
'résults;This is also th; case in Sri AQrQbindo &
Rabindranath one one hand,and Krishnamurtl on the
o't:her.AparE from their indepth éimil;riﬁies".
(in fegard éo their teachinqs) it seems true that'
Krishnamurti s apor)gch generates more - freedom and
stability as it proceéds:because freedom(or 1rberatiaﬂ
is always tied with one is- approach—mechanism,and ﬁ'
.Kriuhnumurti_rematng always burden—freelllke a

clear'-'sky.

Lo

(B) ggg 5g§ua1 considerétioh 3

ﬁ K. Narayaﬁ an emiheht'write} and the Rajya-?‘;
sabha memﬁer,once made an insichtful dbservatlon on
the plight of children in the name of modern education.
He found that the hafdship of a child starts richtat
‘home when straiﬂht from sllep the child is pulled out
of bed,wets ready for school,even hefore its faculties
are awake. "He or she is groomed,stuffed into a

uniform, and packed off to school with a.loaded bagd has.
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become an ineviatable burden for the child. 175 R K 5 ;
investigations -urther showed that an. average chlld |
‘carried six to eiqht kilogram of paraphernalia of }
:modern education like a tackmule .As a result,they a
develop a stoop,han7 their ‘arms forward like a
'chimpanzee"* when walking.some suffered spinal inju-ﬁlu'
ries. Thinqa were not much better when the child ' ‘
returned from sdhool thher or tutor was waiting for:
. special coaching or home—work.For the child the daygs
has ended,with no time left for play or dream.
"It is a cruel harsh life" imposed on her".So R. K.plea—
ded, ‘“To think out and deviee remedies. hy chanaing ,i
'the whole educational system and 'outlook. s» that

Childhood has _a chance to hloom rather than wiltl

in the process ;of learning.“176 This is“brlefly the 3

_story ~f our modern alices without their wondrland.qv
However ithis is but one side of the whole.;iag d“

:tra1edy,the otherside is- no less rrim,whieh deserves;

inmediate attention.It is the Emotional ehild abuse,:_

.or the bruises made to. children that don t show. {_Ei

vResearches conducted abroad suogest that the effects*”f

ﬂ_of emotional child abuse may be as. devaatating as’

. those of physical abuse It's heen seen that emotionally

!

RSN



A abﬁsed children suffer-an»e§en greater deciine iﬁ_%g%
" mental and psycholoéical deﬁeiopnent as they rrow
older than do physically abused'children,becaﬁse
emotional abpse involves nothing else than the
8ystematic destruction of'tbe child’®s self-esteem; ;
fIt-resulted'infutter sadness,'depression or mischie;f
vous'behaviours on the part of the children.According
to Dr.Anita¥ sengupta,a psvcholowist these:contrary_
children are “Victims of the ae, family dynamics%:@i‘,
and parehts' amb>iti ons."177 Very often it is seen that
parents want to achieve something throuqh t‘ne child,
mostly their own failed dreams or things that they 'ﬁ;»
.have missed in their own lives Thus starts the hattle_
_for the child who get causght in the crossfire betweenf.
the parents,the educatlon system,ambitions and the ‘ |
. ever present bogey of the child s future.4

- our world is a world of increasino coatradic-,.
tions and ‘out children are poor victims of this adult
arro1ance,Contradiction lies in our sayinos and
behaviours,we !Bseky rarely'hehave what we actually |
preach. This contradictory behaviour has reflected in
the world affairs too.The Teleqraph -Anewspaper of ﬁi@

2nd september 90 reports,
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"Everyday 40,000 children are dyina in the
world for want. of ine'pensive medicine i
"The cost of figheter plane can be encuah to

~ equip S0,000 village dispensaries: ‘ -

' "Just half - percent of world‘s annual military
fpenditure can pay for all the aqricultural
’machinery required to make poor .countries self-
sufficient in food by the year 20003... etc. S

So in thie world of contradicticne it is most
unlikely that we can have a: sane child Ncne but we
" have created this monstrous society and the monster ;%b
now is mouldinq us according to its needs,a Frankenstei-
_nian effect ¢ However the most stunning fall outs<of.ﬁ
this soclety are‘that-nmhy poor'eeux children both'in
‘the developed and underdeveloped parts of the world
are earning livelihood by physical 1abour or by
prostitution.Chilcren in the flesh-trade roaming in 5
the streetsibf,various metropolisiin,xndiafand eleevhene
Jin the world(including Creat-Britain) are the most ..
harrcwing of all e- 'periences of the social inhumanity.,.
In our Adult world,children are seen wearinq gas-maske
in Israel to protect. themselves from the possible
chemical weapon attack by Iraq during the Gulf-war ‘
(1991) The point is, adults’ have the power to deliver
childhocd from darkness,yet they are not doing it.¢gi E

o}
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.lg!l ~The£é"1$‘$n6£ﬁe£'53§éc£ of eéucéti¢551'ré£i1ty~f~
.- that every society and every 7overnment maintains
certaln aopraach towards thinq(educatinq) of its -
‘citizens. The Vedic-India has Tapovan—culture,thei'"}*
present India pursues a; British trend. ’The authori~

' ties of Fascist Italy imoosed their political credo

f:@Believe,cbey.fight?,and ,"pussolini-is always right“; |

upon all'pupilsland students.and mdnopoliged‘all
media ofhpuolic expression."17é The rules of the
erstwhile Soviet union prohibited ‘the teachinc of Géfh
_reliqion,upon Marxian economics, and other doctrines
'deemed tohe inconsistent with conmunist ideoloqy
However these different and sometimes conflicting
approaches though brought changes in. ths society only ‘
superficially but not - deeply.In actuality they |
adviersely effect human-unity. ! i
China s commitment to Socialistic ideals in\;a-l
education,even%by utmost repression(e,g.students‘ ﬁ‘%ﬁ
_ massacre ianianennen souare on-Bs 4:June,1989),is-€i
'well'known.dapan.on the other hand is follooing her % -
_traditional approach of dis;iplinina a child in
every possihle way.even at the cost nf child s

e;trene nnwilliugness,When Western—democracies cherish
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ifreedom in their educatlon by agiving more priority to ’
the intellectual and the mechanical part of it. Today
-this particular approach(western~approacn) has;a

i-

,tremendous effect on the world over.i
These different approaches to education.which
mostly hased on the immediate necessity of’ man,raised

some pertinent questions related to_ﬂgman-existence .

These questions are mostly based on — the Network of

i &
\‘:‘

Man — Machine-— & Education,which nay be posed in the

- following manner e,g. - :
What is really the'aim of . education ?: _
What can Intellectual & ﬁbchanical approach to
education hring for the world ? or, _
Whether the aim of education is actually to 2{'
produce & compler-man of science or an Intecrated
manofculture"andsoon.' | .
' Krishnamurti fcreseesfthe danger involve“in tne
-modern scientific and technolo1ica1 development He 55%'
evpressed his concern in the folIOW1ng way, ‘-H‘;;g-;g'

"When genetic en]ineering and the computer meet, A

'what are you ? As a human being “what are you ?7
'Your brains are 7oing to be altered Your way-of
:,. behaviour is ooing to be chanqed ot.oIt 511 ends '
up either in war’ or - in death This is what isv'
'happening actually;“179 '
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Human society now is-_thmaand- timjes more coﬁpiicared,
rha'n' what it was at the time of itfs hirth.’This' A
,complextty‘isIhoweverfincreaaing,and_science is in o
a way'helping this process.It(science) encourages
more intellectual-pursuir,mathematical geniué and -

~in a~way'helbina to bring up more comple> men and

;women.This approach is quite contrary to help emer-

gence of an integrated(total)maanho is harmonious
within and without. '

There is a ‘qreater possibility of developing
genetic en;ineering to bring superior human heinﬂs
to handle the e- isting and the emerqing complew-society;
Already there is heavy demand for such beings in the
sophisticated technology of Space,weapcnry,medicine
and so on.However this wculd have a chain reactionary
demand or demand ad-infiniturm .The prdhlem is,.fnrcs
'aysuper-computer indeed:can,solye supervmathematicsi{
‘.in'a superlatiyc haate:but irruould qive birth té_
.suoer problems as weli like “the nroblem of computer
vollution or computer spyin] and so on.The genetic-.‘
-en;ineering~as a nechanical education can p0551b1y
'produce an Atavistic man,who is technically superb,
but he's no. inteqration of mental-emotional and physical
aspects of his heing, and has no appreciation of beauty!u

ety : . . - . RS PR
et IR AR g i N - “YRE
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Integration .means harmony ;ithin oneself as Qell
aS'with the surroundings.It refers more to the chenqing.
space, time and situation(chanwino valoes)'then cenetic-
inheritance. So from a sperm of Taoore or Russell another'
Tagore of 80 cannot be produced Further there is ;
always a, sense of aim,a purpose involved in tha mecha-
nical(;enetic) process,which always limits a product
(an individual) Whereas,an intejrated man - is not.a - -
pproduct,he cannot oe moulded under any. system.lnteqre~ 1'
tion in an indl’idual solely qrounded on love and. N
ffreedom _#SO he(an 1ntegrated man) is beyond the mechani-
cal world of knowledge Knowledqe without self-integraticn
has a poisonous effect As Krishnamurti observes. - Y

"Knowledge has créated the machine and:we live:
on knowledge.We are machines; We are now -
'seperatinq the two.The machine is destroylng us

The machine is the product of knowledwe. we are, .
et the product ‘of knowledge.Therefore khowledqe is
destrqzino us,not the machine.lso v,ﬁj_ » “f?“éV

RO

-So .the endin7y of knowledce is in a way the ending of
_the possibility of future destructicn. f'@, lh*-’ Q?A;
True’ intenration is based on the s ;pirit(soul),

':for Sri Aurobindo;on the surnlus 1n man, for Tawore and

on intellicence for Krishnamurti In the philosophies

of Sri Aurdbindo and others Intedration plays a very |
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t:significant role.They useds the term 'Inteqration' :‘
not in the scnae of mere combination or aqgreoation..v
of different individual aspects.Integrataon,for theub
is based on spirituality i e. a spiritual 1life can
only be perfeCtly inteqrated.Therefore education
for them"isla constant effort in this direction,‘
thw spiritualization of life.Thouqh this is quite
cotrary to ‘the asniration of the western approach
in education through constant emphasis on information
and intellect There is however an implicit traqedy
lies in’ this particular approach (Intellectual—approach)
as Krlshnamurti summarizes the whole sense,,“?he man
who knows how Lo split the aunn but has no love in
" his heart becoges a monster. 181 ”i.‘ h'f""t- é'.

Today the world needs a Reliqious mind,as
Krishnamurti clarifies 1t, "A mind that has no belief,.—
that ‘has no dogma.that has no fear, that has absolute-
ly ‘no authority of anykind becauss it is a light to
itself.” 182 The world needs .sympathy more than ‘ :
anything,else.Relijious mind is a 'fusion both of";
sympathy and of scientific spirit.The religicus m&nd§%@
does not cohcerned withéthe partial; it is~concerméa?fi

, o : ® .

: oith\theAtotaljentitY‘of:man.bnly science or‘sciehtificj



188

attitude can not”include the totality'Of life'hecausei
it aees everything partially and analytically.Only

a total approach which a religious ndnd can comprehend,
has an individing effect Krishnamurti viewed, "It is

far more importaa* o understand the manner of our ‘
approach to any problem,than to understand the problem; '
t itselff"183 Religious mind is the, aporoachza total-
approach to life. Riaht—education isﬂboth ‘a study of
“aooroach and of cultivation of a’ religious mind.v«

e

Today a new aporoach or- an approach from

totality is needed WA new approacﬂ as Krishnanurti _fk."

describes, °is not.the cultivation of-teehnique -
which, does not mean you deny technique — but the TR

creating,or helping to create an integrated human : _
bing first,who%se experience will in turn create the{
_ technique. 184 It also supposed that this apvnroach .can - ,
only effective&ly dear with any situation-; immediate,‘v
qldbal or eternal;whatsoever.lt denies nothing but -
gives everything e,g.,intelrect,emotion etc..its due
share in life It wil] further result in a total over-kf
haul of the existing value order, because in neither |

encourages sensual pleasure no: any utilitarian motive

\ .

i
i

Aoi carterism or ambition etc.
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‘ Srl Aurobindo,Tagore and’krlshnanurti's educatfon
‘vfs.MOre for happiness than nleaSure; more-fordqualltyT"
4 than' quantity; more for 1ntelligence and intu:ltion than '
intellectualimsm alone In brief,anything which awakes a
total man and neutralizes his: selfish llfe is the essenoe'
of their educational views So it can be seen that théy
devalued everything which strengthens lives' eoo-orient-i
ation like competition.comparison,discipline,ambition,,
excessive specialization etc, and on the other hand _
encouraged anything that helps 11ves‘ integration e,g..
learning,looking,listening.leisure,and SO on, In this
process,freedom and love xvserve'as the backbone on"
which the whole body of‘their“eduCational3§nilosopnies?
operate. o B ’ B § o VI'T::Y.. |
Does this mean that they have succeeded 1n their o

i
educational pursuit 2. Though it 1s more a practical

!

-than a theoretical concern.but 1sn t it the case tha;
the practical success justifies a philosophy to afv

great extent 2 .ﬂ;'

Sri Aurdbindo International Centre of Education

‘(founded in 1952) under the efficient stewardship of

E

the thher tried to concretize Sri Aurdbindo 8 philoso—
phy of 1ife and educationg.An extract from one of the y'

Centre s .circular dated 16.6.71 says, -
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"It is necessary to reiterate that our aim is to
work for the manifestation of tne'DiQine conscio-
usness in the physical life.Cur education‘istsc'
organizéed that the students can réceive the.
necessary training to participate by their volun-
tary decision in the realization of this aim. -

“The pursyit of a degree,diploma'or certificate

is inconsistent with the aim that is placed before

US,... . lD.

»Therefore,henceforth no certificates will be
issued to the students of our Centre of Education.”,
Indeed this is a challenging task and “the Centre
has creditably followed it even against many weves of

troubles.There are several aspects which make the Centre s

'

education complex and they axe, -~ short of space.short :
of materials short of suitable teachers etcs PsYcholo-L
gical complexity in regard to students for each student
has individual peculiarities individual tastes. etc.:_f_

: Then there is comple:ity concernino the deeper side
f

i,e. the spiritual content in_education.There isf_ o

another difficulty derived ffoﬁ?parents' and guardiansf
of students;whO'have'thelr own notions and aﬁbitions, ﬁy
hopes and desires;Nevefthe}ess Sri'Aﬁrdbindé‘Internatienei‘
Centre of Education® has'; cqntinncus successzstory,‘i'

- r

SN SRpp——— | Y
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»
~and "it was due to the predominance of spiritual f.orce" ,
recounts a~professcr§ He fcrﬁher elaborates, "Here
c}"xi'ldren breathe spirituality,live epiritueiity.eoar
in the sky of spirib.lalitir,no- religion,mind 4you No .-
‘religion is preached here,no teaching, no. sermon,but
there is something verxy marvellous,constituting a
powerful factor- a discipline is there not outer but
_inner it ndght be terned a spiritual discipline. 186
But one. thing 'is clear that there cannot be any '.‘g'
) ?ardstick of neasuring that particular kind of success ’
_ which t‘ne Centre practices We are. lnmited .only to the
| material success of the school, and it’s been found
that the 'Cent‘re_ too is suffering from various conflicts.
generated from authoritx,éﬁbition,desire etc. of the
daily world. NeVerthelese the overwhelming spirituél +
atmosnhere there along with blessinqs of 1ate T _
SrijAurobindo and the Mother of the Centre gave 1t 0 ;
(the Centre): ‘comparutively an easy r_unn_ing:And in:
this procese it 'aieo.,‘ae{relops 1ts own. i‘de}iti_fy ~:endr
culture.‘ e - BRI
Rabindranath ‘I‘agore s Santiniketan wculd L
'~ presumably the unly exoeriment with education in such“i“V

a wide scale From Santiniketan school to t‘he fcundation

of :‘Viswabharati University,the journey was arduous. )
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e

However Tagore founded the as'hr'am and himelf‘faced .
' many problems cF grat proportions regardino :lts
mnning.He was a bit .more closer,more associated wi‘lf}x-

- hils education than others Sri Aurobindo or Kris‘nnam- ;

u‘rti.Tagore was in the administration,sometimes in
the teaching ‘and above all he himself stood as a
synbol of his educational ideals.But now,barely fifty

years after his death,Santiniketan has changed for 1o

the worse. _
Sri Sisirkuman Ghose once closely associated-"

with the’ ashram,sarcastically describes Santiniketan s'
present state of affairs, - '

"Now,it is little more than a tourist spot agd
a campus of problem ridden visionless ordinar.y
men, teachers students and workers.Most of its

" workers are drones.Today no one expects much - 4

fromvthe- place.Entertainnents,have_ réplaced o

. enlightenment.We have been hyphotized by V'I'ago';:e', ,

we have yet to earn him.Now Tacjore is but a -

pagoda tree and the institution a glorified B

Housing Corporation."187 : : 1 |

i

Tacor:e s Santiniketan.onoe an abode of peace becomes

t

’an abode of conflict. for it has nearly buried Tagore s

i ~.-y.n.(.
.1\ oy

ideals.'l‘here are reasons fon it They are. e,q. -
Annexation of Viswabharati Aunder .:Cal_cutt.a .Universiti‘i;hl’)-}v-

-0
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reéulation,Centralizatioh of Uniﬁersity,Entry’bf
pOlithS and so on.These _decisions taken by the admin-‘
istration(sometines supported by fagore hinself as one
of. the nenbers) under great pressure though saved ,
Santiniketan physlcally,but has taken away its uniqueé .
ness nearly completel&. | ‘l ' o
In Krishnamurti—schools too the same social
forces of disruption are also found to be working-.
The forces of'authority,ambition,careerism,oompeti-
tion etc.,can be very glearly’visible.in the‘faces_
of many of the perents,studeéfs and alsoiinschool-‘
teachers.This is in.meny'ways frustrate the main
'purpose of the.process\whloh 15 "Flowering" |
Kris'mamrti himself was well aware of all these.He'l -
- once esked,.f “After forty‘&ears,what.have we pro&ﬁcédﬂ?
Yqu'ell haveogiven a;gresr'pmrt of your life to this
endgwhat-haS'HappeneQ:;' ses and in gredt.anguish henj
continues ¢ 'we all‘stérted out together to build.
something deep,somthing lasting,sonething v:rorthwhile
there(in America) as well as here(in India).But there
it is notflowering~either. 188 -NeverthelessaKriShnam-"
urtiwschools and sri Aurobindo Centre have their own

L]

success stories when Tacore 8 Santiniketan has failed




Sa

194

nearly.Krishnanurti once mada a warning, "Government
control of education is a =% calamity.There is no.
hope .of peace and orde_r in the world as long as eciué-f
ation is the handmsiﬂ of the.'stat'e or‘of orgahized )
religion. 189 The present lost glozy of Santiniketan
‘for many,is mich due to the qovernment control of 1t,
which means politigglintewentim. And politics, t;eday
beixlmg' the gr‘e_ai:est disrupting force nearly everywhere.
' Fl.owelring and politics casnd&_ go together hand 1in haﬁd, ‘ '
'Krishnanurti—s.ichoolsa and Sri Aurcbindo Infernational
Education Centre tried to keep the govt. control and
politics away as far as possible.This 'however helped

them a'great deal.

i

(C) . The C-eneralk C'onsiderstion :

A cnan’ye of life from selfish to selfless thcugh

indispensible to cope with arxy situation,yet it is )‘a !

Amysterious phenomena.QUite unpredictable w’hich involvés
'neither any scientific(mathematical)necessity nor
‘any,other (necessity) .It rests completely ch one's
innef-u.rge' one's genef:ic céde,on favoura.ble-—situatibnf
‘etc.Education can .,reate at least a favourable situation -

for flowering,but it cannot in any way necessitate
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;Lt’(flowex_"ing)i.Flowering is ,categoricially different
£rom knowledge ‘and infor."mat;.on_.FOr example,our knowi-
' edge of many e'cientui'fic truths or of hieforical faets
‘and Qf human behavﬁloiirs could noe sofar help us to k
flower.Iriterestingljr in history tortures o;E imperia~
llen,world Wars,dictatorial regines etc, all went
hand in hand with. the accunulation of knwledge.
‘Tagore posed this point,thoug‘n indiﬁectl ain one of
his famous songs,— why’ there is no awakening(flowering)
4_01 the inert soul(“keno jagena jaqena abaea paran")ﬁw
Th*s flowering though indispensible but it is not
at anybody s beck and call."‘ | | :
The edueational g institutions of Sri Aurcbindo,
'fagom and 'Krishnarmr-t‘:i are’ meant to provide a
favoufabie wéather for flowering.Although the innei‘é‘;<f
urge for freedo'n which is an essontial elevnent for
.‘it(flowerinn) cannot be created anew.but ite momentum
can atleast be increased through a favmrahle school
environment. I"urther,the orevailing socio—political
situation anywhere helps heavily the succc:ssful cermina-
-~ tion of a truth of education or of life. uituations Jf

amono them: vary so mch- that in most cases they r\emain

.'nighly unpredictable It seems that David Hume voiced
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the same feeling when he denied any necessity in the.
facts of the world. >
| ' Man is a transitional'being:he is not final....
Sri Aurdbindo once sald.This transition is from the
nental level to j'xe level of super-coqsciousness.lt is
a passage from gross to fine,it is ‘the logic of
Nature's process.' Sri Aurobindo helisves that man has’
to realise the fundamental futility of intellectualism.
of materialism and eoo-centricism through the process
of evolution.This is the natureal,the inevitable and
~only the bhest course for man;Qniy a conscious coopera-
tion with this -law of the nature can make man fruly
happybEducation;for Sri Aurobindo and others,is a !
preparation te the direction.
Interestingly the- present situation round the
.world is dramatic.Political colours of various
‘countries are quickly changing,leadinc to the change
of their economy and social values.Sclence is striking
at the very.root of earlier believes bysbringing new
and newer challenges before mankind.Any intellectual-
theory, of cohmunism or of'cepitalism,is found to be
shortsighted before life and reality.Today the most
important development is,thers is visibly a great

mementum in redgard to freedom and human righ;s in different

R
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Darts of the world. 1 ‘

Nodoubt this is a. vezy creative tim marked Yy,
' soms drastic changes in human thinking.'l‘oday mankind
is. bound to think globally and act globally.Ecology.
environment,pollution or so needs a global attention
and a globai standpoint.'rhis 1ncreasing 1n€erest 1n'
_ qlcbalism of the pmsent generation,however laudable
it wmay be.will bound to falter becamse of individuals B
thenselvos.Still men a;'e'self-se_ekers,th@y only move . |
w_hevn ‘th'er'e'is ‘é clear‘s'igri of t.heir'ﬂ'.n‘terést’boing

served.'l’his is’ in-short an vIntella'ctijal-oiobﬁalism,‘

a theory in search of more intezeat anci more seazrity.
Sri Aurobindo,Rabindranam and Krishnamrti
,also talked about Globalism( Intemationalism) Jout - !
that is not a theory.It is not an imosed-globalism-‘éw
but ian inwafd-globaliém,Whi_‘m refers '_to a change of L
appibaclm,a \c‘n-anﬂe of heart;It only truly emeroes when

thena :ls love 1ntearation an% intelligence 1n an

;lndividual.Education 15 entrusted with that grea w,

task. of c'anginc nearts.In an article °*A True Natio-Q -

nal Education’, Sri Aurobindo ind:lcates how education .

will, pave the way for intemationalism(globalism)e
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. He comments, -

®aseo that alone will be a true and 1iving

A education which helps to bring out to full
advantage makes ready for the full purpose
and scope of human life all that. is in the -
individual-: man,and which at the same time :
helps hift to enter into his right relation ’{

. with the life,mind and soul of the people

to which he belongs and with that great

. total life,mind and soul# of ‘humanity of
which he himself is a unit and his people or
nation a 1iving.a seperate and yet inseper- |
" able. menber." 190

»

Onefof-the.basiu dh%racteriStics-df_Rdbindranath's :

- creation — in literature,aft and poetry,is°an unflin-
ching faith on the underlying unity of man.His ‘

' Santiniketan is an effort in that direction.In a letter

Vwritten from Amarica Tagore wrote, -

*T want- just a small place where I 5hall try o
. build up a commnity of men and women ‘who will
recognise no. geocraphical boundaries.They will
know only One country and that ccuntry will
comprise the whole world.They will kncw only
one race and that race’ will ccver the entire! -
human race." 191 L ' i
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Tagore is a champion of Internationalism and to’

. him- it (internationalism) means, "Where the world
_has not been broken up into gragrrents by - .narrow
,domestic walls.“ On the other hand in Krishnarrurti'
philosophy there is always an effert to see an

: individual globally or in the global perSpﬁective'. _

' ‘Krishnarrurit occasionaly uses aphoristic statements
and in one of such statements he utteredi, "You are"
the world,_ and again. | 'Ycu are: responsible for the
vhole of mankind; -~1§2 which in a way reflects his
perspective,his internationalism.Krishnarrurti’

| internationalism also involves a great responsibility
'because "’I'i: is a sense thet we are. all together,
that we are all human beings,not divided.not broken
up,not belonging to any particular group or raoe,or
to. any idealistic concept, but that we are all humanur »

beings living on thais extraordinary earth.” 193

And Krishnanurti desires that his’ schools should -

' develop children to take up this global responsibility.
The educational philosophies of Sri Aurobindo,

Rabindranath -and Krishnamurti need to be brought

. under focus beca,use it is sinoerely believed that} o

their philoSOphies along with the other major .o |

happenings in the world e, cr. scientific discoveries.

L vy 4
I T N N [N
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: political changes dobal issuesm,even theoretical
I.bottlenecks - all are going to help,directly or
indirectly.the enlightening process of the minda._ _ A '
| . However there are problems like massu-education, }
'free—education etc,which have not yet satisfactozy |
‘. answers In practice,Sri Aurobindo Centre and _.
Ii(ri.ahnanurti-schools are all drawing children from
' high income groups, thus eliticism made an- indirect , |
entry.Yet the cost of a tot_al—education,mdern and
esthetic, today is so_ great that this _compromise
betwean good. spirit and-%the mammion may seem to be
vj_ne\-ritable’ and f.olerable upto a point in _the_' circum.
si.:ances.vHowever,evexything depends on the thrust
o‘féa ;oarticu’lar invs'titution, and possibly %hose
institutions are not yet fallen. | ‘ _
Considering the hapless condition,both in )
quantit:{ and quality.of our education scenario V=_
'where hundreds of prirjnary schools have no basic
amenities for them like toilet,drinking water.,black-'-
board and propci sitting arrangen-ents ;. many of t’nem_‘_
have no propér buildlno and most appallingly have no; N
roof over the head to orotect children from rain and

' heat etc.,to talk about implerrenting visions of
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N Sr:l. Aurol)indo.v'l'agore'-- and Krishnamrti in éducation b , o
like talking unrealit:les Not only that, some children ) !
of .their sdhools also reflect the same attituée the l'
same bent of mind like other worldly people.and it
‘'seems that is nothing remarkably different in. them,
Hdwevér,thiéAisfnothlng unlizkely as 1tlia alneady
lsaid that flowering s “an unpredicstable phenomena.lz
It may be further- argued that there is a clear
"possibility of increasing one s contradiction 1n such 1
an institution when to him.a student or’ «o,neither i
flowering(intelligence) has taken place nor the actual
world is in a poqition to’ accept him.This fear still
persists and should I say,it frustrates the cause ;ﬂ.
in many ways. _ - : - IR
Nevertheless, a prépet understandlng of the -
’eéucational philpsopnies of sri Aurobindo,Rabindranath
ahderishnamurti~brings out certain truths vety clearhﬁ
and .we may say that at deeper layers they»ate one? ‘ |
»They did not. deny or negate the réalityxithey)started
from a point of positive-transient inorder to reach

|

|

to a point of positive-eternal Like guiding stars N E R !

. 1 ' |

among non-descript ‘masses of men,they were mpst integr- ; |
ated free and global.Their. phiIOSOphies are in a way

a saga of paradise lost and of paradise regained.-,

~




