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                                                 Chapter 5 
 
                          INTERPRETATIONS OF FINDINGS   
 
 
                                

                                         5.1     Introduction 

 

The importance of the interpretation of the findings from the study cannot be over 

emphasized. The findings from the study were first collated and then correlated with 

theoretical constructs and qualitative data . The first objective of the interpretations was to 

analyze the findings and structure them rationally .   The second objective was to decipher 

the reasons for the findings and create causal constructs where ever possible for the 

obtained findings. The third objective was to create a set of systemic models which when 

collated as whole would provide a school behavioural system model for optimizing the 

workplace motivation of school teachers. For this purpose each major variable and its 

components were designed as a system to be part of the main school motivational system.  

Finally a set of processes were designed to ensure optimal outcomes of the school 

motivational system. The philosophy here was to use ensure the maximum use of the 

findings to create meaningful systems and processes in order to create motivation-

maximizing schools for teachers.  
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                        5.2     Interpretations about each section of the study  

 

          5.2.1   Macro or Broad factors which influence motivation of teachers 

 

It can be seen that the factors can be categorized into two parts based on their correlation 

coefficients. The first category can be termed as Type 1 category which contain the four 

factors which have high correlation ( > .7)  with the motivation of teachers to give their 

best in school. These factors are students , the work itself , colleagues and school 

infrastructure . The common characteristics that the TYPE 1 factors present are the 

following :- 

• Essential to the daily operations of work 

• Direct work life experience 

• Ability to directly and comprehensively affect work life 

• Physical/ mental well-being of the teachers is directly dependent on the quality of 

experience with these  factors  ( Roy , Sengupta , 2013)  

The Type 1 factors can be further divided into Why and How factors . This categorization 

is based on the qualitative data that was obtained from the teachers and heads of schools 

through the interviews and focus group discussions where they explained reasons and 

factors that motivated them to join the teaching profession and the reasons and factors 

which motivate them to be good teachers . We call the first set of factors the WHY 

factors. These factors are essentially initiators and serve to initiate people to join the 

profession of teaching. These factors are students and the work itself . The second set of 
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factors are called HOW factors which essentially motivate teachers to be great teachers 

every day at school . These factors are colleagues and infrastructure. The HOW factors 

can also be termed as sustainers as they serve to sustain the motivation that is initiated by 

the WHY factors or initiators ( Roy , Sengupta , 2013) .  

The second category that emerges from this study is the Type 2 factors which have 

moderate and moderately high correlation to the motivation of school teachers but not 

high ( between .5 and .7 ) . These factors may be described as covert factors which the 

teachers do no face or experience at school every day but nevertheless they affect the 

motivation to work indirectly or covertly. They are personal life and school management .  

The common characteristics of the TYPE 2 factors are the following :- 

• They are not directly related to daily work operations 

• Teachers do not confront them directly at work but these factors influence work 

situation indirectly or covertly . 

                Table 266 :      TYPE 1 & TYPE 2  Motivators 

   
        TYPE 1 MOTIVATORS 
 

 
     TYPE 2 MOTIVATORS 

Colleagues 
Students 
Work Itself 
Infrastructure  

Management 
Personal Life  
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                                 Figure  36 :  Initiators and Sustainers  
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5.2.2   Factors related to Colleagues which influence motivation of teachers  

 

The analysis and interpretations of the results of this part of the study are the following:- 

The variable in question 1 which asked the respondents to rate their efforts to give their 

best at work in school and the  variable in question 2 which asked the respondents to rate 

their overall experience with their colleagues in school had a high correlation of .785. 

Thus the motivation of the teachers was  strongly correlated to the experiences with their 

colleagues.  After factor analysis three factors emerged clearly: 

• Factor 1 was labeled Relationship Factors and consisted of five  items , all of 

which were related to the personal relationship of teachers and their colleagues. 

These included helpful nature of the colleagues, friendliness of the colleagues, 

team spirit, trust and informal relationships . Teaching  is a personal and 

interactive profession , thus relationship variables are important to daily work life 

and motivation in teaching . Thus it was significant to note that the variables 

which are interpersonal in nature like friendliness, team spirit, helpfulness, trust 

and informal relationships were correlated to teacher motivation. This might be 

due to the fact that interpersonal interactions are the most potent power drivers in 

teaching . Teachers might tend to have higher emotional quotients so they want to 

build relationships through their work. This is why interpersonal and relationship 

variables are significant predictors of teacher motivation. ( Roy, Sengupta , 2015)  

• Factor 2 was termed  Ambition Factors . This factor consisted of  factors which 

are driven by ambition and a need to excel. These factors include hardworking and 
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professional colleagues, competent colleagues and competition among colleagues 

to do better.. It was seen in this study that these factors correlate more with the 

overall experience of teachers with their colleagues than with the motivation of 

teachers to do their best in school . ( Roy, Sengupta , 2015)  

• Factor 3 represents Clash factors. These factors include conflict and workplace 

politics. These factors lead to a confrontation or clash thus affecting inter-

colleague relationships. The principal component regression showed that this 

factor also has a positive effect on the motivation of school teachers albeit lesser 

than relationship and ambition factors.( Roy , Sengupta 2015)  This was 

interpreted by the researchers to be due to Simpson’s effect and a thorough study 

of related literature led the researcher to conclude that a lurking or confounding 

variable which is nature of the conflict/political power play influenced the results 

for this factor.  

The principal component regression resulted in a model that fitted satisfactorily. The 

predicted variable which was the motivation of the teachers was found to be satisfactorily 

predicted by the three components which were extracted by the principal component 

analysis . ( Roy, Sengutpa , 2015) .   The resulting  model that emerged out of this part of 

the study  showed  that teachers are motivated by the warm, camaraderie, friendly, 

helpful, team spirit, trust oriented work atmosphere that schools bring. They are 

motivated albeit to a lesser degree by ambition to compete with professionally competent 

and hardworking colleagues. Pennington and Ho (1995) suggested that teachers are more 

motivated by the nature of the teaching work rather than on career advancement This 

study had similar findings . Workplace conflicts and politics also serve  to motivate 

teachers when taken together . ( Roy , Sengupta , 2015) . These findings can used by the 

management of schools to design teacher orientation programmes , training modules and 
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even create a work culture in schools where models are created for teacher motivation . 

Even colleague interaction and groups can be predesigned with the help of profile match 

recruitment processes and by creating a homogenous school culture. School should design 

systems for maximizing synergistic relationships on a personal level. School should 

provide adequate emphasis on career development and foster competitive spirit .At times 

conflict and workplace politics serve to augment  teacher motivation to work. These 

aspects need to be identified  and controlled .( Roy, Sengupta 2015).  

                                    Figure 37:   Peer- Motivation system  
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5.2.3   Factors related to School management which influence the motivation of teachers. 

 

The dependent variable in Question 1 which asked the respondents to rate their efforts to 

give their best at work in school ascertained the motivation level of the teachers .The 

dependent variable in question 2 asked the respondents to rate their overall experience 

with their school management. Correlation analysis between the responses of these two 

variables showed significant correlation between the responses. Thus the motivation of 

the teachers could be taken as being correlated to the experiences with their school 

management. This is rational because the school management decides on the nature of  

the school  and organizational culture and takes policy decisions for school operations . 

Teachers are  knowledge workers who  contribute most significantly to a school’s 

success. Thus the nature and characteristics of  the school management directly affect the 

motivation of school teachers. After a principal component analysis of the fifteen 

independent variables, three components were extracted: 

• The first component was labeled Humane  Factors which  comprised of 8 items which 

were ; understanding nature of the management , fairness in the approach of the 

management , respect for teachers and concern for their families ,trustworthiness , 

generosity as also encouraging and appreciative of the teachers’ work. These variables 

were all related to the humane and personal nature of management-teacher 

relationships. The variables related to this component affect teachers’ intrinsic 

motivation: such as self esteem, self confidence, sense of co-ownership, emotional 

security, inherent love for the job and the school. Thus humane factors may also be 
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described as feel good factors and help to make the teacher intrinsically motivated to 

give their best at work. ( Roy , Sengupta , 2013)  

• The second component was termed  Operational Factors which consisted of items 

that help to provide on- the- job motivation for teachers. This can be described as feel 

free factors . They included participative management, qualified, capable and 

accessible management and an effective leadership style.  . This component promotes 

ease at work, professional acumen , expert advice and help, professional confidence in 

leadership and an overall healthy work atmosphere. These factors provide the 

extrinsic motivation to give one’s best at work  . They help teachers to work freely 

with confidence in their management.  

• The third component represents Clash factors. This component includes variables like 

harsh and unreasonable management styles. These variables relate to the Theory X 

style of management as propounded by McGregor . The two factors hash and 

unreasonable management individually have a negative effect on the motivation of 

teachers but when grouped together they have a  positive effect on the motivation of 

teachers. This may be because of a lurking variable or confounding variable which in 

this case was proposed to be organizational culture. Most schools are mechanistic 

organizations which are driven by strict hierarchy , rules and regulations . Many of 

these rules are unflinching and hence give the perception of a harsh and unreasonable 

management style . It is has been proposed in literature that mechanistic organizations 

tend to thrive better under the Theory X or harsh and strict management style where 

as organic organizations tend to thrive better under the more democratic and humane 

Theory Y .  

The results of the principal component regression showed that the dependent variable 

which was the motivation of the teachers to give their best at work in school could be 
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satisfactorily predicted by the component scores from the three components that were 

extracted by the principal component analysis while adhering to all the assumptions of a 

multiple regression analysis .Thus the model as envisaged by this study was deemed to fit 

and hold . The resultant model that emerged out of this study inferred that teachers are 

motivated intrinsically by the humane component of school management, they are 

extrinsically motivated by the operational component of school management and a harsh 

and unreasonable management style leads to a lesser degree of motivation for school 

work.  

                     Figure 38 :  The  Motivational Process Diagram 
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 The three components which were positively correlated to the motivating experience of 

the teacher with the school management were put forward as a motivational system. The 

design is explained in Figure 39. 

                                           Figure 39 : Management - Motivation System 

 

 

                       

The findings show that a humane and personal school management system built around 

policies which approach teachers with respect, understanding and fairness help augment 

teacher motivation towards their work. The study also revealed that humane factors like 

encouragement and appreciation also seek to motivate teachers. Generous and trustworthy 

school management helps in motivation of teachers. Another interesting factor 

emphasized was that school management’s concern for teacher’s family in turns enhances 

teachers motivation towards the work. The results of this study emphasize that 
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operational factors like a qualified , capable , accessible  management team with an 

effective leadership style and a participative management philosophy helps in augmenting 

teacher motivation.  

The researcher found a Trait-Behaviour-Attribute pattern among the factors involving school 

management that influenced the motivation of teachers .  Traits are characteristics that are ingrained 

in an individual and thus they difficult to learn and unlearn. Attributes are not ingrained and are 

learned and  acquired over time . Behaviour is shaped by both traits and attributes. The figure explains 

the relationship between the traits , attributes and behaviour in the set of factors that were the subject 

of this study. ( Roy, Sengupta 2013). 

                           Figure 40 : Trait-Attribute- Behaviour  Pattern Map .  
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   5.2.4   Factors related to infrastructure which influence motivation of teachers 

 

School infrastructure is an important part of the school system .Literature  studies involving 

school infrastructure and their impact on teacher motivation showed that  a majority of these 

studies were conducted in the developing world mainly in Africa , South Asia and Latin 

America  . This is significant because these areas of the world need significant augmentation 

in school infrastructure . This lack of  infrastructural facilities has led to a lowering to 
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teachers’ motivation at work. This was held true even in studies conducted in developed 

world  the United States of America. In this study three components were extracted after a 

principal component analysis of the eleven independent variables which were taken  to 

represent the  schools’ infrastructural facilities . 

 

• The first component , which was labeled Convenience   Factors  in this study 

comprised of 5 items.  These items  were all related to the dimension of convenience 

that school infrastructural facilities present. These  factors create a convenient 

physical workplace for the teachers. The factors were safety , cleanliness , location , 

maintenance , communication and transport facilities. This component is  related to 

variables which satisfy the lower order  safety and physiological needs of teachers in 

Abraham Maslow’s  theory of hierarchy of needs  (Maslow ,1943).   

• The second component that was extracted represents Operational Factors . These 

factors represent school infrastructural facilities which are directly related to the 

teaching learning process. The factors  consist of academic infrastructure , access to 

computers and internet  and use of ICT in the teaching-learning process . This 

component is also related to the lower order needs as propounded by Maslow. These 

factors provide incentives  to work and teach better .  

• The third component represents Ego factors which includes variables like aesthetics of the 

school , recreational facilities for teachers and status of the infrastructure in relation to other 

schools . These variables create  ego boosts and relates to the higher order social and esteem 

needs that were propounded by Maslow in his hierarchy  of needs . 

                          Figure 41 : Relating Maslow’s Hierarchy of needs to school infrastructure 
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The resultant model that emerged inferred that the motivation of the teachers are predicted by the 

convenience and operational factors but not so much from the ego factors.  This may be due to a 

number of reasons . Since the study was conducted in India where school infrastructure development 

is at a nascent stage and there is much more to achieve , teachers are still motivated primarily by the 

lower order needs . If the school presents all the basic physical conveniences of work , 

communication , safety . cleanliness it is enough to motivate teachers to give their best. Teachers 

motivation is not significantly predicted by ego factors of aesthetic school building and 

environments , recreational facilities or even by the inter school comparison of infrastructure. 

This is significant in terms of designing and planning of schools , where proper prioritization  

of facilities can lead to less wasteful expenditure and better learning outcomes. 

The designing of school infrastructure depends on the objectives set by the school 

management. In schools which seek to maximize motivation and strive to be motivation 

maximizers all school systems and processes have to be designed so that they maximize 
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teacher motivation. In this regard the design of school infrastructural system is of utmost 

importance . School management generally have to work with limited resources and so 

prioritizing the parameters that will guide the design process is of utmost importance. The 

priority  has to be given to convenience and operational infrastructure and no factors or items 

from those components should be over looked. It is in this regard that it is pertinent to note 

that some school management prioritize on aesthetics and ego factors rather than core areas 

which need to be developed first. Such an approach leads to a needless wastage of resources 

with no gain in return.  

 

 

 

 

 

 

 

 

Figure 42 : Infrastructure priority model . Priority decreases as one move up the pyramid.  ( Roy, Sengupta , 

2013  ). 
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The school infrastructure can be taken as a motivational system for teacher motivation and 

designed as such. The primary predictor components which comprise of convenience factors 

and operational factors are taken as subsystems of an infrastructure motivational  system . 

The ego factor which does not predict teacher motivation satisfactorily according to the 

principal component regression  consists of three  factors ,  two of  which have no/low 

correlation to the motivation of school teachers (.19, -.19) and one factor which has a 

moderate correlation to the motivation of school teachers ( .405) .   Ego factor is not rejected 

thoroughly but is taken as a part of the  infrastructure motivation system . The researcher 

feels that in this study teachers are not motivated significantly by the ego factors because  

school infrastructure is still rudimentary in India and so aesthetics , recreational facilities for 

teachers or comparative status with other schools still do not motivate teachers  . This is 

because the basic operational and convenience factors for infrastructure  are not yet fulfilled. 
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Thus the researcher feels that priority should be given to convenience factors and operational 

factors and only when they are augmented the ego factors will activate and hence should be 

addressed at that stage . Thus even if ego factors do not significantly motivate teachers  at this 

stage it is will be erroneous  to assume that they do not form a part of the infrastructure 

motivation system for teachers at all.   ( Roy , Sengupta , 2014) 

                            Figure 43 :    Infrastructural -Motivation System 

 

 

 

                      

The findings show that a school infrastructural system which ensures a clean , safe 

environment , convenient location with proper  accessibility and transport facilities to and 

from the school  , and well maintained infrastructure   serves to motivate teachers . Thus 

these parameters are important in planning, designing and functioning of schools. 
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The results of this study also emphasize that operational factors like a proper academic 

infrastructure , access to computers and internet , and the use of ICT in the teaching 

learning process helps to motivate teachers.  

School aesthetics , recreational facilities or the status of the school infrastructure as 

regards to other school are not significant predictors for teacher motivation. These factors 

though might have predictive value for other processes with regards to schools like 

marketability.  

These findings can used by the management and promoters of schools to design school 

infrastructure  as a auto-system which augments teachers’ motivation to work and give 

their best at school every day . Schools should design infrastructural systems for 

maximizing motivation and prioritize focus area with that objective in mind. 
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5.2.5      Factors related to students which influence the motivation of teachers 

 

Correlation analysis between the responses of the variables which represented the 

respondents efforts to give their best at school every day and their overall experience with 

their students  showed a significant correlation of .697 between the responses , thus it 

could be concluded that the workplace motivation of teachers have a significant 

correlation with their experiences with their students. This finding was in conformity with 

the findings of previous related studies in teacher motivation and also with the qualitative 

data that was provided through focus group discussions and interviews. .  The focus group 

discussions and the personal interviews also brought forth the fact that  student 

performance is taken to be a measure of teaching efficacy and that serves to satisfy the 

esteem needs in teachers. it was; also noticed that respected and trusted teachers enjoy a 

significantly higher standing in society in terms of respect  and value. Thus the 

performance and behaviour patterns of students affect teacher motivation ( Roy , 

Sengupta , 2015) .  In this study ten independent variables were taken to represent the 

various dimensions of student behaviour , a principal component analysis of the ten 

variables extracted three  components : 

• The first component was named Bonding   Factors .  This component comprised of 5 

items, all of which were related to the personal bonding of the student and the teacher 

. These factors created a psychological bonding between the student and the teacher 

which went beyond the formal routine of academic and curriculum based interactions.  

This component  also formed a part of the broad dimension of relationship factors  

which influenced student-teacher relationship.. The factors in this component were 

Discipline , Respect , Trust for teachers , Interaction beyond the classroom , Teacher 
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as role model . A positive presence of these factors increased motivation levels of teachers  ( 

Roy , Sengupta , 2015 ) . 

• The second component was termed as Process  Factors and it consisted of factors which were 

related to the teaching learning process. These factors were academic quality of students , 

willingness to learn , focused and motivated to do well in life. These factors are positively 

related to the  workplace motivation of teachers ( Roy. Sengupta , 2015 )  

 
• The third component was named  Hindrance  factors. This component included two variables 

: Rude students and manipulative students  .  These factors also formed a part of the  broad 

dimensions  of relationship factors but they were different from bonding factors because  they 

created an hindrance to the bonding between student and teacher . Thus a presence of these 

factors led to lower teacher motivation.  

                     Figure 44 : Relationship factor constituents  
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The model that emerged from this analysis showed that all the three components that 

emerged from the principal component analysis were significant predictors of the dependent 

variable : the motivation to give one’s best at work every day .  This may be due to a number 

of reasons  . In India the role of the teachers go  beyond the classroom curriculum , they act 

as confidants , counselors , guides and motivators. A significant part of the Indian society is  

still not very literate or educated  so in such situations many a times teachers take the place of 

parents in academic matters when it comes to advising and guiding students.  This creates a 

relationship of trust and respect which in turn leads to teacher-student interactions beyond the 

classroom and the inevitable elevation of the teacher from a mere disseminator of information 

to that of a role model .The interactions with teachers during the course of this study showed 

that this process acts as a motivator for people who chose teaching as a profession  .  

The relationship factors  have direct affect on the process factors which essentially represent 

the variables which directly affect the performance of students in schools . Studies have 

previously shown that teachers are motivated by student’s performance . This is because 

student performance is a direct commentary teaching efficacy and fulfils the esteem needs of 

the teachers .  It is seen that teachers who have better performing students are known in 

society and their words are respected . Thus even social needs of teachers are fulfilled by 

better performing students  ( Roy ,  Sengupta , 2015 ) .        
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                       Figure 45 : Student-Teacher Motivational Process Chart       

  

                    

Schools looking to   maximize teacher motivation  should ensure that all  school systems and 

processes should be designed with an objective to  maximize teacher motivation. Thus  a process 

design  which seeks to maximize  teacher motivation as a consequence of student performance and 

behaviour is very significant ( Roy , Sengupta , 2015)   .  Schools generally try to maximize student 

performance through different methods including a forced maximization of the process factors 
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through punishments and rewards for the students and sometimes for teachers . However if schools 

prioritize processes  to maximize the bonding  factors between students and teachers and take steps to 

minimize the hindrance factors  there could be an automatic augmentation of the process factors 

leading to enhanced students’ performance and thus increased motivation of teachers . This can be 

termed as the student-teacher motivation cycle ( Roy, Sengupta , 2015).  In order to increase the 

motivation level of teachers it is imperative that schools recognize that motivated teachers are 

essential for good student performance , teachers are motivated by their relationships with their 

students and vice versa, and students who enjoy positive relation with teachers do better than students 

who do not thus enhancing teacher motivation further. ( Roy , Sengupta , 2015)  

                       Figure 46 : The Student-Teacher Motivation Cycle  
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                                                     Figure 47 : Priority model: Prioritize the base   

                            
      

The resultant student- teacher motivational system can be illustrated as shown in the figure 48.                         

                              Figure 48:   Student- Teacher motivational system      
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The findings showed that school systems which promote and  nurture healthy 

relationships between students and teachers  by augmenting respect and trust improve 

teacher motivation levels at the workplace.  Schools which   inculcate discipline among 

students , encourage interaction between the teachers and students beyond the classroom 

and help to create situations and atmosphere wherein students create role models of their 

teachers also improve the workplace motivation of teachers. Relationship factors which 

help teacher-student relationship are called bonding factors where as relationship factors 

which negatively influence teacher-student relationship are called hindrance factors.  

Thus schools should lay plan, and design  systems which maximize bonding  factors and 

minimize hindrance factors.( Roy , Sengupta , 2015 ) 

 

This study also noted  that process  factors like a academic quality ,  willingness of the 

students to learn and focused and motivated students who want to do well in life also 

augment the motivation of  teachers. It is inferred through the analysis of qualitative data 

that process factors are most often resultants of the relationship factors .( Roy , Sengupta , 

2015)  

.   
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5.2.6              Factors related to Social and personal life which  

                              influence the motivation of   Teachers 

 

A Correlation analysis that was conducted between the responses of the two variables 

which represented the motivation of teachers to give their best at school and the overall 

experience of teachers with their personal and social life  showed significant correlation. 

Thus the motivation of the teachers was taken to be   correlated to their experiences with 

their personal and social factors  .  A principal component analysis of the ten independent 

variables which constituted the social and personal factors that teachers experience   

extracted three components .  

• The first component was termed Physiological and Safety   Factors . It comprised of 4 

items, which were related to an  individual’s physical and mental wellbeing and 

safety.. These factors affect teacher motivation because financial security ,physical  

comfort , good health of an individual teacher and his or her family is essential for 

motivation at work . These factors act as hygiene factors in the sense that if any of 

these are compromised it leads to a decreased motivation at work.  

• The second component represents Happiness  Factors . These factors include 

variables which lead to a happy family and social life for an individual.  These factors 

augment workplace motivation and teaching efficacy . 

• The third component represents esteem factors. This component includes variables 

which are connected with  the self esteem of a teacher . Enhanced self esteem 

augments the motivation levels of teachers by acting as a springboard to do better and 

go higher in one’s profession.   
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The results of the principal component regression that was conducted illustrated  that the 

dependent variable which was the motivation of the teachers to give their best at work in 

school was  predicted by the component scores from the three components that were 

extracted by the principal component analysis while adhering to all the assumptions of a 

multiple regression analysis . 

The profession of teaching  unlike many others has a potent emotional and human aspect 

to it . This is unlike many other professions . A teacher can give his or her best at work 

only when he or she has a certain level of mental and physical security , a happy family 

and social life and self esteem .  If teachers face dysfunctional situations in their personal 

life it will definitely show in their classroom interactions and will lead to a lower level of 

workplace  motivation. The three components that were extracted in the course of this 

study work as a system , each one affecting the other . Thus if teachers are not satisfied 

with their physiological and safety factors it will also affect their happiness factors and 

then in turn their esteem factors . This will in turn affect their motivation to give their best 

at work each day .  A teacher who is not happy and motivated   to teach will in turn affect 

their children negatively and will lead to unsatisfactory teaching-learning outcome.   Thus 

it is important to have teachers with functional , normal and happy personal lives working 

in school. This is tricky because it may not be possible for the school management to 

create interventions for teachers but regular counseling support , good salary and perks  , 

career enhancement programs  , training and development , and respect for teachers in 

school can help to a large extent to create happy and motivated teachers . 
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                              Figure 49 :   Relationship between the three factors  

   

                             Figure 50   :   Personal & Social- Motivational system 
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  5.2.7.         Factors related to the work itself which influence the 

                                  motivation of school teachers  

 

Correlation analysis between the responses of the variables which represented the 

motivation of teachers to give their best at work and their experiences with the work itself  

showed significant correlation between the responses. Thus the motivation of the teachers 

can be taken to be   correlated to their experiences with the various factors that are 

intrinsically related to the work of teaching . This is synchronous with the findings of 

several previous studies in teacher motivation .  The intrinsic factors that are related to the 

work itself motivate some people to become school teachers. These factors also motivate 

people to carry on in the for long periods of time.( Roy, Sengupta , 2016).  After a 

principal component analysis of the ten independent variables that were taken to be 

intrinsically representative of the  work itself  , three components were extracted.  

• The first component was termed Esteem   Factors . It comprised of 4 items, all of 

which were related to the individual esteem of a school teacher . These factors 

enhance teacher motivation by creating inherent attributes in the work which boost 

self esteem of the teachers.  These factors were adequate pay , appraisal recognition 

and rewards , merit based promotions and future prospects. .( Roy, Sengupta , 2016).  

• The second component represents Comfort Factors  and consists of those factors 

which make the work of teaching comfortable , both mentally and physically . These 

factors consist of job satisfaction , work hours , experience with boss/ supervisor and 

organizational structure.  These factors increase workplace motivation by directly 

improving efficiency and hence improving teaching efficacy. ( Roy , Sengupta ,2016) 
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• The third component represents Security factors. This component includes variables 

which enhance workplace security . These variables include security of tenure as well 

as security for unforeseen circumstances . Thus security factors represent mental and 

psychological security for the teachers . These variables satisfy the safety needs of the 

teachers . ( Roy , Sengupta ,2016) 

   

The resultant model that emerged inferred that the motivation of the teachers is predicted 

by the esteem , comfort and security   factors . These factors are  intrinsically present 

within the job of teaching .  The job of teaching has some inherent attributes which 

motivate people to not only join the profession but also  remain in it for extended periods 

of time. Broadly it is a generally secure profession with security of tenure as also with 

some security for unforeseen circumstances in terms of insurance benefits and provision 

for the education of children in many schools . In addition there are paid holidays during 

the year when the school is closed and the work hours are more or less fixed. Teachers in 

India now draw a comfortable salary with regular increments and many schools have an 

appraisal , recognition and reward model. The most important appraisal and recognition 

and rewards however come from the students . As professionally managed schools 

increase in numbers in India  teachers now have attractive future prospects with a wide 

plethora of career  options. The future growth options are not only in teaching but also in 

school management , education consultancy , research and higher learning  , curriculum 

development and design as also in IT enabled teaching areas  ( Roy , Sengupta , 2016) .  

The organization structures in schools vary from strictly hierarchical and rigid in 

traditional schools to horizontal and flexible in many some of new modern and 

experimental schools that are now being set up. However it is pertinent to note that 

irrespective of the set up  the teacher has a near complete freedom in the classroom and  
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that is a very important aspect that is intrinsically connected with the of the job of 

teaching . Another important dimension or feature of school teaching is the job 

satisfaction that one gets from teaching young minds and watching them grow and 

become successful. It is this connection between the students and teachers that 

intrinsically motivates teachers through job satisfaction. ( Roy, Sengupta , 2016) 

 

The findings show that schools should provide a safe working environment for teachers 

with a security of tenure . Schools also have to ensure adequate pay with optimal working 

hours . There should be mechanisms for identifying talent among teachers and hone those 

talents , care should be taken to recognize good performance and reward them. A 

competent , just and empathetic school leader is required to lead the school . An adequate 

organizational structure should be designed to ensure optimal motivation. Mostly schools 

should employ teachers who are intrinsically motivated by the work of teaching and are 

satisfied with the choice of job or career. Augmenting these intrinsic characteristics of the 

job of teaching will go a long way to ensure that the work itself acts as a system to 

motivate the teachers. ( Roy, Sengupta , 2016) .The findings of the study can be 

represented in the form of a system model . The figure 51  represents the model . 
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                                            Figure 51 : Work-Attribute -Motivational System  
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