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PREFACE 

The aim of this work is to study the students' motivation and attitudes 

in the acquisition of English as Second Language at the Higher Secondary 

level in West Bengal. 

It has been an admitted fact that knowledge of English is essential to 

cope with the present era of globalization. However, a large section of 

students in West Bengal still has a phobia about English and cannot do well in 

it. In West Bengal, it is up to Higher Secondary level that learners of English 

are provided with the fundamental knowledge of listening, speaking, reading, 

and writing. It is essential on the part of an English teacher to have good a 

concept of learners' attitude and motivation in the acquisition of ESL to help 

them learn English easily and interestingly. 

As a teacher of a Higher Secondary school, I found that not only most 

of the students are poor in English but also they find no pleasure in the 

learning of English. Pressure for learning this subject on the part of teachers 

and parents often makes them disgusted and frustrated. 

Their lack of interest, creativity, subsequent frustration, and phobia 

about this subject appeared to be my own failure as a teacher. This idea 

haunted me and I felt an urge to measure the students' motivation and 

attitudes in the acquisition of English as Second language at the H.S. level in 

West Bengal. I hope that future researchers, educationists, and policy makers 

will take some interest in my work on the problems of learning ESL. 

The first of the eight chapters of this work discusses the role of attitude 

and motivation in the acquisition of English as Second Language. It focuses 
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on the mode, method, environment of second language acquisition. The 

difference of environment between learning English as second language and 

foreign language is discussed in the chapter. The aims and objectives of this 

research are also indicated in this chapter. 

Chapter II presents the review of literature. This review has helped the 

present researcher to obtain ideas to identity the research problem and 

research design, to set research objectives and research methodologies, and to 

select attributes and statistical tools to interpret the results. 

Chapter III describes the history of English education in India and West 

Bengal in post independence era. Formation of different commissions and 

committees since independence, their report, draft of curriculums, planning, 

subsequent implementation of those policies, and finally their impact on 

English education are briefly discussed in this chapter. 

Chapter IV discusses the theoretical concepts of attitude and 

motivation, their classifications and the role of these two dependent variables 

in the acquisition of English as Second Language. 

Chapter V describes the characteristics, geographical location, 

demography, culture, economical status, educational scenario of the districts 

where the field study was carried out. It also includes a brief description of 

the educational aspects of the schools under survey. In order to have a clear 

concept, the location of the districts in West Bengal has been pointed with the 

help of maps. Besides, the location of the schools surveyed is also shown. 

Images of the schools are likely to help the readers to form a primary concept 

of the schools surveyed. 

Chapter VI demonstrates the methodology of the research in detail. The 
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chapter clarifies the concept, methods and techniques, which are utilized to 

design the study, to collect the information, to analyze the data and to 

interpret the findings for revelation of truth and arriving at a conclusion. 

Chapter VII discusses the findings of the data collected from 

respondents of different districts of West Bengal. It includes the analysis; 

inter relation of variables, and role of independent variables in affecting 

learners' attitude and motivation. The chapter finally has a description of the 

ultimate results followed by a discussion of the results achieved. 

Chapter VIII, by way of conclusion, summarizes the work done and the 

results obtained. 

Besides collecting data associated with the acquisition of English 

as Second Language through specific Personal Interview Schedule, direct 

informal interaction, and focus group discussion were made with the H.S. 

students of some schools in West Bengal selected randomly. They expressed 

their thoughts, opinions, problems concerning acquisition of English as 

Second Language at the H.S. level and suggested probable solutions, which 

are stated below in brief. The face-to-face interaction with the students has 

been kept recorded in a DVD format, which may be exhibited if, and when 

required. 

The present study did not go without limitations, which should be 

highlighted to avoid any overgeneralizations and misinterpretations of the 

results. The following limitations were faced by the present researcher during 

the research period: 

};> The lack of time and resources 

};> Diversified respondents due to the large study area 
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» Action research on linguistic study 

» Difficulties in concept interpretation to the respondents 

» Non cooperation during data generation process 

Date: Pra.d~ /{M_'Wl.AL ~ 
(Pradip Kumar Sinha) 
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INTRODUCTION 
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In an age of globalization and post-liberalization the students' 

motivation and attitude towards acquisition of English as Second Language 

plays a pivotal role in the development of the educational society. The nature 

of humankind has occupied the minds of philosophers and theologians for 

centuries and it is not the purpose of this section to encroach upon their 

deliberations, nor even an attempt to summarize their arguments. It is 

intended to suggest that human beings are active participants in the learning 

process throughout the whole life and that the reason for this lies in their 

nature and relationship with the wider society. Traditionally, every society 

has produced its own culture, which is carried by human beings and 

transmitted through social interaction and the educational system. Culture, in 

this context, refers to the sum total of knowledge, values, beliefs, etc. of a 

social group. It is in the process of socialization that individuals learn their 

local culture. There is a sense in which some facets of education may be 

regarded as part of the process of socialization, although the former is usually 

viewed as a more formal process than the latter. However, more recently, 

with the advent of globalization and the networked society it is more difficult 

to think of any society having a single culture. Every society is affected by 

innumerable cultures since they are also being transmitted by all forms of 

information technology, as well as by people with whom we interact. Because 

of its apparent commonality among members of a society, culture seems to be 

a phenomenon external and objective to an individual. Actually, this 

objectivity is more apparent than real since individuals have internalized a 

great deal of their local culture and shared it through social interaction. 

Language acquisition is very similar to the process children use m 
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acquiring first and second languages. It requires meaningful interaction in the 

target language and natural communication in which speakers are concerned 

not with the form of their utterances but with the messages, they are 

conveying and understanding. Error correction and explicit teaching of rules 

are not relevant to language acquisition but caretakers and native speakers can 

modifY their utterances addressed to acquirers to help them understand, and 

these modifications are thought to help the acquisition process. It has been 

hypothesized that there is a stable order of acquisition of structures in 

language acquisition, that is, one can see clear similarities across acquirers as 

to which structures tend to be acquired early and which tend to be acquired 

late. Acquirers need not have a conscious awareness of the "rules" they 

possess, and may correct themselves only based on a "feel" for grammatical 

accuracy. On the other hand, it is thought that error correction and the 

presentation of explicit rules help conscious language learning a lot. Error 

correction helps the learner come to the correct mental representation of the 

linguistic generalization. Whether such feedback has this effect to a 

significant degree remains an open question. No variant order of learning is 

claimed, although syllabi implicitly claim that learners proceed from simple 

to complex, a sequence that may not be identical to the acquisition sequence. 

Second language acquisition is the process by which people learn 

languages in addition to their native tongue(s). Second language acquisition 

(SLA) is also the name of the scientific discipline devoted to studying that 

process. Second language refers to any language learned in addition to a 

person's first language; although the concept is named second language 

acquisition, it can also incorporate the learning of third, fourth or subsequent 
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languages. SLA refers to what learners do; it does not refer to practices in 

language teaching. 

The academic discipline of SLA is a sub-discipline of applied 

linguistics. It is broad-based and relatively new. SLA is also closely related to 

psychology, cognitive psychology, and education. To separate the academic 

discipline from the learning process itself, the terms SLA research, second 

language studies, and SLA studies are also used. SLA research began as an 

interdisciplinary field, and because of this, it is difficult to identifY a precise 

starting date. However, it does appear to have developed a great deal since the 

mid-1960s. The term acquisition was originally used to emphasize the 

subconscious nature of the learning process, but in recent years, learning and 

acquisition have become largely synonymous. 

SLA can incorporate heritage language learning, but it does not usually 

incorporate bilingualism. Most SLA researchers see bilingualism as being the 

ultimate result of learning a language, not the process itself, and see the term 

as referring to native-like fluency. Writers in fields such as education and 

psychology, however, often use bilingualism loosely to refer to all forms of 

multilingualism. SLA is also not to be contrasted with the acquisition of a 

foreign language; rather, the learning of second languages and the learning of 

foreign languages involve the same fundamental processes in different 

situations. There has been much debate about exactly how language is 

learned, and many issues are still unresolved. There have been many theories 

of SLA that have been proposed, but none has been accepted as an 

overarching theory by all SLA researchers. Due to the interdisciplinary nature 

of the field of SLA, this is not expected to happen in the predictable future. 
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As SLA began as an interdisciplinary field, it is hard to pin down a 

precise starting date. However, there are two publications in particular that 

are seen as instrumental to the development ofthe modem study ofSLA- Pitt 

Corder's (1967) essay "The Significance of Learners' Errors", and Larry 

Selinker's (1972) article "Inter Language". Corder's essay rejected a 

behaviorist account of SLA and suggested that learners made use of intrinsic 

internal linguistic processes. Selinker's article argued that second language 

learners possess their own individual linguistic systems that are independent 

from both the first and second languages. 

In the 1970s, the general trend in SLA was for research exploring the 

ideas of Corder and Selinker, and refuting behaviorist theories of language 

acquisition. Examples include research into error analysis, studies in 

transitional stages of second-language ability,_ and the "morpheme studies" 

investigating the order in which learners acquired linguistic features. The 70s 

were dominated by naturalistic studies of people learning English as a second 

language. 

By the 1980s, the theories of Stephen Krashen had become the 

prominent paradigm in SLA. In his theories, often collectively known as the 

Input Hypothesis, Krashen suggested that language acquisition is 'driven 

solely by comprehensible input, language input that learners can understand. 

Krashen's model was influential in the field of SLA and had a large influence 

on language teaching, but it left some important processes in SLA 

unexplained. Research in the 1980s was characterized by the attempt to fill in 

these gaps. Some approaches included Lydia White's descriptions of Ieamer 

competence, and Manfred Pienemann's use of speech processing models and 
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lexical functional grammar to explain learner output. This period also saw the 

beginning of approaches based in other disciplines, such as the psychological 

approach of connectionism. 

The 1990s saw a host of new theories introduced to the field, such as 

Michael Long's interaction hypothesis, Merrill Swain's output hypothesis, 

and Richard Schmidt's noticing hypothesis. However, the two main areas of 

research interest were linguistic theories of SLA based upon Noam 

Chomsky's universal grammar, and psychological approaches such as skill 

acquisition theory and connectionism. The latter category also saw the new 

theories of Processability and input processing in this period. The 1990s also 

saw the introduction of socio-cultural theory, an approach to explain SLA in 

terms of the social environment of the learner. 

In the 2000s research was focused on much the same areas as in the 

1990s, with research split into two main camps of linguistic and 

psychological approaches. Van Patten and Benati (2010) states: 

While such distinctions are useful from a sociological 

perspective, they have little linguistic or psychological validity. 

As has been argued repeatedly in the literature, people and the 

mechanisms they possess for language learning do not 

change from context to context. 

Learners of a second language differ in a number of ways from those 

learning their first language. Perhaps the most striking of these is that very 

few adult second language learners reach the same competence as native 

speakers of that language. Children learning a second language are more 

likely to achieve native-like fluency than adults are, but in general, it is very 
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rare for someone speaking a second language to pass completely for a native 

speaker. 

In addition, some errors that second language learners make in their 

speech originate in their first language. For example, Spanish speakers who 

learn ESL may say "Is raining" rather than "It is raining", leaving out the 

subject of the sentence. On the contrary, French speakers who learn ESL, 

however, do not usually make the same mistake. This is because subjects of 

sentences can be left out in Spanish, but not in French. This influence of the 

first language on the second is known as language transfer. 

Moreover, when people learn a second language, the way they speak 

their first language changes in subtle ways. These changes can be with any 

aspect of language, from pronunciation and syntax to gestures the learners 

make and the things they tend to notice. For example, French speakers who 

spoke ESL pronounced the It! sound in French differently from monolingual 

French speakers. When shown a fish tank, Chinese speakers of English tend 

to remember more fish and fewer plants than Chinese monolinguals. This 

effect of the second language on the first led Vivian Cook to propose the idea 

of multi-competence, which sees the different languages a person speaks not 

as separate systems, but as related systems in their mind. 

Integrative language learning leads to the acquisition of a new set of 

verbal habits, which are linked with the culture of the target language 

community. As a result, the learner becomes a member of two cultures. This, 

in its turn, may result in anomie, the feeling of social uncertainty he 

experiences when his first group membership begins to loosen in the process 

of the formation of this second group membership. 
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West Bengal is known for its ethnicity and the linguistic characteristics 

of the population, which play an important role in the development of ESL. 

Settlement and migration are also major factors that have shaped the 

linguistic landscape of the present West Bengal. Therefore, historical and 

geographical profiles have an important role to recognize culture, linguistic 

and social backgrounds of the students in the state. 

In West Bengal all the students have to learn both English (ESL) and 

first language and it is an extremely challenging task. There is a fear in the 

minds of the learners of ESL in West Bengal. Consequently, the learning of 

ESL is not as successful in this state as it is expected to be. Learning of a 

language includes listening, speaking, reading, and writing in the language. 

Quite obviously, it is noticed that second language learners cannot 

communicate in spoken or written English fluently. This is, of course, a 

generalization but not an exaggeration. Many second language learners are 

proficient in written English but due to some socio-psychological reasons, 

they are not so adept in spoken English. Since the present work takes into its 

ambit communication in general, both the spoken word and the written word 

have equal importance in the study. Practically, it is also seen that a large 

section of higher secondary (H.S) students are averse to learning ESL and 

consequently they fail to learn i.e. read, write and communicate in English. 

Bengali is the common language for communication in West Bengal 

(except hill areas). Students of West Bengal are taught ESL from primary 

school level. Therefore, there are fewer opportunities to write and read 

English in daily life. Consequently, phonological and semantic errors are 

found among most of the students of West Bengal. 
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West Bengal is a multilingual state with the principal language Bengali 

and subsidiary languages like Nepali, Urdu, and Hindi etc. Noteworthy, 

Higher Secondary school students in West Bengal are greatly influenced by 

western culture by means of T.V., film, computer etc. 

The influence of the Church in tribal areas in West Bengal is worth 

mentioning. A group of missionaries came to India at the end of 18th century 

with the mission of preaching their religion and serving the humanity. On 13 

June 1793, the missionaries, Dr. & Mrs. Thomas & daughter Betsy and 

William Carey and Family, left Dover. They arrived at Calcutta (now 

Kolkata) on 9 November 1793. In June 1794, William was appointed 

manager of a small indigo factory at Mudnabatti in Dinl\ipur District, North 

Bengal, employed by Mr. Udney, who was the East India Co's Commercial 

Resident at Maida. William worked there for only three months per year. 

Naturally, their mixing with the tribal people of the area and communication 

of .thoughts and ideas influenced the local mass greatly. At Habibpur Block in • 

the district of Maida William Carey established a high school namely 

Rahutara Missionary (Church) High SchooL Around six hundred seventy 

three students read there at present and around thirty-eight percent students 

belong to tribal Christian community. In those days, the poverty-stricken 

tribal students were helped by the missionaries in different ways and later on 

most of them were converted to Christianity. Thus, their charity, preaching of 

religious messages, co-operation, and fellow feeling drew the people of tribal 

community to European cultures. Church going thus was conducive to 

learning ESL. 



10 

In the second language setting m West Bengal, learning of English 

language is obligatory. It seems plausible to assume that there are positive 

attitudes towards English, which reflect a high appreciation and regard for the 

second language. The problem addressed here is to explore the attitudes 

towards ESL among Higher Secondary school students in West Bengal. It is 

likely that the attitude towards and motivation for ESL in the state will be 

related to whether the students live in a bilingual atmosphere or not. A further 

aspect that will be dealt with is how the Higher Secondary students' esteem 

for ESL develops in a setting of their own mother tongue. 

One of the attributes of behavior is attitude. A learner's behavior 

largely depends upon his attitude towards the things, ideas, persons, objects 

etc., in his environment. The entire personality and development of the 

learner is influenced by the nature of his attitudes. Learning a subject or 

language, acquisition of habits and other psychological dispositions are also 

affected by the learner's attitudes. Therefore it is important for the teachers as 

well as people involved in the curriculum development and material 

preparation, to understand the nature of attitude the learner has towards the 

particular teaching materials, methodology and evaluation scheme. In other 

words, the present day curriculum development should take into account the 

nature of attitude of learners towards materials, methodology etc., in order to 

make the learning experience more effective. 

It may also be mentioned that learner's motivation for ESL is actually 

in a constant state of flux brought about by a concatenation of developmental 

personality and attitudinal factors. If motivation is present, ESL can be 

facilitated but without it, ESL becomes difficult. In the state English is learnt 
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only in the classroom context, and most school teachers of West Bengal do 

not have training in English Language Teaching (EL T) that could help 

generate interest among learners. Therefore, it should be pointed out that the 

teachers' own behavior can influence the learners' desire and willingness to 

learn and continue the learning ofESL either positively or negatively. 

ESL and EFL refer to the use or study of English by speakers of other 

languages. It is to be noted that when India was under the British rule, English 

became the principal language in curriculum. 

Despite the large number of different learning situations, it is possible 

to separate two main categories: learning ESL and learning EFL and it is 

crucial here to mention the difference between a Second and a Foreign 

Language, which are referred to as L2. 

People who are living in an English-speaking community/country are 

learning English as their Second Language. "The learner of the second 

language is surrounded by stimulation, both visual and auditory, in the target 

language and thus has many motivational and instructional advantages." 

(Oxford & Shearin, 1994). 

As for those who are not living in an English-speaking 

community/country, they are learning English as a Foreign Language. Oxford 

& Shearin state (1994): 

"Foreign language learners are surrounded by their own native 

language and have to go out of their way to find stimulation and 

input in the target language. These students typically receive 

input in the new language only in the classroom and by artificial 

means, no matter how talented the teacher is." 
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In an ESL situation, the learner is learning English within an English 

environment and needs to understand and speak English outside of the 

classroom too. In an EFL situation, the learner learns English inside a 

classroom, but continues to speak his own language when he leaves the 

classroom. An example of an ESL situation is a Vietnamese child who 

immigrates with his family to America; he speaks Vietnamese at home with 

his parents, but during the rest of the day and at school, he must speak 

English. Until he learns enough English, he will find it very difficult to keep 

up with his schoolwork. He might even find it difficult to make friends. 

The following table lays out the major differences between teaching 

and learning situation of ESL and EFL. 

BASIC DIFFERENCES BETWEEN ESL AND EFL 

. ··, · ·.· : ES:f. · . :· ·'' · .,,. 
. • ' ' • ' - ' -" ,'_, _., _,_· •• , ;<' • _.,: 

. : (Englis4' as a. Second' Language) 
,:._;i'' •'" ·-. ''" ·,•;.;•-;, ... ;.· ,.,, .. ,··, ,, .,;.;'_,::h 

. .. · '· ,;· , :; EFL · ~· . . . 
' (Engl_ish as a Foreign Language) · 
;. : •. :-~,,. ';;, ':;\ ';• ', :, ·>' '?:, '·~--' ' . .' .• ' ,; 

Student lives in an immersive Student lives in their native 

English environment (i.e., Australia, language country (i.e. India, 

England, U.S.A. etc). Germany, Spain, Japan etc). 

Practice, reinforcement, and Students get a teacher-centered 

confirmation (PRC) take place in classroom -- the teacher is the whole 

environment outside the classroom. show (i.e., often there is no other 

Students gain confidence on their time the student can speak English 

own. to someone). Teachers provide 

practice, reinforcement, and 
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ESL EFL 
(English as a Second Language) (English as a Foreign Language) 

confirmation (PRC) and build 

student confidence. 

Outside the c lassroom, students Outside the c lassroom, students have 

confront practical need for Engli sh minimum scope to use English. 

and get ample scope to use English. 

ESL (Eng li sh as a second language) EFL (English as a foreign language) 

takes place in a country where takes place m a country where 

English is the main or dominant English is not the main or dominant 

language. language. 

Teachers w hose native lang uage is Teachers whose native language IS 

Englis h usua lly teach ESL. not English usually teach EFL. 

An ESL Ieamer needs to learn An EFL student IS not concerned 

Englis h very quick ly. C hief about learn ing English very quickly 

emphasis is not la id on the learning because he lives m an E nglish-

of English g rammar accurate ly but speaking atmosphere and he is able 

on the basic surv ival skill as early as to take care of the necessities of 

possible. daily life. 

Table- 1. 1 
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In such a research climate, where English-language education in India 

is crucially important and facing an urgent need for reform and is facing 

challenges not anticipated by other ESL situations, with apparently 

unmotivated students, there is an urgent need for upgrading the knowledge 

regarding the attitude and motivation of the students. The present study aims 

to focus on some important principles that can help teachers of English. It will 

show some identifiable ways by which pedagogic plan can take aspects of 

English learners' motivation into account and highlight the root of some 

problems faced by Second Language (LZJ learners in West Bengal at the 

Higher Secondary level. The study is likely to explore the reasons behind 

such failure. In addition to that, it will illustrate motivation is a great 

contributing factor in L2 acquisition, and attitude plays a significant role in 

the same process. What's more, this will find out the role of attitude and 

motivation in SLA at the Higher Secondary level in West Bengal. 

Keeping all these in view, the present study has outlined the following 

specific objectives: 

•!• To study the socio economic background of the higher secondary level 

students 

•!• To assess the attitude and motivation towards SLA at the Higher 

Secondary level 

•!• To identifY the socio-personal, socio-psychological attributes 

contributing towards the acquisition of second language at the Higher 

Secondary level 

•!• To analyze the relationship between the socio-personal and socio

psychological attributes and the acquisition of second language at the 
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Higher Secondary level 

•!• To construct the strategic paradigm for explaining the attitude and 

motivation for SLA by the higher secondary students 

•!• To identify the extrapolation domain of the constructed paradigm 
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Chapter II 

REVIEW OF LITERATURE 
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Researches that have been ca rried out internationally to investigate 

learners' motivation a nd att itudes towards the Englis h language are abundant. 

A lthough, in o ur country research w orks in thi s fie ld have been done to some 

extent, no serious and special attempts have yet been made by any scholar to 

study the subject in relation to W est Bengal. 

In India, Shaw ( 1979) m ade a very relevant survey among college 

students in Hydera ba d , Andhra Prad esh in colla bo ra tion with the Central 

Institute of English and Foreign Languages and the Culture Learning Institute 

of the East-W est Centre. The survey sought to explore five significant aspects 

as follows: 

i) S tudents' Engl ish la ng uage background, 

ii) Students' present a nd planned fu ture use of E nglis h 

iii ) Reasons for studying English 

iv) Students' d esired E ng lish skil l 

v) Stude nts' attitudes towards learning E ng lish 

The researcher col lected data from 342 final-year bachelor degree 

stude nts of six colleges in Hy d e rabad . The respondents were taken from three 

departments: (a) English, (b) E ngineering, and (c) Commerce to have 

diversified views. The results of the s tudy as stated by Shaw ( 1979) were as 

follows: 

All groups, especia lly the E ng lis h m aj ors, had been encouraged 

by pa rents to study E ng li sh. While a ll expressed a des ire to have 

speaking as the ir best skill , they reporte d reading to be currently 

hig her than o ther ski ll s. Engl is h majors reporte d the highest 

curre nt frequency of Englis h use; the other two g roups reported a 
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higher increase in expected future use. The two most common 

reasons for studying English were for use in future work and out 

of compliance with the system. All expressed a desire to be able 

to speak with native English speakers. Integration, however, was 

low on the list of motivation. All said they would try to learn 

English· if it were not taught in the schools. English majors felt 

the British standard of English should be the one learned, while 

the other students preferred the variety of English unique to 

India. Finally, all said the variety unique to India was the English 

spoken by educated people oflndia. (PJM) 

In Malaysia, Vijchulata and Lee (1985) explored the students' 

motivation for learning English language in Universiti Putra Malaysia 

abbreviated as UPM. Based on Gardner and Lambert's research (1972) the 

researchers designed a questionnaire to collect the required data. Around one 

thousand respondents were selected from different faculties in UPM. The 

study unveiled that UPM students had both integrative and instrumental 

orientation towards learning the English language. 

In Japan, many researchers attempted to explore learners' attitudes and 

motivation for learning ESL. The study of Benson (1991) was very relevant 

one. The researcher took 300 Japanese college students for his survey and 

measured their motivation for ESL. The study revealed that integrative and 

personal goals were dominating factors. 

Singh (1993) investigated the language needs of consultants at a 

company. The study sought to identifY learners' motivation. Twenty-six 

consultants, four directors, and one instructor were selected as respondents. 
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The researcher collected information through questionnaire, interviews, and 

field study. The study revealed that the learners were chiefly instrumentally 

motivated. 

Buschenhofen (1998) made another very relevant study in Papua New 

Guinea (PNG). The researcher's chief goal was to assess 12-year and final

year university students' attitudes towards English. His next objective was to 

compare level of attitudes towards English between the two groups of 

respondents. Two questionnaires were administered. The first was a 

demographic questionnaire comprising thirteen questions related to age, sex, 

language ability and usage, home village, future educational and/or 

professional plans, and past school enrolment. The second questionnaire was 

adapted from Pennington and Yue (1994). The respondents consisted of 537 

year-12 students from the four National High Schools -- Sogeri, Aiyura, 

Passam, and 734 first-year university students from the University of Papua 

New Guinea and the Papua New Guinea University of Technology. The study 

showed that both the groups had a general positive attitude towards learning 

English. Of course, there were some important attitudinal differences 

concerning particular English language learning contexts. Buschenhofen 

concluded that such deviations were caused by the changing educational, 

social, and linguistic conditions, especially changing conditions that take 

place during transition from high school to university. 

In another study, Bromeley Philip and John Francis Noyan (2003) state 

the failure of loan students from rural secondary schools to attain a good 

command of the English language. The normal contributing factors to such 

failure include poor attitudes learning English, lack of motivation, lack of 
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lea rning strategy awareness, and the school environment without sufficient 

s timulus. This study attempted to explore the contributory facto rs w ith two 

main a ims . The firs t o ne was to determine the s tatus of three fu ndamental 

variables like attitudes, mo tivatio n a nd learning strategy awareness among 

rural !ban s tudents; and the second one was to identify a correlatio n between 

the three learner variables and a s ituational variable i.e. school e nvironment 

respectively. The researchers used 40-Item Likert-Ty pe Inventory adapted 

from Gardner and Lambert's Attitudina l-Motivational Test Battery (AMTB) 

for the meas urement of attitude variable. The motivation variable was gauged 

with the aid of 20-Item Like rt-Type Inventory, which was a lso adapted from 

AMTB. A ssessment of the learning s trategy va riab le was made using 

Oxford's ( 1989) S trategy Inventory of La ng uage Lea rning, Version 7 (SILL). 

T he s ituational varia ble was eval uated us ing 20-ltem Likert-Type Inventory 

adapted from AMTB. Three rura l secondary schools in the Betong Division 

were selected for the study. Fifty respondents were ra ndomly selected from 

each school. Hence, fifty questio nna ires with four variables were distributed 

to each schoo l. After d ata analysis, the findings revealed that the level of 

motivation, attitude, and strategy awareness was poor. The study also 

revealed tha t there was no existence of correlation co-efficient between 

attitudes and m otivatio n , a nd the school e nviro nme nt. However, there was a 

s trong correlation co-efficient between the school e nv iro nme nt and lea rning 

strategy awareness. Of course, corre la tio n co-efficie nt reflected no causality 

a nd it was not possible to determine w hether the schoo l e nviro nment had any 

impact on the learne r variables. Tho ug h the study was delimited by small 

populatio n sample, the resu lts provided some evidential bas is to understand 
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that the rural I ban students had a poor command of the English language. 

In Iran, Arani (2004) studied the needs of language learning among the 

students at Kashan University of Medical Sciences. The study chiefly sought 

to assess the students' attitudes towards learning English as a school subject 

before they enter the university. The research sample comprised 45 first and 

second year medical students. Questionnaires of various patterns were 

administered to the subjects to obtain data at the initial stage, middle stage 

and at the end of the English for Medical Purposes (EMP) courses. The study 

revealed that most of the students had positive attitudes towards learning 

English and the teacher of English language. 

Karahan (2007) investigated in the Turkish EFL context. The 

complaints of learners, teachers, administrators, and parents against failure of 

the Turkish EFL students' in obtaining desired level of proficiency in English, 

motivated the researcher to conduct a study to find out the relation between 

language attitudes and language learning. Karahan attempted to explore the 

relationship among language attitudes, the starting age of language learning, . 

and the place where a learner first begins to learn language within Turkey 

EFL context. A questionnaire adapted from previous studies on language 

attitudes was used as survey instrument. To obtain required information, the 

researcher selected 94 female and 96 male eighth grade students of a private 

primary school in Adana, Turkey where students had the opportunity to be 

exposed to English environment more frequently in comparison to other 

students of public schools. However, the findings showed that they had 

mildly positive attitudes and female students had higher rates. Though the 

respondents realized the importance of the English language, their orientation 
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towards· learning the language was significantly poor. The results also 

indicated that the subjects had mildly positive attitudes towards the English 

based culture but they could not tolerate Turkish people who spoke English 

among themselves. 

In South Africa, Timothy Jameson Kanjira (2008) made an 

investigation of the factors, which affect the motivation and attitudes among 

the learners of some selected rural high schools in the KZN (KwaZulu-Natal) 

province towards their learning of English as the first additional language. As 

a practicing educator in a rural high school, the researcher observed that, the 

level of motivation among high school students for their learning English as 

the First Additional Language (PAL) had dropped in comparison with those 

of the learners taught in the 1990s and in the first few years after 2000. The 

researcher, therefore, selected some rural high s·chool students, educators, 

parents, and some officials from the department of education as respondents 

for his investigation. 

The investigation revealed that the learners' attitudinal change and lack 

of motivation for learning English as the PAL was caused by the modification 

and implementation of some educational policies and approaches. Besides, 

some other factors played a significant role to lower the learners' motivation 

and attitude towards learning English as the F AL. The factors noted as 

negative elements were peer pressure; misunderstanding of constitutional 

rights, teachers' de-motivation and negative attitudes towards teaching, lack 

of adherence to language policies in schools, lack of opportunities to practice 

English, and lack of resources. 

The results of the investigation in brief were as follows: 
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i) The respondents wanted to go on with their studies up to tertiary 

institutions with an aim of securing a good job after completion of their 

education. Moreover, they desired to learn English. It was, therefore, evident 

that the learners were intrinsically motivated and their goal was instrumental. 

ii) Seven clusters of negative factors like teachers' de-motivation, peer 

pressure, lack of opportunities for the practice of English language, poor 

academic background from the primary school level, lack of proper resources, 

the constitutional freedom to use any official language, and implementation 

of educational policies were identified in the study. These factors affected the 

learners' attitude and motivation for learning English as the FAL. 

Some recommendations made in the study to increase students' attitude 

and motivation for learning English as F AL are given in brief: 

i) The Education Department as well as concerned teachers should 

come forward to expose the students to both rural and urban realities. 

Gardner's (1985) bicultural excursions for developing positive attitudes 

among the learners of a second language might be arranged. 

ii) Addition of grace marks to the unsuccessful students should be 

stopped. At the same time, Government circular stating that schools 

belonging to less than eighty percent pass rate would not get approval should 

be rectified because it indirectly compelled school authority to manipulate the 

result of students obtaining very poor marks. This practice actually led both 

the parents and their wards make a wrong evaluation of their academic 

achievements. Ultimately, the learners would not cope with the curriculum of 

the new class and fall victim to frustration causing them lose motivation. 

iii) In lieu of the use of isiZulu (a Home Language) as a medium of 
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instruction at Grades R-3 (foundation phase), English might be introduced at 

the stage. As a result, the students would be tuned up with English at the 

foundation phase and get rid of the embarrassing situation at Grade R-4 when 

they were usually introduced to English for the first time. Leeper, Skipper, 

and Witherspoon (1979:233) point out that the young learners who cannot 

understand the teacher's language and cannot express themselves in English 

language are likely to suffer from frustration, fear, a feeling of inferiority, and 

aggression. 

iv) The principals, school management teams and school governing 

bodies should review the application of home language (isiZulu) or any other 

official language. This could enable schools implement their language 

policies successfully. The schools that opt to use English First Additional 

Language as their Learning and Teaching (LoLT) medium, should restrain 

and monitor the freedom of using isiZulu (Home Language) in the interest of 

the learners' success. This could afford the learners adequate time for the 

practice of English. Practically, the learners would be underprivileged if 

assessment is done in a language, which they do not know well and they 

cannot speak the language fluently. 

v) Teachers are entitled to guard the learners from peer pressure and 

maintain a quality-learning atmosphere in the classroom. They should take 

much care that all students can take part in oral presentation and derive proper 

benefit. 

vi) School administration should adhere to their language policies, that 

the learners can practise English in their schools. The teachers of other 

subjects should also be inspired to use English as the medium of instruction 
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when teaching. This would promote the learning of English successfully. 

vii) English ought to be made a compulsory subject if examinations are 

conducted in English version, interviews are done in English, and it is used as 

the medium of instruction. 

viii) Special arrangement ought to be made to conduct programmes for 

motivating both teachers and parents. In such programmes, speakers from 

local communities, other celebrities, and officials from education department 

should participate. Besides, both parents and educators should shoulder the 

responsibility of motivating learners. 

ix) Extra classes should be organized for the comparatively weak 

students. Language experts have to identifY the exact needs and desires of the 

learners and help the learners accordingly. 

Lucas, Rochelle Irene, et a!. (2010) made another related study. The 

study concentrated on determining the intrinsic motivation factors of the 

students who acquired second language communicative skill. To conduct the 

study, 240 freshman students from some colleges under different universities 

in Metro Manila were taken. A 48-item questionnaire was distributed to the 

randomly selected respondents. The study showed that the students were 

intrinsically motivated to learn fluent speaking and reading because they were 

able to acquire adequate knowledge of English language and they could feel 

the satisfaction of accomplishment. It suggested that the students were 

motivated by their skill and success. 

Lakshmana Rao (2010) attempted to determine the impact of learners' 

Academic Motivation and Perceptions of Classroom Climate concerning 

Academic Achievement. He reviewed various studies, which were related to 
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Indian and foreign ambiance. The study comprised Academic Motivation, 

Academic Achievement, Classroom Climate, and different combinations of 

them. In this study, he used Descriptive Survey method. 

The researcher used non-proportionate Stratified Random Sampling 

Method and his sample comprised 480 students from North Coastal Andhra 

Region. Students had to fill out two sets of modified versions of 

questionnaires namely Motivated Strategies of Learning Questionnaire 

(MSLQ) and Classroom Life Instrument (CLI). With the help of SPSS 

package and using different statistical tools like correlation, t-test, ANOV A 

and Regression, the data were analyzed. The respondents' percentage of 

marks in their half-yearly examinations was taken as the score under 

Academic Achievement. The responses of the students were correlated with 

Academic Achievement. The ultimate scores obtained by different groups 

were compared with the variables like Class, Sex, Area, Individualistic 

Learning, Competitive Learning, Management and District, Feeling of 

Alienation from School, and Social Support. 

The results of the study revealed that that there was a positive strong 

correlation among Academic Motivation, Academic Achievement, and 

Perceptions of Classroom Climate. Positive impact was found in the study. 

Girls, rural students, and Government students obtained comparatively low 

·scores, and they required improvements in various aspects. The results were 

discussed in the light of previous research studies. The researcher also 

suggested some implications and recommendations for further research. 

In India, another recent study was made by Pathan and Shiakh (2012) 

to assess students' attitude towards the medium of instruction in secondary 
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school: English and vernacular. Questionnaire-cum-Attitude scale was framed 

in order to obtain data and 360 students of IX standard were selected from 

nine secondary schools for the purpose. Among the respondents, 180 students 

belonged to English medium school and 180 were from vernacular medium. 

Significant difference was revealed in the attitudes between the two groups. 

The researchers' conclusion was as follows: 

i) Significant difference in attitude towards self and other students 

was revealed between the English and vernacular medium students. 

ii) The attitude of the English medium school students towards self 

and other pupils was .better than that of vernacular medium school 

students. 

iii)No significant deviation m students' attitude towards Teachers 

was found in the study. 

The above discussion on the past studies reasserts that learners' 

attitudes and motivation play a significant role in the acquisition of English 

language. Therefore, exploration of learners' motivation and attitude is of 

much importance to achieve success in the learning of English language. 

Having gained insights from the works done on the related fields the 

present study chiefly seeks to assess students' motivation and attitudes 

towards SLA at the Higher Secondary level in West Bengal. Besides, the 

study aims to explore socio-economic background of H.S. students; identifY 

socio-personal and socio-psychological attributes contributing towards SLA 

at the H.S level; analyze the relationship between the two attributes; and 

construct a strategic paradigm explaining H.S. student's attitude and 
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motivation for SLA. 

The studies which sought to assess learners' attitudes and motivation 

for learning ESL or EFL would certainly help the researchers to follow a 

method of identifYing the factors affecting attitudes and motivation. Shaw 

(1979) made his survey in Hyderabad, in the state of Andhra Pradesh, India. 

The researcher's different objectives in the study, selection of areas under 

survey, and sample designing provide interesting insights. This is just to 

indicate how the present study benefited from previous studies. 
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HISTORY OF ENGLISH EDUCATION IN POST-COLONIAL INDIA 

WITH SPECIAL REFERENCE TO WEST BENGAL 
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As India got her long awaited freedom from the shackle of the British 

on 151
h August in I 947, voices rose from different corners of the country for 

the abolition of English from the administration and new educational system. 

Even some eminent personalities voiced against the retention of English in 

the new set-up of education in India. They reasoned that students waste much 

time and energy to learn this foreign language, which, in fact, hinders their 

overall progress in studies. They strongly argued that young learners can 

express themselves in their mother tongue quite easily. On the contrary, many 

scientists and the then renowned educationists of our country advocated that it 

would be utterly unwise to uproot English from the new educational system. 

This would, no-doubt, deprive Indians of many advantages in different walks 

of national, social, cultural and political life so long enjoyed by them by the 

study of English. In fact, during the colonial rule the intimate attachment to 

and use of the English language had made it an integral part of our 

educational system and national life as well. In consequence, ultimately it was 

not possible to abolish English from the newly constructed educational 

system. 

3.1. Several Education Commissions and Committees 

Several commissions and committees were formed to examine the 

advantages and disadvantages of education and the chief object of all these 

commissions was to decide the place of English in the then educational 

system. In addition, all these commissions and committees laid emphasis and 

importance on the study of mother tongue as the medium of instruction and 

the study.ofEnglish as a subject. It is noteworthy that recommendations made 

by different commissions in free India were surprisingly found similar to 
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those made in dependent India. 

The following table (Table-3.1) shows the committees, commissions, 

and events worth mentioning for having a significant role in the re-orientation 

of English in India. 

CHRONOLOGICAL REPORT OF DIFFERENT EDUCATIONAL 

COMMITTEES AND COMMISIONS 

The University Education Commission or The 
1948-1949 

Radhakrishnan Commission 

Primary Education Committee 
1951 

The Mudaliar Commission or The Secondary Education 
1952-1953 

Commission 

The Official Language Commission 
1956 

All India Language Conference 
1958 

Chief Ministers' Conference & 1961 

National Integration Conference 

The Official Language Act 
1963 

The Kothari Commission or The Education Commission 
1964-1966 

National Policy on Education 
1968 



The Gokak Committee Report 
1969-1971 

National Education Policy and Programme of Action 
1986 

(NEP and POA) 

Curriculum Development Centre (UGC) 1987-89 

Acharya Ramamurti Commission 1990 

Table- 3.1. 

3.1.1. The University Education Commission or The Radhakrishnan 

Commission (1948-49) 

32 

In the year 1948, after independence oflndia, The University Education 

Commission was appointed. The great educationist and philosopher Dr. 

Sarbapally Radhakrishnan was the Chairman of this Commission comprising 

some other distinguished intellectuals and educationalists. Dr. Radhakrishnan 

emphasized on idealistic education. The goal was set on developing wisdom 

and values, training of human souls in the pursuit of truth and the practice of 

virtue. 

The University Education Commission Report delineated the bright 

aspects of English education. In the report, the Commission advocated that it 

was English language, which appeared to be a chief factor in developing unity 

among, the Indians and aroused the sense and sentiment of nationalism. 

Absence of English was likely to reverse the old separation and disintegration 

among the mass. Besides, English being the international language was 
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unavoidable in order to meet the practical situations i.e. to communicate and 

keeping contact with the outside world. Modern science, civilization and 

philosophy could not be thought of without English. The Commission firmly 

discarded the idea of maximum use of English and noted: 

English cannot continue to occupy the place of state language as 

in the past. Use of English as such divides the people into two 

nations, the few who govern and the many who are governed, the 

one unable to talk the language of other, and mutually 

uncomprehending. This is negation of democracy. 

(Report: 276) 

However, at the same time the commission recommended: 

English, however, must continue to be studied. It is a language, 

which is rich in literature-humanistic, scientific, and technical. If 

under sentimental urges we should give up English, we would cut 

ourselves off from the living stream of ever-growing knowledge. 

Unable to have access to this knowledge, our standards of 

scholarship would fast deteriorate and our participation in the 

world movements of thought would become negligible. Its 

effects would be disastrous for our practical life, for living 

nations must move with the times and must respond quickly to 

the challenge of their surroundings. English is the only means of 

preventing our isolation from the world, and we will act unwisely 

if we, allow ourselves to be enveloped in the folds of a dark 284 

curtain of ignorance. Our students who are undergoing training at 

schools which will admit them either to a university or to a 



34 

vocation must acquire sufficient mastery of English to give them 

access to the treasures of knowledge, and in the universities no 

student should be allowed to take a degree who does not acquire 

the ability to read with falicity and understanding works of 

English authors. We must take into account our Yugadharma. 

(Report: 283-84) 

In relation to the medium of instruction for higher education, the 

Commission suggested the replacement of English as early as possible by 

some other Indian language. It also recommended that at higher secondary 

and university level the learners must be familiar with the three languages -

the regional language, the federal language and English. English was 

recommended to be studied in high schools and in the universities in order to 

keep in touch with the Jiving stream of ever-growing knowledge. 

The University Education Commission Report laid emphasis on the fact 

that during prolonged reign of the British, English had inserted its root so 

deep in our national life that it could not be thrown off over night. The 

Commission thus disapproved English but admitted its supremacy in the 

national life oflndians. 

3.1.2. Primary Education Committee (1951) 

Next to the University Education Commission was appointed the 

Primary Education Committee in 1951. The then Chief Minister of Bombay 

Mr. B.G. Kher was its Chairman. The committee dealt with administrative 

activities and establishment of new schools and was aloof from academic 

aspects. 
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The Union Government appointed the Secondary Education 

Commission in 1952 under the Chairmanship of Dr. A. Lakshmanaswamy 

Mudaliar who was the Vice-Chancellor of Madras University at that period. 

After a through scrutiny of the previous University Education Commission 

Report and the prevailing education system, the report of Commission was 

submitted in 1953. The chief focus of the Commission was laid on the school 

level education i.e. secondary education. The principal recommendations of 

the Commission were as follows: 

a) Higher Secondary Education system with diversified courses 

b) Emphasis on character building education aiming at the development of 

social and moral values 

c) Emphasis on vocational education 

d) Improvement of examination and evaluation system 

e) Improvement of teaching staff and teaching methods 

f) Development of personality 

g) Establishment of rural schools 

h) Emphasis on physical education in order to build sound body to have 

sound mind 

As regards the study of languages, the Commission recommended (1953) 

the following three-language formula: 

a) The mother tongue or the regional language should generally be the 

medium of instruction throughout the Secondary School stage, subject to the 

provision that special facilities should be made available for linguistic 
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minorities on the lines suggested by the Central Advisory Board of Education. 

b) During the Middle School stage, every child should be taught at least 

two languages. English and Hindi should be introduced at the end of the 

Junior Basic stage, subject to the principle that no two languages should be 

introduced in the same year. At the High and Higher Secondary stage, at least 

two languages should be studied, one of which being the mother tongue or the 

regional language. Medium of instruction should be the mother tongue or the 

regional language. 

c) At the end of the middle school stage, pupils should be allowed to 

choose to continue the study of Hindi or English at the high or higher 

secondary level, depending on the nature of the course they wish to pursue. 

The report of the Mudaliar Commission, of course, was subjected to 

criticism by some the then educationists and they exhibited some defects in it. 

3.1.4. Acharya Narendra Dev Committee Report (1953) 

Under the Chairmanship of Acharya Narendra Dev, the Vice

Chancellor of Beneras Hindu University, a committee was appointed in 1953 

in order to assess the status and progress of Higher Secondary Education in 

Uttar Pradesh. 

After a thorough scrutiny and study, the committee placed a report to 

Govt. in May 1953. The report displayed the drawbacks of the Secondary 

scheme of education and chiefly made suggestions regarding syllabus, 

textbooks, examinations, attendance of students, technical education, aptitude 

and guidance of students, working days and hours, religious and moral 

education, discipline and good manners etc. 
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3.1.5. The Official Language Commission (1956) 

The Report of Official Language Commission was submitted in 1956 

and accepted in 1958. In the Report, English was recommended to be 

replaced by Hindi after 1965 and English would remain as a supplementary 

subject. Based on the report, a Presidential Order was issued in 1960 for the 

implementation of the recommendations. According to the order: 

a) Hindi would be admitted as an alternative to the Union Public Service 

Commission's recruitment 

b) The language of the Supreme Court would be the language of all the 

High Courts in the states. 

As soon as this order was issued, it was subjected to bitter public 

criticism and subsequently voice rose against it in the Non-Hindi areas. Under 

the leadership of C. Rajagopalachari an All India Language Conference was 

arranged and representative of different provinces took part in it. They argued 

Hindi was almost a foreign language to the non-Hindi speaking people and 

hence, English could not be replaced by Hindi and English would continue as 

the union language so long its requirement would be felt. In this connection, it 

may be mentioned that on 2 September 1956 a meeting of the State Education 

Ministers was held in New Delhi. In the meeting Pandit Nehru, the Prime 

Minister of India, (qtd. in Patel, ELTJ: 1958) expressed his view on the 

importance of English: 

English is being taught to more and more people in the .countries 

like the Soviet Union and China. We are naturally driven to it 

principally we know it a great deal, we have people who can 

teach it, and because it is the most important language in the 
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world today. 

Thus, it became obvious that the English language penetrated its root 

into the system of education deeper and deeper and craze for learning English 

got prominent day by day. Political de-colonization could not bring in the de

colonization of mind. Humayun Kabir (1956: 116), the Minister in charge of 

Education, wrote, "It may appear a little surprising but it is nevertheless a fact 

that there has been an increase in the demand for the study of English since 

independence." 

In this connection, it should be mentioned that anti-Hindi riots in the 

southern parts of India headed by several regional and national leaders in 

1965. Concurrently "Angrezi Hatao" movement started in some parts India. 

Thus, the contradiction took shape of a sentimental issue and was likely to 

cause riots at any moment. So Lal Bahadur Shastri, the then Honourable 

Prime Minister of India, intervened and declared that paying honour to 

Pandit Nehru's vow he liked English to be continued so long Indian people 

would like it to be used. In this regard, his assurances were as follows: 

a) Every province in the country would enjoy the liberty to conduct its 

business using English or any other regional language of its choice. 

b) A state could communicate with another state in "English. 

c) All the non-Hindi states could correspond with the central government 

in English. 

d) Even the central government could carry on business in using English 

language. 

e) English would continue to be used for the conduct of Indian Civil 

Service Examination. 
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Henceforth, English was continued as the official, associate language. 

3.1.6. The Education Commission or the Kothari Commission (1964-66) 

The Education Commission was appointed on 2nd October 1964 under 

the leadership of Professor D.S. Kothari and hence it was named Kothari 

Commission. Different fields of education like education and national 

integration, education and life, education and productivity, education, and 

secularism were examined by this commission. The commission chiefly 

recommended on 10+2+3 pattern of education. Keeping an eye to the 

complicated educational situation in India the commission discussed on the 

language problem. It is mention worthy that the commission did not suggest 

any one language as the medium of instruction for the whole country. The 

report (Govt. oflndia, Report: 14) said: 

It has been sometimes argued that there should be a single 

medium of education at the university stage - English for the 

time being, to be ultimately substituted by Hindi -on the grounds 

that it would promote mobility of teachers and students from one 

part of the country to another, provide for easy communication 

between academic men and administrators, further intellectual 

co-operation among the universities and help in other ways in 

developing a corporate intellectual life in the country. We are 

inclined to think, on the balance of considerations, that this 

solution is not feasible. 

Concerning education at the primary stage The Education Commission 

(Report: 195) reported: 
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At the primary stage, language learning can be a big burden on a 

child if it is imposed; and such imposition can vitiate his entire 

attitude towards his studies and may generate hostility to the 

school itself. This would indeed be a tragedy at a time when our 

chief objective is to win the masses over to education. 

The commission (Report: 636) firmly held that, 

The teaching of English should ordinarily not begin earlier than 

class V after adequate command has been acquired over the 

mother tongue. The introduction of the study of English earlier 

than class V is educationally unsound! 

The commission recommended the use and development of regional 

languages at the higher levels too. At the same time, continuation of English 

as the medium of instruction was recommended for all-India institutions and 

Hindi was suggested to be developed side by side. The report also 

recommended continuation of English as a library language. 

3.1.7. National Policy on Education (1968) 

Role and study of languages remained a debatable subject in the 

country. Therefore, the Government of India formed a committee with the 

Members of the Parliament in 1967 in order to design a statement on the 

national policy of education. One of the chief objectives of the committee 

was to frame a uniform educational structure like the I 0+2+ 3 pattern 

throughout the country. In fact, the recommendations of the Kothari 

Commission were followed and the National Policy was aimed to cater to the 

needs of the State Governments regarding educational guidance as well as 

preparing and implementing educational plans. The first statement drafted by 
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the committee was submitted in 1968 and it is known as National Policy on 

Education or NPE. 

The Policy statement actually reiterated what was recommended in 

different earlier reports. On the development of languages, the 

recommendations of the National Policy of Education are remarkable. 

About the use of regional language, it was noted that the development 

of Indian language and literature was essential for the development in the 

arena of education and culture. Without it standard of education would not 

improve, knowledge would not spread to the people in general and the 

distance between the wise and the general mass would not diminish. Regional 

language should be used as the medium of education not only at the primary 

and secondary level but also at the university stage. 

The Three Language Formula was especially emphasized. The National 

Education Policy stated (Govt. oflndia, NPE: 1968): 

At the secondary stage, the State Governments should adopt, and 

vigorously implement the three-language formula, which 

includes the study of a modern Indian language, preferably one 

of the southern languages, apart from Hindi and English in the 

Hindi-speaking States, and of Hindi along with the regional 

language and English in the Non-Hindi speaking States. 

Hindi was paid due importance. In the words of the National Policy of 

Education (NPE: 1968): 

Every· effort should be made to promote the development of 

Hindi. In developing Hindi as the link language, due care should 

be taken to ensure that it will serve, as provided for in Article 351 
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of the Constitution, as a medium of expression for all the 

elements ofthe composite culture of India. 

Regarding the study of international languages, the document said (NPE: 

1968): 

Special emphasis needs to be laid on the study of English and 

other international languages. World knowledge is growing at a 

tremendous pace, especially in science and technology. India 

must not only keep up this growth but should also make her own 

significant contribution to it. For this purpose, study of English 

deserves to be specially strengthened. 

3.1.8. The Gokak Committee Report (1969-71) 

The Study Group on English was appointed by the Ministry of 

Education and Youth Services, Government of India in March in the year of 

1969. The Chairman of the Group was the then Vice Chancellor ofBangalore 

University and former Director of Central Institute of English Professor V. K. 

Gokak. Therefore, the committee was known as Gokak Committee. The 

committee was entrusted with job of preparing a working paper outlining a 

practical programme of action for the improvement ofthe teaching of English 

at both school and university level. The report placed by the said committee 

in 1971 was the most comprehensive and detailed one. The report comprised 

a general survey of the position of teaching English, teaching. methods, 

teaching materials and courses of study and furnished valuable suggestions 

courses of study, spoken English etc. that would cater to the needs of students 

of different standards at different stages. 
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3.1.9. National Policy on Education (1986) 

National Policy on Education and Programme of Action (POA) was 

adopted by the Parliament of India in 1986 and undoubtedly, it was another 

remarkable step in the history of English education in India. It was 

formulated with an objective of promoting the unique socio-cultural identity 

of India and meeting the challenges of the times. According to the NPE 

(1986:2), as noted in the 'Introductory': 

The country has reached a stage in its economic and technical 

development when a major effort must be made to derive the 

maximum benefit from the assets already created and to ensure 

that the fruits of change reach all sections. Education is the 

highway to that goal. 

With this aim in view, the Government of India announced in January 

1985 that a new Education Policy would be formulated for the country. A 

comprehensive appraisal of the existing educational scene was made followed 

by a countrywide debate. The views and suggestions received from different 

quarters were carefully studied. 

In this connection, the Policy (1986:3) mentioned: 

Perhaps the most notable development has been the acceptance 

of a common structure of education throughout the Country and 

the introduction of the 10+2+3 system by most States. In the 

school curricula, in addition to laying down a common scheme of 

studies for boys and girls, science and mathematics were 

incorporated as compulsory subjects and work experience 

assigned a place of importance. 
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The Policy (NPE, 1986:27), of course, merely reiterates the National Policy 

on Education of 1968 and noted: 

The Education Policy of 1968 had examined the question of the 

development of languages in great detail; its essential provisions 

can hardly be improved upon and are as relevant today as before. 

The implementation of this part of the 1968 policy has, however, 

been uneven. The Policy should be implemented more 

energetically and purposefully. 

Programme of Action (POA) recommended the establishment of 

schools, colleges and universities in rural areas of the country with the 

purpose of idealizing and promoting excellence among the learners. 

3.1.10. Curriculum Development Centre (1989) 

The report of the Curriculum Development Centre (CDC) constituted 

by the University Grant Commission in 1987 is mention worthy about the 

place of English education in the postcolonial era. The recommendations of 

CDC were submitted in 1989. Some directions were given to the CDCs that 

were formed in different subjects at different universities. In the Introduction 

to the Report of the CDC (UGC: 1989) it is said: 

Greater emphasis should be placed on the student's motivation to 

learn than on the teacher's ability to lecture. Further, the 

curriculum should be so designed that it would make the 

education more meaningful to the needs and aspirations of its 

beneficiaries as well as to make it socially relevant. 

Concerning English education the Curriculum Development Centre 

Report (UGC: 1989) says: 
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If education was viewed as an instrument of human resource 

development then, it was argued, why an M.A. Programme in 

English literature (and that too, chiefly British literature) only. 

It was felt that we should introduce a multiplicity of M.A. 

courses in English such as M.A. in British Literature, M.A. in 

American Literature, M.A. in Comparative Literature, M.A. in 

Creative Writing in English, M.A. in Modern English Language, 

M.A. in English Language Teaching and so on, as several 

universities in Britain and America currently do. 

In this connection, it may be mentioned that no commission or 

committee has investigated the actual demand or preference of students 

regarding their courses, the content of courses, methods of learning, 

procedure of evaluation and so on. 'Learner centred teaching' is a very 

popular theoretical term but in practice, the situation goes to the opposite 

direction. 

3.1.11. Acharya Ramamurti Commission (1990) 

The Government of India constituted a committee to review the 1986 

National Policy on Education and Programme of Action and make necessary 

recommendations. The Committee was set up under the headship of Acharya 

Ramamurti in May 1990 and after a thorough observation the committee 

submitted its report in December 1990. Acharya Ramamurti being the 

Chairman of the committee, it was named Acharya Ramamurti Commission. 

As regards the learning of English and Hindi the Commission laid 

emphasis not on the years of study but on the hours of study and degree of 

success. On the burning question of the language of instruction for higher 
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studies Acharya Ramamurti Commission flatly recommended for publication 

of university level books in Indian Languages and scope for writing in Indian 

regional languages in different examinations. 

3.1.12. Modified National Policy on Education (1992) 

The Parliament of India adopted National Education Policy in may, 

1986 and Programme of Action was adopted in August, 1986. The Policy, of 

course, was implemented and continued for about three years by the Jimata 

Governments under the leadership of Shri V.P. Singh and Shri Chandra 

Sekhar. Then a Review Committee known as Acharya Ramamurti 

Commission was appointed in May 1990. The Report of this Commission 

was submitted on December 1990 and it was laid before the Central Advisory 

Board of Education on March 1991. A Committee under the chair of Shri 

Janardan Reddy, the then Chief Minister and Education Minister of Andhra 

Pradesh, was constituted to review the National Education Policy and the 

recommendations of the Ramamurti Commission. The Committee, however, 

made some modifications in the NPE 1986 a final report with the 

modifications was placed in the Parliament in May 1992. 

3.2. Brief Note on the History of English Education in West Bengal 

After independence a Committee headed by the then Education 

Minister of West Bengal Shri Harendranath Roy Chowdhury was appointed 

by the Government of West Bengal in the year 1949 for the 'Reorganisation 

of School Education'. The Commission also comprised a good number of 

renowned educationists. 
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3.2.1. English at the primary stage 

A universal and free primary education was aimed at by tbe 

Committee. The Committee recommended that English should not be taught 

in the primary classes (Class I-V). Accordingly, the teaching of English was 

absolutely ruled out from the curriculum of Primary Education in West 

Bengal from the year 1950 to 1963. In this connection, it should be 

mentioned that the teaching of English was continued as usual in most of the 

provinces of India. In fact, in West Bengal, an attempt was made to abolish 

English from the primary stage but a large section of people opposed the view 

and voiced against such decision. Ultimately, owing to the pressure of parents 

English was again allowed to be taught from class III of primary schools in 

1964. In fact, in those days the status of a primary school was measured by 

the standard of English in a school. The teaching of English as compulsory 

second language from class III continued unti11983. 

It is noteworthy that in some of the states in India English was 

eliminated from the primary stage when tbe report of The Kothari 

Commission came out. In West Bengal too, English was again abolished from 

the primary level in 1984 and the study of English started from class VI at tbe 

secondary level. The West Bengal Government eliminated English from the 

primary level and made adjustment of the load of syllabus by increasing load 

at the secondary level. The aim of teaching English at the secondary level 

was to acquire just working knowledge ofthe language. 

The decision, of course, was subjected to bitter public criticism with 

tbe allegation that it was attempt of reducing the due importance of English in 

the field of education without taking into consideration its importance in tbe 
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social and economic sphere. Mass movement throughout the state with the 

demand of reintroduction of English education from the primary stage was 

seen. In spite of such criticism and mass grievance, education without English 

at the primary stage went on for fourteen years. 

Against this backdrop, the Ashok Mitra Commission was instituted in 

1992 to consider the issue and recommended that the teaching of English at 

the primary stage in Government and non-Government schools should 

commence from class V at the secondary stage. The State Government, of 

course, did not admit the recommendation. Then a one-man committee 

known as Pabitra Sarkar Committee was appointed in 1998 to settle the class 

at which the study of English should commence. The Pabitra Sarkar 

Committee suggested that English should be introduced in class II in the 

primary schools and accordingly the Government of West Bengal again 

changed their decision and introduced English at the second level i.e. class II 

of primary education in 1999. But at the advent of the globalization of world 

trade and commerce, -the West Bengal Government pondered over the issue 

again and introduced English as compulsory second language in class I from 

2004. 

3.2.2. English at the secondary and higher secondary stage 

English education at the secondary and higher schools underwent 

hindrances and subsequent alterations concerning school courses, teaching 

methods and policy implementations. 

Since 1994, the Structural Approach was pursued for teaching English 

as second language in the secondary schools in west Bengal. The very name 

'Structural Approach' itself hints at the fundamental base of this method. 
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Obviously, the Approach aimed at teaching sentence structures through 

repeated practice. The Structural Approach emphasised the acquisition of 

selected and graded structures of the language. But owing to some limitations 

of the Approach it did not continue for a long period. 

In the year 1984, the Structural Approach was replaced by a new 

approach known as The Structural-Functional Approach or The Functional 

Communicative Approach. This new Approach took the linguistic materials 

from the previous Structural Approach and arranged those in accordance with 

their functions in natural situations. A series of text books 'Learning English' 

was designed according to the new approach for different classes i.e. for 

different levels. The essential characteristics of The Functional 

Communicative Approach are as follows: 

a) The Approach was chiefly based on the principle 'minimum teaching, 

maximum learning'. Learners' self-activity was highly emphasized. 

b) The Approach was learner centered. The focus was laid on the learners' 

self-activities, and group works. 

c) The role of a teacher in a classroom was to supervise and guide the 

students when necessary. 

d) The learners were active while the teachers helped them in a passive 

way. 

e) Due importance was laid on the learners' communicative skill. 

Of course, there are contradictions whether the Approach is effective in 

the present scenario of West Bengal. However, with some modifications in 

syllabus for different classes The Functional Communicative Approach is 

continuing in t?is state at present. 
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Till 2006 West Bengal Higher Secondary Council followed an 

integrated curriculum for class XI and XII and the final Higher Secondary 

examination was conducted out of 200 (two hundred) marks (Paper I- 100, 

Paper II- 100 marks). 

However, the syllabus was revised with effect from 2005-2006. In the 

preface to the revised Curriculum and Syllabus, The West Bengal Council of 

Higher Secondary Education mentioned, "Higher Secondary Education acts 

as a bridge between the general educations provided at the secondary stage 

and more specialized education and professional training later at higher 

levels." 

With this view, West Bengal Council of Higher Secondary Education 

designed the new syllabus of English as second language for Higher 

Secondary level. In the revised syllabus class, XI and class XII got separate 

entity and the final Higher Secondary is now conducted out of I 00 marks. 

The question pattern and distribution of marks are given in Appendix IV. 
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Chapter IV 

THEORETICAL ORIENTATION 
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This chapter aims to present the theoretical concept of attitude and 

motivation as learning ESL is closely interlinked with these two major 

factors. Extensive researches in this field throughout the world put prior 

emphasis on them and it has been an acknowledged fact that without proper 

attitude and motivation the acquisition of ESL is not possible. 

Gardner and Macintyre (1992:211) mention three chief attributes, 

which influence the status of learning ESL by students: 

(i) Cognitive variables which include intelligence, language aptitude, 

language learning strategies, previous language training and 

experience; 

(ii) Affective variables including attitude, motivation, language anxiety, 

feelings of self-confidence about language, personality attributes, and 

learning styles; 

(iii) Miscellaneous that includes age and socio-cultural experiences. 

'Affective' means 'related to feelings'. It IS one of the three areas 

considered to make up the individual differences among the learners. What 

influences their degree of success in foreign language learning is the affective 

area. Motivation and attitude are, generally regarded as the two major 

affective variables. These are considered to be of considerable importance to 

achieve success in the learning of language. 

Of course, the margin between cognitive variables and affective 

variables is not yet clear, and research works in this field point to the co

relation between the two. As for instance, Bacon & Finnemann (1990) cites 

how the learning strategies of a learner are strongly affected by affective 

variables like attitude, motivation, and anxiety. 
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Again, after Gardner & Macintyre (1992:219), "language learning 

strategies clearly have a motivational basis" and "the use oflanguage learning 

strategies requires that the individual is first motivated to learn the second 

language." 

Affective variables play a vital role in regulating the cognitive 

variables. Even it can be said that affective variables are at the core of 

learning a foreign language and determine the rate of success in this field. 

According to Dornyei (1998: 117) motivation is prior to other variables 

in the learning of a foreign language. He claims: 

Motivation provides the primary impetus to initiate learning the 

L2 and later the driving force to sustain the long and often 

tedious learning process; indeed, all the other factors involved in 

L2 acquisition presuppose motivation to some extent. Without 

sufficient motivation, even individuals with the most remarkable 

abilities cannot accomplish long-term goals, and neither are 

appropriate curricula and good teaching enough on their 9wn to 

ensure student achievement. 

When we consider learning of English as a Second Language 

particularly at the Higher Secondary level, affective variables are likely to be 

greatly determinative of success in learning English. It is, therefore, an 

arduous task to explore the role of affective variables in the context of Higher 

Secondary level in West Bengal. 

4.1. Attitudes 

The very term 'attitude' is so randomly heard in the conversation of 
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elite people that it has become a catchword now. This simply means that it is, 

as Baker (1992) comments, "part of the terminology system of many 

individuals." Besides, it shows that attitude plays a very significant role in 

almost every walk of our lives, including our level of success in the 

acquisition of first and second language. 

4.1.1. Concept of' Attitude' in brief 

In fact, the range of descriptions and definitions of attitude is so wide 

that we need to be precise, as far as practicable, to define this very term. 

However, we can begin by quoting some definitions offered by some eminent 

psychologists and researchers and taking extracts from some authentic 

sources. 

The concept of attitude as mentioned in Wikipedia (2008) is as follows: 

Attitude is a hypothetical construct that represents an individual's 

like or dislike for an item. Attitudes are positive, negative or 

neutral views of an "attitude object": i.e. a person, behaviour or 

event. People can also be "ambivalent" towards a target, meaning 

that they simultaneously possess a positive and a negative bias 

towards the attitude in question. Attitudes are composed from 

various forms of judgments. Attitudes develop on the ABC 

model (affect, behavioral change, and cognition). The affective 

response is a physiological response that expresses an 

individual's preference for an entity. The behavioral intention is a 

verbal indication of the intention of an individual. The cognitive 

response is a cognitive evaluation of the entity to form an 
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attitude. Most attitudes in individuals are a result of observational 

learning from their environment. 

Again, attitudes are 'enduring systems of positive or negative 

evaluations, emotional feelings, and pro or con action techniques with respect 

to social objects' (1962:29) as defined by Social psychologists Krech, 

Crutchfield & Ballachey define. Rokeach (1968) also takes endurance to be 

characteristic. As per his definition attitude is "a relatively enduring 

organization of beliefs around an object or situation predisposing one to 

respond in some preferential manner." 

Ajzen (2005:3) focuses more on attitudes as explaining human 

behaviour and holds that "an attitude is a disposition to respond favourably or 

unfavourably to an object, person, institution, or event.' Similarly, according 

to Baker (1992: 1 0) attitude is 'a hypothetical construct used to explain the 

direction and persistence of human behavior.' 

Klausmeier (1985), an educational psychologist, similarly opines that 

attitudes "are learned, emotionally toned predispositions to behave in a 

consistent way toward persons, objects, and ideas. Attitudes have both an 

affective component and an informational component.'' 

To present a concept of attitude McDougall (1923) comments: 

We often speak of an intellectual or cognitive activity; or of an 

act of willing or of resolving, choosing, striving, purposing; or 

again of a state of feeling. But it is generally admitted that all 

mental activity has these three aspects, cognitive, conative, and 

affective .... 
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Tripartite (1931) says, "Attitude is the affect for or against a 

psychological object." Allport (1935) defines, "An attitude is a mental or 

neural state of readiness, organized through experience, exerting a directive or 

dynamic influence on the individual's response to all objects and situations to 

which it is related." 

Thomas (1984) says an attitude is "a process of individual 

consciousness which determines real or possible activity of the individual in 

the social world." 

Katz (1954) defines attitude as "the predisposition of an individual to 

evaluate some symbol or object or aspect of his world in a favourable or 

unfavourable manner." 

Based on all the definitions it may be assumed that attitude has the 

following roles and characteristics: 

a) Attitudes exert its influence in regulating the behaviour of an individual 

and make one ready to respond to stimuli either favourably. or 

unfavourably. 

b) Attitudes are injected into one's character through one's learning from 

environment for a considerable period and this formation of attitudes 

goes on throughout one's life. 

c) Attitudes cannot be seen directly because it is a psychological 

phenomenon. It can only be felt and observed through one's behaviour 

and activities in different spheres of life. 

d) Attitudes are common to all human beings. Everyone must have some 

attitudes for an individual is forced to form some attitudes to the things 

of nature rather unknowingly and spontaneously. 
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e) Attitudes indirectly refer to lack of neutrality of an individual to 

evaluate an object or phenomenon that occurs in the material life. 

f) Finally, attitudes determine one's level of success in different aspects 

of life. 

4.1.2. Attitudes, opinion, belief, and values 

The terms attitude, opinion, and belief are so commonly used that the 

fundamental difference between these terms are often blurred. Petty & 

Cacioppo (1981) wrote an attitude is 'a general and enduring positive or 

negative feeling about some person, object, or issue.' As for example 'I hate 

home task', 'I respect my English teacher', and 'Researches in the field of 

teaching method are disgusting' reflect attitudes as they hint at general 

positive or negative feelings about something. The related terms like value, 

belief, and opinion can be distinguished from attitude by this definition. 

Someone's expression of evaluation of some facts. or incidents, 

circumstances is known as opinion. After Thurstone an individual's 

expression of attitudes is his opinion. Kolasa (1970:386) observes: 

An opinion is response to a specifically limited stimulus, but the 

response is certainly influenced by the pr~disposition with which 

the individual is operating, that is, the attitude structure. 

Undoubtedly, attitudes are basic to opinion as well as to many 

other aspects of behaviour. 

Beliefs are often described as the cognitive basis for attitudes. They 

provide information about a person, object, or issue that may be used in 

forming an attitude. Krech and Crutchfield define belief as "an enduring 

organization of perceptions cognitions about some aspects of individual's 
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world." Kolasa (1970:276) observes: 

Beliefs are stronger than opinions; we hold them more firmly 

than we do the more changeable evaluations of minor or 

transitory events represented by opinions. Beliefs are less 

affected by the pro or con positions fundamental in attitudes than 

are opinions, but all three aspects may influence the others. 

Like attitudes, an individual's values have much impact in shaping 

behavior. Values are strong beliefs and a framework of philosophy of an 

individual. One can judge what is good and what is bad, desirable or 

undesirable, ethical or unethical with the help of one's values. One of the 

renowned socio-psychologists, Rokeach (1973) defines. values as "global 

beliefs that guide actions and judgements across a variety of situations." He 

also adds, "Values represent basic convictions that a specific mode of conduct 

(or end-state of existence) is personally or socially preferable to an opposite 

mode of conduct (or end-state of existence)." 

4.1.3. Changes of attitndes 

Attitudes are closely interlinked with beliefs and opinions formed of the 

experiences from an individual's personal and social life. Formation of 

attitudes depends on an individual's personal, social, and cultural life status, 

his financial condition, educational backgrounds. There are often 

misconceptions and mistakes to assess one's attitudes. As Baker (1992:15) 

notes, "Observation of external behaviour may produce mis-categorisation 

and wrongful explanation. Such behaviour may be consciously or 

unconsciously designed to disguise or conceal inner attitudes." 
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In fact, careful observation as well as insight is required to assess the 

attitudes to ESL of Higher Secondary students in West Bengal. It is highly 

important to determine how external stimulus, which is powerfully 

determinative of academic achievement, can alter - from a negative to a 

positive attitude, and vice versa. 

In this context, Klausmeier's comment is very relevant. He says that 

attitudes 'have both an affective component and an informational component' 

(1985:403). Acquiring new conceptions and perceptions about the things in 

nature and objects in question, i.e. changes to the informational component is 

highly conducive in altering attitudes. Practically, Klausmeier holds that 

"people's attitudes are less permanent than our understanding of concepts and 

principles" (1985:377). 

In foreign language learning, what Gass & Selinker (2001: 355) 

discussed on the alterations of attitudes over time in terms of the difference of 

the social settings is as follows: 

In the type of Learning situation studied in most detail by 

Gardner (Anglophone Canadians in a bilingual setting), it is 

unlikely that attitudes toward Francophones would change much, 

because there is so much contact between the two groups already 

that whatever attitudes exist have been firmly implanted. It is 

much easier to imagine children who have virtually no exposure 

to other cultures changing their attitudes toward speakers of other 

language after learning more about the literature and culture of 

the speakers of that language. 

It is Brown's suggestion that "negative attitudes can be changed, often 
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by exposure to reality - for example, by encounters with actual persons from 

other cultures" (1994:169). 

In West Bengal, a large section of people has almost no direct contact 

with the culture or members of the English speaking societies. Naturally there 

is enough possibility for the change of learners' attitudes in the acquisition of 

English as a Second Language. 

4.1.4. Students' attitudes in the acquisition of second language 

a) Role of attitudes in second language learning 

In educational psychology, attitudes have been regarded as the chief 

causal factor in academic achievement. Klausmeier observes "attitudes 

influence how well students learn and how they behave" (1985: 375). In this 

connection, he cites an instance. Some students of a high school who have 

positive attitudes toward mathematics take optional courses in mathematics. 

On the contrary, students with negative attitudes take only the required 

courses. Moreover, he puts much emphasis on the fact that teachers' attitudes 

towards students play a vital role in making learning interesting and easy to 

them. Finocchiaro (1989: 48) suggests, '"The attitudes of students, teachers, 

community members, peers, and others with whom the student comes into 

contact' are determinative of motivation." 

Attitude to foreign language learning chiefly refers to the learners' 

attitude to the target language society. Brown says (1994:168): 

This attitude towards the society of the target language is a factor 

of learners' attitudes toward their own native culture, their degree 

of ethnocentrism, and the extent to which they prefer their own 

language over the one they are learning as a second language. 
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Here we feel it necessary to explore the attitude of the students at the 

H.S. level in West Bengal to the English speaking societies, and their attitude 

towards their own culture and how much they prefer English to Bengali. 

Attitudes of the learner, the teacher, and the members of the Ieamer's 

society play a significant role in the process, as the act of learning a foreign 

language requires a prolonged effort on the part of the Ieamer. Actually, 

students' decisions concerning the selection of stream of education, and 

optional subjects are regulated by attitudes. To determine the policy of 

education attitudes of learners should be given very high importance in order 

to reach the desired goal. The observation of Lewis (1981 :262) is very 

relevant in this context: 

Any policy for language, especially in the system of education, 

has to take account of the attitude of those likely to be affected. 

In the long run, no policy will succeed which does not do one of 

three things: conform to the expressed attitudes of those 

involved; persuade those who express negative attitudes about 

rightness of the policy; or seek to remove the causes of the 

disagreement. In any case knowledge ab?ut attitudes is 

fundamental to· the formulation of a policy as well as to success 

in its implementation. 

Now possibly it is the hour to reconsider whether the policy of 

education prevailing at present at the H.S. level in West Bengal, that is, the 

Functional Communicative Approach is suitable. 
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4.2. Motivation 

If attitudes play a vital role in the acquisition of second language, then 

motivation should be placed at the core of the process playing the most 

significant role for the same. However, researches concerning learner's 

motivation in second language acquisition had been made in Western 

countries at random but not in India. In West Bengal, the present system of 

English education has been subjected to bitter public criticism and there are 

much debates and controversies in this regard. Hence, research to explore 

learners' motivation in the acquisition of second language at the H.S. level is 

of much importance and careful scrutiny is required. 

4.2.1. Concept of Motivation in brief 

When one feels an inspiration and indomitable urge from within and 

gets prepared to venture the hazardous path in order to achieve the aspired 

goals, one is said to be motivated. This indomitable urge is enkindled by 

internal and external factors as well. Hence, to define motivation in brief it 

can be simply said that it is the driving force that keeps one go towards one's 

goals. 

Of course, there are several factors, which keep one motivated through 

life varying from one person to another. According to different experts in the 

field, it depends on the needs to be materialized. 

Primarily motivation can be classified into two categories: 

positive motivation and negative motivation. While positive motivation gives 

birth to positive response to the action required for achieving the desired 

goals, negative motivation makes one fearful and anxious arousing negative 

feelings and keeps the goal far away from one's reach. Now it has been a 
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universally accepted opinion that motivation is the fuel generated inside the 

human body tfi.~t drives one towards the set targets, no matter what. 

The Latin term of motive is 'movere' and based on this Latin word 

Berelson, Bernard and Garry A. Steiner (1964) defines motive, "A motive is 

an inner state that energizes, activates, or moves (hence motivation), and that 

directs behaviour towards goals." 

While a motive is an energizer of action, the act of motivating is the 

channelizing and activating one's motives, and motivation is the work 

behaviour itself. Dubin Robert (1974) defines motivation that, "Motivation is 

the complex force starting and keeping a person at work in an organization. 

Motivation is something that moves the person to action, and continues him 

in the course of action already initiated." 

The importance of motivation in the achievement of second language 

learning cannot be exaggerated. Lifrieri (2005) notes, "when asked about the 

factors which influence individual levels of success in any activity - such as 

language learning - , most people would certainly mention motivation among 

them". According to Gardner (2006), "students with higher levels of 

motivation will do better than students with lower levels." A motivated 

person must have some reasons to be engaged in some goal directed 

activities. His inner urge and interest to accomplish the work is exposed 

through his performance. In fact, he finds pleasure in the doing the job and it 

never appears to be loathsome. Brown (1994) says, "It is easy in second 

language learning to claim that a learner will be successful with the proper 

motivation". 

Ngeow (1998) writes, "It is important because it determines the extent 
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of the learner's active involvement and attitude toward learning." Ames & 

Ames (1989) state that motivation is "the impetus to create and sustain 

intentions and goal-seeking acts." 

Oxford & Shearin (1994) say, "Many researchers consider motivation 

as one of the main elements that determine success in developing a second or 

foreign language; it determines the extent of active, personal involvement in 

L2 learning." 

Several quotations on motivation (Quotelady.com) may be cited in this 

connection to acquire a clear concept of it. 

i) Everyone who comes within the reach of your knowledge is, as it 

were, on trial in your mind. It is easy to be an unjust, ignorant, 

and even a merciless judge. The real character of the actions of 

others depends in great measure on the motives that prompt 

them, and these motives are unknown to you. (Lovasik, 

Lawrence G.) 

ii) A feeling of continuous growth is a wonderful source of 

motivation and self-confidence.( Tracey, Brian) 

iii) The greater part of our daily actions is the result of hidden 

motives, which escape our observation. (Bon, Gustave !e) 

iv) The greatest motivational act one person can do for another is to 

listen. (Roy E. Moody) 

v) Hunger, love, vanity, and fear -there are four great motives of 

human action. (Sumner, William Graham) 

vi) If someone is going down the wrong road, he does not need 

motivation to speed him up. What he needs is education to turn 
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him around. (Rohn, Jim, 2003) 

vii) If you really want something, you can figure out how to make it 

happen. (Cher) 

viii) Motivation is like food for the brain. You cannot get enough in 

one sitting. It needs continual and regular top ups. (Peter Davies) 

ix) Motivation is the fuel necessary to keep the human engine 

running. (Ziglar, Zig) 

x) Motivation is what gets you started. Habit is what keeps you 

going. (Ryun, Jim) 

xi) People who are unable to motivate themselves must be content 

with mediocrity, no matter how impressive their other talents. 

(Carnegie, AndrewS.) 

xii) Motivation is a fire from within. If someone else tries to light that 

fire under you, chances are it wiii burn very briefly. (Covey, 

Stephen R.) 

In view of all these definitions, comments and quotations on motivation 

we can assume that motivation has the following roles and characteristics: 

a) Motivation is the internal condition that activates behavior and gives 

it direction; energizes and directs goal-oriented behavior. 

b) One's motivation cannot be seen directly because it is a 

psychological phenomenon. It is only felt and observed through 

one's behavior and activity towards the set targets. 

c) Motivation, whether intrinsic or extrinsic, is a common 

characteristic of all human beings. Everybody performs some job in 

his life and it is motivation that works like driving force and enables 



66 

him to reach the goal. 

d) An individual's degree of achievement or success in performing a 

job in material life subtly measures his degree of motivation towards 

the job. 

e) Development of motivation towards a set target in an individual's 

character is influenced by one's internal disposition or external 

stimulus. Changes or variation of motivation is possible. 

f) Finally, motivation determines one's level of success in different 

spheres of life. 

Studies of motivation of second language learners requires a clear 

concept of the distinction between two types of motivation namely, 

instrumental and integrative motivation (Brown 1994). 

Wilkins (1972,184) states a learner is instrumentally motivated when he 

wants to learn a language "to pass an examination, to use it in one's job, to 

use it in holiday in the country, as a change from watching television, because 

the educational system requires it". On the contrary, Gardner (1983) defines 

integrative motivation as "learning a language because the learner wishes to 

identifY himself with or become integrated into the society" of the target 

language. Hence, a learner's motivation is considered to be an integrative 

motivation when he learns a foreign language in order to "know more of the 

culture and values of the foreign language group ... to make contact with 

the speakers of the languages ... to live in the country concerned" (Wilkins, 

1972). 

In addition to the integrative and instrumental motivation, Cooper and 

Fishman (1977), of course, cited another kind of motivation, which they 
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termed "developmental." Developmental or personal motivation, as they state, 

refers to motivation concerned with "personal development or personal 

satisfaction" (Cooper & Fishman, 1977, 243). As for example, activities like 

watching movies and reading books in English (ibid) may be mentioned. 

The act of identifYing the H.S. students' motivation must be related to 

the reasons why they learn ESL in West Bengal. 

Crookes and Schmidt (1991) identifY motivation as the learner's 

·orientation with regard to the goal of learning a second language. The 

researchers in this field think that the most successful students in the learning 

of target language are those who like the people speaking the TL (Target 

Language), admire their culture and cherish a strong desire of being familiar 

with or getting integrated into the target language society (Falk 1978). This 

kind of motivation is considered as integrative motivation. It has been 

theorized that "integrative motivation typically underlies successful 

acquisition of a wide range of registers and a native like pronunciation" 

(Finc:;gan 1999:568). 

4.2.2. Sources of Motivation 

Oxford & Shearin (1994:15) observe, "Without knowing where the 

roots of motivation lie, how can teachers water those roots?" According to 

educational psychologists, there are three chief sources of motivation in the 

field of learning. These are: i) The learner's natural interest i.e. intrinsic 

satisfaction, ii) Extrinsic reward from teachers I institution or getting an 

employment, iii) Success in the task: combining satisfaction and reward. 
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MOTIVATION 

ABILITY 

Littlejohn (2001) observes: 

While teachers and school systems have drawn on both of the 

first two sources of motivation, the third source is perhaps under

exploited in language teaching. This is the simple fact of success, 

and the effect that this has on our view of what we do. As human 

beings, we generally like what we do well, and are therefore 

more likely to do it again, and put in more effort. . ... In the 

classroom, this can mean that students who develop an image of 

themselves as 'no good at English' will simply avoid situations 

which tell them what they already know- that they aren't any 

good at English. Feelings of failure, particularly early on in a 

student's school career, can therefore lead to a downward spiral 

of a self- perception of low ability - low motivation -low effort

low achievement-low motivation-low achievement, and so on. 

Commonly, sources of motivation can be classified into two: (i) 

Intrinsic Source, and (ii) Extrinsic Source. Intrinsic sources can be 

subcategorized into three: (i) Physical, (ii) Mental (cognitive, affective, 

conative) 
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4.2.3. Intrinsic and Extrinsic Motivation 

The m otivation that is driven by an interest or enjoyment m the task 

itself, and exists within the individual without being forced by any external 

pressure is known as Intrinsic M o tivation. It refers to a n internal desire to 

perform a pa rticula r task beca use the performer fi nds pleasure in it, develops 

a particular skill, or it is morally the right thing to do. Intrinsically motivated 

person is not drive n by any externa l reward . Students, w ho are intrinsically 

motivated, are more like ly to e ngage in the task wi lling ly as well as work to 

improve their skills, which will increase their capabilities. Students are likely 

to be intrinsically motivated on fulfilling the following conditions: 

• If they attribute their educational results to factors under their 

own control , a lso known as autonomy, 

• If they believe they have the skill that wi ll a llow them to be 

effective agents in reaching des ired goals (i.e. the results are not 

determine d by I uck), 

• If they are interested m mastering a topic, instead of just rote 

learning to achieve good g rades. (Wikipedia) 

Intrins ica lly motiva ted stude nts are bound to do much better in 

classroom activities because they a re willing and eager to learn new 

material. Their learning experie nce is m o re meaningful, a nd they go deeper 

into the s ubject to understa nd it. On the other hand, extrinsically motivated 

stude nts m ay have to be bribed to perform the same tasks. 

Extrins ic motivation refers to the performance of a n activity to achieve 

an o utcome. It involves the factors external to the individua l and unrelated to 

the task they a re performing. Its examples may include mo ney, good grades, 
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and other rewards. 

There are two types of Motives- external and internal. Internal motives 

are considered as the needs of human beings. External motives refer to the 

presence of specific situations where these needs arise. 

Abraham Maslow has concluded that before we can be intrinsically 

motivated we must first satisfY some more basic human needs. According to 

Maslow, there are five basic levels of human needs. 

4.2.3.1. Physiological needs 

We are motivated to satisfY needs that ensure our physical survival. 

Needs in this group include food, water, air, shelter, clothing, and sex 

(biological needs). Most people have satisfied their physiological needs 

allowing them to concentrate on higher-level needs. For some people, 

physiological needs are dominant. 

4.2.3.2. Safety needs 

Once physiological needs are met one can concentrate on bringing 

safety and security to our lives. Safety and security needs include, order, 

stability, routine, familiarity, control over one's life and environment, 

certainty and health. 

4.2.3.3. Social needs or love and belonging needs 

These needs include love, affection, belonging, and acceptance. People 

look for these needs in relationships with other people and are motivated for 

these needs by the love from their families. 



71 

4.2.3.4. Esteem needs 

After the first three needs have been satisfied, esteem needs becomes 

increasingly important. T hese include the need for things that reflect on self-

esteem, personal worth, social recognition, and accomplishment. 

4.2.3.5. Self Actualizing Needs 

Self-actualization implies the attainment of the basic needs of 

physiological, safety or security , love or belongingness, and self-esteem. This 

is the highest level of Maslow's hierarchy of needs. People, who have 

fulfilled thei r Self Actualizing Needs, are self-aware, concerned with personal 

growth, less concerned with the opinions of others, and interested fulfilling 

their potential. Self Actualized persons possess a more accurate perception of 

reali ty . They are never threatened and frightened by the unknown. They are 

rational and have the insight to see the truth. They are logical and efficient. 

The following is the diagram of Maslow's Needs Pyramid: 

4.2.3.6. Types of Needs 

Esteem ~eeds 

Social Seeds 

Safel)• Needs 

Physiological Needs 

Maslow believed that these needs are similar to instincts and play a 

major role in motivating behavior. Physiological, security, social, and esteem 

needs are d efic iency needs (also known as 0-needs), meaning that these 
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needs arise due to deprivation. SatisfYing these lower-level needs is important 

in order to avoid unpleasant feelings or consequences. 

Maslow termed the highest-level of the pyramid as growth needs (also 

known. as being needs orB-needs). Growth needs do not stem from a lack of 

something, but rather from a desire to grow as a person. 

Self-actualization is a growth need. This does not just address what we 

are lacking in our lives, but it gives us room to grow and develop as an 

individual. This need is always intrinsically motivated, because we do it out 

of pure enjoyment and desire to grow. 

Maslow explains that self-actualization is rarely achieved, even as 

adults. However, teachers must make sure the students have satisfied their 

deficiency needs in order to move on to their growth. Intrinsic motivation will 

not occur until they are well fed, safe in their environment, and can love and 

respect the teachers and their classmates. From there on motivation will be a 

breeze. 

4.2.4. Theories of Motivation 

Human civilization is a dynamic process. Researches and exploration 

are going on incessantly in order to reach the climax. Tireless efforts have 

been put to discover the way outs for utilizing human power and energy to its 

maximum level and in proper channel. It has been resolved that motivation 

lies at the center point of success. As a result a number of theories have been 

brought out by eminent researchers. Each theory tends to be rather limited in 

scope. However, by looking at the key ideas behind each theory, one can gain 

a better understanding of motivation as a whole. Here is a short description of 

each of the theories. 
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4.2.4.1. Instinct Theory of Motivation 

According to instinct theories, people are motivated to behave in 

certain ways because they are evolutionarily programmed to do so. An 

example of this in the animal world is seasonal migration. These animals do 

not learn to do this; it is instead an inborn pattern of behavior. 

William James created a list of human instincts that included such 

things as attachment, play, shame, anger, fear, shyness, modesty, and love. 

The main problem with this theory is that it did not really explain behavior; it 

just described it. By the 1920s, instinct theories were pushed aside in favor of 

other motivational theories, but contemporary evolutionary psychologists still 

study the influence of genetics and heredity on human behavior. 

4.2.4.2. Incentive Theory of Motivation 

The incentive theory suggests that people are motivated to do things 

because of external rewards. For example, you might be motivated to go to 

work each day for the monetary reward of being paid. Behavioral learning 

concepts such as association and reinforcement play an important role in this 

theory of motivation. 

4.2.4.3. Drive Theory of Motivation 

According to the drive theory of motivation, people are motivated to 

take certain actions in order to reduce the internal tension that is caused by 

unmet needs. For example, you might be motivated to drink a glass of water 

in order to reduce the internal state of thirst. This theory is useful in 

explaining behaviors that have a strong biological component, such as hunger 

or thirst. The problem with the drive theory of motivation is that these 
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behaviors are not always motivated purely by physiological needs. For 

example, people often eat even when they are not hungry. 

4.2.4.4. Arousal Theory of Motivation 

The arousal theory of motivation suggests that people take certain 

actions to either decrease or increase levels of arousal. When arousal levels 

get too low, for example, a person might watch and exciting movie or go for a 

jog. When arousal levels get too high, on the other hand, a person would 

probably look for ways to relax such as meditating or reading a book. 

According to this theory, we are motivated to maintain an optimal level of 

arousal, although this level can vary based on the individual or the situation. 

4.2.4.5. Humanistic Theory of Motivation 

Humanistic theories of motivation are based on the idea that people 

also have strong cognitive reasons to perform various actions. This is 

famously illustrated in Abraham Maslow's "Hierarchy of Needs," which 

presents different motivations at different levels. First, people are motivated 

to fulfill basic biological needs for food and shelter, as well as those of safety, 

love, and esteem. Once the lower level needs have been met, the primary 

motivator becomes the need for self-actualization, or the desire to fulfill one's 

individual potential. 

4.2.4.6. Psychology Theories 

Again, some eminent psychologists have brought out a few theories, 

known as psychology theories that demonstrate human behavior. All these 

theories have contributed tremendously to our understanding of human 
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thought and behavior. 

4.2.4.7. Behavioral Theories 

Behavioral psychology is usually known as behaviorism. It is a theory 

of learning based upon the idea that all behaviors are acquired through 

conditioning. Advocated by famous psychologists such as John B. Watson 

and B.F. Skinner, behavioral theories dominated psychology during the early 

half of the twentieth century. Today, behavioral techniques are still widely 

used in therapeutic settings to help clients learn new skills and behaviors. 

4.2.4.8. Cognitive Theories 

Cognitive theories of psychology are focused on internal states, such as 

motivation, problem solving, decision-making, thinking, and attention. 

4.2.4.9. Developmental Theories 

Theories of development provide a framework for thinking about 

human growth, development, and learning. If one has ever wondered about 

what motivates human thought and behavior, understanding these theories can 

provide useful insight into individuals and society. 

4.2.4.10. Humanist Theories 

Humanistic psychology theories began to grow in popularity during the 

1950s. While earlier theories often focused on abnormal behavior and 

psychological problems, humanist theories instead emphasized the basic 

goodness of human beings. Some of the major humanist theorists include Carl 

Rogers and Abraham Maslow. 
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4.2.4.11. Personality Theories 

Almost every day we describe and assess the personalities of the people 

around us. Whether we realize it or not, these daily musings on how and why 

people behave as they do are similar to what personality psychologists do. 

Personality psychology looks at the patterns of thoughts, feelings, and 

behavior that make a person unique. Some of the best-known theories in 

psychology are devoted to the subject of personality. 

Almost every day we describe and assess the personalities of the people 

around us. Whether we realize it or not, these daily musings on how and why 

people behave as they do are similar to what personality psychologists do. 

While our informal assessments of personality tend to focus more on 

individuals, personality psychologists instead use conceptions of personality 

that can apply to everyone. Personality research has led to the development of 

a number of theories that help explain how and why certain personality traits 

develop. 

4.3.4.11.1. Components of Personality 

While there are many different theories of personality, the first step is 

to understand exactly what is meant by the term personality. A brief 

definition would be that personality is made up of the characteristic patterns 

of thoughts, feelings, and behaviors that make a person unique. In addition to 

this, personality arises from within the individual and remains consistent 

throughout life. 

Some of the fundamental characteristics of personality include the 

following: 
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4.3.4.11.1.1. Consistency 

There is generally a recognizable order and regularity to behaviors. 

Essentially, people act in the same ways or similar ways in a variety of 

situations. 

4.3.4.11.1.2. Psychological and physiological 

Personality is a psychological construct, but research suggests that it is 

also influenced by biological processes and needs. 

4.3.4.11.1.3. Impact behaviors and actions 

Personality does not just influence how we move and respond in our 

environment; it also causes us to act in certain ways. 

4.3.4.11.1.4. Multiple expressions 

Personality is displayed in more than just behavior. It can also be seen 

in our thoughts, feelings, close relationships, and other social interactions. 

4.3.4.11.2. Theories ofPersonality 

There are a number of different theories about how personality 

develops. Different schools of thought in psychology influence many of these 

theories. Some of these major perspectives on personality include: 

4.3.4.11.2.1. Type Theories 

Type Theories are the early perspectives on personality. These theories 

suggest that there are a limited number of "personality types," which are 

related to biological influences. 
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4.3.4.11.2.2. Trait Theories 

It views personality as the result of internal characteristics that are 

genetically based. 

4.3.4.11.2.3. Psychodynamic Theories of Personality 

The works ofSigmund Freud heavily influence Psychodynamic 

theories of personality, and emphasize the influence of the 'unconscious' on 

personality. Psychodynamic theories include Sigmund Freud's psychosexual 

stage theory and Erik Erikson's stages of psychosocial development. 

4.3.4.11.2.4. Behavioral Theories 

These types of theories suggest that personality is a result of 

interaction between the individual and the environment. Behavioral theorists 

study observable and measurable behaviors, rejecting theories that take 

internal thoughts and feelings into account. Behavioral theorists include B. F. 

Skinner and John Watson. 

4.2.4.12. Social Psychology Theories 

Social psychology is focused on helping us understand and explain 

social behavior. Social theories are generally centered on specific social 

phenomena, including group behavior, pro-social behavior, social influence, 

love and much more. 
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Chapter- V 

RESEARCH SETTING 
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It is hardly possible to conceptualize, perceive, and interpret the data 

very accurately unless a clear understanding of the characteristics of the area 

is at command of the interpreter. The interpreter, who intends to unveil an 

understanding of the implications and behavioural complexes of the 

individuals living in the area under reference and form a representative part of 

the larger community, also needs to have a clear concept of the attitude or 

behaviour of its people. A research setting is a surrounding in which inputs 

and elements of research are contextually imbibed, interactive and mutually 

contributive to the system performance. Research setting is immensely 

important in the sense because it characterizes and influences the interplays of 

different factors and components. It comprises two types of research settings 

viz., Macro levels and Micro levels. 

Macro research setting encompasses the state as a whole, whereas 

micro level starts from the boundaries of the chosen districts to school 

periphery. The notion behind this form of presentation is to internalize the 

study environment in terms of broader perspectives with state as reference 

frame and district, school profile as units for in-depth study. 

This chapter is intended to present a brief description of the area, where 

the present study has been carried out. It has been carried out in all the 

nineteen districts of West Bengal viz. Darjeeling, Jalpaiguri, Cooch Behar, 

Uttar Dinajpur, Dakshin Dinajpur, Maida, Murshidabad, Birbhum, Nadia, 

Hoogli, Howrah, Kolkata, South 24 Parganas, North 24 Parganas, 

Barddhaman (Burdwan), Purulia, Bankura, East Midnapore (Purba 

Medinipur) and Paschim Medinipur (See Map-5.1). The setting of this study 

is sought to describe in terms of geographical, cultural, economic, 
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demographic, and educational aspects ofthe study areas. 

5.1. West Bengal: 

West Bengal, or "Sonar Bangia" in the words ofRabindra Nath Tagore, 

MAP OF WEST BENGAL SHOWING ALL THE DISTRICTS SURVEYED 

WEST BENGAL 
District Map 
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is o ne of the 29 s ta tes in India. W est Bengal is bounded by N e pal in the north, 

A ssam in the north east, Bang ladesh in the east, the Bay of Bengal in the 

south, Orissa in the southeast and Jharkha nd in the north east. The total area 

of this state is 88, 752 sq.km . 

According to 20 I I census, its population is 9, 13,47,736. Population 

density of the state is 1,029.2 per sq . k.m. and literacy rate is 77.08 %. 

The following table (see Table No. 5.1 .) will help to acquire a clear 

concept of the present sta tus of the state re la ting to the area, population, 

I iteracy rate of West B e ngal as per Census 20 11 and Census 2001 . 

TABLE SHOWING COMPARATIVE VIEW OF CENSUS 2011 AND CENSUS 2001 
CONCERN I NG POPULATION, TOTAL AREA, AND LITERACY 

~(··· , .• , . ., ... ··. ; · • ~ ... _- Description .. lc Census 2011 II Census 2001 
Approximate Population 9.13 Crore 8.02 Crore 

Actual Population 91,347,736 80,176,197 

Male 46,927,389 41,465,985 

Female 44,420,347 38,710,2 12 

Population Growth 13.93% 17.84% 

Percantage of total Population 7.55% 7.79% 

Sex Ratio 947 934 

Density/km2 1,029 903 

Area km2 88,752 88,752 

Total Child Population (0-6 Age) 10, 11 2,599 11 ,414,222 

Male Population (0-6 Age) 5,187,264 5,824,180 

Female Population (0-6 Age) 4,925,335 5,590,042 

Literacy 77.08% 68.64 % 

Male Literacy 82.67 % 77.02 % 

Female Literacy 71.16% 59.61 % 

Total Literate 62,614,556 47, 196,401 

Male Literate 34,508,159 27,452,426 

Female Literate 28,106,397 19,743,975 

Table- 5 . 1 

" 
j 

The state of Wes t Bengal comprises nineteen ( 19) districts like 

Da rjeeling, Cooch Be har, Ja lpaiguri , Uttar Dinajpur, Dakshin Dinajpur, 

Maida, Mursidabad, Hooghly, Howrah, Nadia, Barddhaman ( Burdwan), 
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Birbhum, Bankura, Purulia, South 24 Parganas, North 24 Parganas, Purba 

Medinipur, Paschim Medinipur and Kolkata. The following table 

(Wikipedia) exhibits all the districts with their historical, geographical, 

administrative, demographic aspects. 

TABLE SHOWING ALL THE DISTRICTS OF WEST BENGAL WITH HISTORICAL, 
GEOGRAPHICAL, ADMINISTRATIVE, EDUCATIONAL, AND DEMOGRAPHIC 

ASPECTS 
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Table-5.2 

5.2. DISTRICTS 

5.2.1. DARJEELING 

Situated to the North of West Bengal Darjeeling, the renowned hill 

station, is famous for its scenic beauty. It covers a large area of 3,149 square 

k. m. with 18, 42,034 populations, and 79.92 percent (Census 20!1) literacy 

rate. Kalimpong, Darjeeling Sadar, Siliguri, and Kurseong are four sub-

divisions of the district. The three major towns of Darjeeling are Kalimpong, 

Siliguri, and Kurseong. Mirik is a lake resort and it has developed a town. It is 

a popular tourist destination for its natural beauty, soothing climate and easy 

accessibility. 

5.2.1.1. Economy 

The economy of Darjeeling district is chiefly based on tourism and tea 

industry. Owing to favorable and unique agro-climatic conditions of 

Darjee!ing, tea of Darjee!ing has a distinctive natural flavor. Darjeeling tea 

has gained an international reputation and it is recognized as a geographical 

indicator. In fact, Darjeeling still manufactures the tea by the original method 

known as the 'orthodox' method. Of course, the tea industry ofDarjeeling has 
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faced competition in recent years from tea produced in other parts of India as 

well as o the r countries like Nepal. 

MAP OF DARJ EELING DISTRICT SHOWING SUB-DI VISIONS AND APPROXIMATE 

LOCATION OF T H E SC HOOL SURVEYED 

DARJEELING 

M ap-5.2 

Siliguri Girls' High 
School, Siliguri, Dist. 

Darjeeling 
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Darjeeling had o bta ined recognition as an attractive and important 

touris t spot as early as 1860. It is reported to be the o nly touris t d estina tion in 

eastern India that w itnesses large numbers of foreign tourists. For its s ple ndid 

and mesmeriz ing natura l beauty it is considered to be a uniq ue spot for 

cinematography. 
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Siliguri is known as the gateway to the North East of India, Bhutan, 

Nepal and Bangladesh. It has gradually developed as a profitable centre for a 

variety of businesses. As a central hub, many national companies have set up 

their offices here. The Hong Kong market is famous for buying low-cost 

Chinese goods. The business of Siliguri is primarily based on the four "T"s -

Tea, Timber, Tourism and Transport. There are many hotels and lodges here. 

There are business routes to Bhutan. Bagdogra airport market is another 

shopping hub in Siliguri. At present, there are some shopping malls and 

multiplexes to cater to the growing needs of the populace. 

5.2.1.2. Culture 

The Nepalese are rich in folk culture. The hills and dales are the 

treasure house of songs and dances of the hill folk. Practically, singing and 

dancing is an integral part of their life. The panorama of the Majestic 

Himalayan mountains, its lush green hills and forests seem to have played a 

significant role in influencing the religion and culture including the folk 

songs and dances of the Nepalese people. Even, the two major religions 

viz., Hinduism and Buddhism, seem to have influenced the Nepali culture 

full of its rich folks songs and dances, co-existing side by side. 

Major festivals observed at Siliguri include Durga puja, Chhath Puja, 

Ganesh Puja, Laxmi puja, Swaraswati Puja, Deepavali etc. Baishaki Mela is 

one of the oldest fairs in Siliguri. The fashion week during winters are 

celebrated for entertainment. 

Besides Durga Puja, Diwali, Saraswati Puja, Shivaratri and Christmas, 

the diverse ethnic populace celebrates some local festivals like New Year I>ay 

in January, the birth day of Dalai Lama in mid-June etc. 
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5.2.1.3. Education 

Since British period, Darjeeling is recognized as the home for 

education. Owing to its soothing weather condition educational 

institutions such as St. Joseph's College (School Dept.), Loreto Convent, St. 

Paul's School and Mount Hermon School are renowned as centers of 

educational excellence. There are four colleges in Darjeeling. All these 

colleges are affiliated to University of North Bengal. 

In Datjeeling there are 774 primary schools, 52 upper primary schools, 

40 secondary schools and 95 higher secondary schools. The secondary and 

higher secondary schools are affiliated to CBSE, ICSE or West Bengal Board 

of Secondary Education. 

Siliguri being the gateway of North-East India and both educationally 

and economically sound, it can invite the attention of all the people of West 

Bengal, even India. Siliguri has always been the hub of education in 

the Terai as well as the Dooars region. Apart from the residents of the town, 

students from states like Sikkim, Nagaland and Assam come here to pursue 

education. The region also sees an influx of students from the neighbouring 

countries of Bhutan, Nepal and Bangladesh. While previously there had been 

just a handful of schools, of late there has been a spurt of growth in numbers 

with most catering to the CISCE (ICSE, ISC), CBSE and West Bengal 

Secondary and Higher Secondary board(s). Siliguri Boys' High School 

(SBHS) is the oldest school of the city founded in 1918 at the time of British 

rule and it is one of the largest schools in city. Siliguri Girls' High School is 

another renowned higher secondary school at Siliguri. Terai Tarapada 

Adarsha Vidyalaya, Army Public School , Bengdubi!Sukna, Lincoln's High 
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school, St. Joseph's High School, Matigara; Delhi Public School (DPS), Don 

Bosco, Margaret English High School, Mahbert High School, Lincoln High 

School etc. are some of the schools here. 

Siliguri has two engineering colleges Siliguri Institute of 

Technology and:Surendra Institute of Engineering & Management. Other 

colleges are Suryasen Mahavidyalaya, St. Xavier's College, IGNOU Delhi, 

Salesian College, Siliguri Mahila Mahavidyalaya, Naxalbari College, Gyan 

Jyoti College, Siliguri College of Commerce liAS, and NIIT etc. All these 

deliver general degrees as well as specialization (Honours) in the fields 

available under the North Bengal University. 

The North Bengal Medical College, located m Sushrutanagar, is the 

sole medical college in the region and is connected to the main city through 

the 3rd Mahananda Bridge. Students from across the state as well from 

neighbouring states come to study here after having cleared the West Bengal 

Joint Entrance Examination (Medical) or the All India Pre-Medical Test. 

The University of North Bengal was established in I962, 10 km away 

from the main Siliguri city, in Raja Rammohan Pur. The campus occupies an 

area of about 330 acres (1.3 km2
) is the second largest in India. 

The total number of students appeared in the H.S. Examination in 20 II 

was 12,063 whereas total enrolment was 12,363 and 78.07% students passed 

in the examination. 

5.2.1.4. Brief profile of schools selected for data collection 

Siliguri Girls' High School (H.S.), College Para, P.O. Siliguri, Dist. 

Darjeeling was selected for data collection. Situated at the heart of Siliguri 

Town the school is one of the best girls' schools in Siliguri. It has a large well 
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equipped building with sufficient class rooms, office etc. Around two 

thousand students read in the school. There are both Arts and Science Stream 

for higher secondary section in the school. Students from different parts of the 

district study here and most of the students belong to middle class families. 

The Headmistress and other teachers are co-operative. The students are also 

well behaved, co-operative, and decent. The H.S. result of the school is 

satisfactory. Twenty students have been interviewed in this school. 

5.2.2. JALPAIGURI 

In North Bengal Jalpaiguri district is the largest one covering an area of 

6227 square km. As per Census of2011, the total population of this district is 

3,403,204. Population density of this district reaches 547/square k.m. The 

literacy rate of this district is 73.79 percent. 

5.2.2.1. Economy 

The economy of the town is chiefly based on the tea industry. There is 

a Tea Auction Centre in the town. The second largest employer in the town is 

the Government. In Jalpaiguri there is a number of district-level and 

divisional-level offices. Naturally, a large section of people is govt. 

employees. Recently the North Bengal bench of the Kolkata High Court has 

been established. Business in the town is mainly centered on retailing goods. 

5.2.2.2. Culture 

Jalpaiguri was once covered with dense forests and the tribal people 

lived here in isolation. The British people invaded their space and cleared the 
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land for tea estates. Later the Bengali people, after the partition of 

Bangladesh, came here and got actively involved in agriculture. 

The district of Jalpaiguri is especially recognized for its tribal culture 

with its folk dance, drama, songs and folk lore. Different tribal communities 

like Raj Bangshi, Mech, Raba, Toto, Limboo, Lepcha and the Bengali and 

Nepali community populate the region and added flavour to the rich cultural 

diversity of Jalpaiguri. The majority of people in Jalpaiguri belong to the 

Bengali community followed by the Rajbangshi tribe. 

Some festivals like the Durga Puja, Kali Puja, Manosha Puja are 

common to both the Bengali and the Rajbangshi community. On the occasion 

of Manosha Puja i.e. the worship of the serpent Goddess, village fairs, dramas 

and festivals are held and the worshippers pray for good harvest and good 

luck. 

'Chor chunni' is a popular folk drama of Jalpaiguri and the 'dham 

gaan' is a popular folk song. Rajbangshi's most popular songs are the 

'Bhawaiya Gaan' and it is very famous in Bengal. 

5.2.2.3. Education 

In the field of education, Jalpaiguri is no less significant in comparison 

to other districts in West Bengal. The State Government has come forward for 

the upliftment of education in this old renowned district. The schools here are 

run either by West Bengal Govt. (affiliated to WBHSE) or some Catholic 

institutions or private concerns affiliated to ICSE, CBSE. The number of 

primary schools (SSA-2006) and upper primary schools are 2038 (Govt.) and 

19 (Govt./Govt. Aided) respectively. There are 158 higher secondary schools. 

Schools like Jalpaiguri Zilla School, Jalpaiguri Govt. Girls' High School, 
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S uniti Ba Ja Girls' Hig h School, A sha la ta Basu Vidyalaya are worth 

m entioning. De bnagar Sati sh Lahiri Hig h School is a nother good school 

w hich is no t fa r fro m Ja lpa ig uri Town. A ll colleges in Ja lpaig uri are affiliated 

to the Unive rs ity o f N orth Bengal, Raj a Ra mmo ha np u r, S i lig uri , Darjeeling. 

MAP OF JALPAIGURI DISTRIC T SH OWI NG BLOC K S AND APPROX I MATE 

LOCAT ION OF THE SCHOOL SU R VEY E D 

OarJCChng 

Bhutan 

Cooch Behar 

DEBNAGAR 
SAT ISII LMIIRI 
IHGII SCIIOOL 

~ , 

J J ALP AI GURI DISTRICT 

(Map- 5 .3 

Howeve r, Ja lpa ig uri G ovt. Eng ineering Coll ege is affi liated to West Bengal 

Unive rs ity of Techno logy (WB UT). T he district is a lso equipped with 

A na nda C ha ndra Teache rs ' T ra ining College a nd som e other technical 

coll eges. Afte r com pletio n of H.S. course a good m a ny students go to 

d iffere nt pa rts of West Bengal a nd India fo r hig her education. The total 

number of stude nts a ppeared in the H. S. Examinatio n was 2 1,6 1 I whereas 

tota l e nro lment was 22,24 3 a nd 64.46% stude nts passed in the examination in 
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2011. Therefore, it can be said that the district result of the Higher Secondary 

Examination in 2011 is not satisfactory. 

Of course, the educational status of rural areas is not so progressive. A 

vast section of people belongs to Rajbansi community who remained 

economically and educationally backward. 

5.2.2.4. Brief profile of schools selected for data collection 

Debnagar Satish Lahiri High School (H.S.), Debnagar, P.O. Debnagar, 

Dist. Jalpaiguri was selected for data collection. The school is approximately 

5 km. away from Jalpaiguri Town. Academically the school is of mediocre 

status. It has a large building with sufficient class rooms, office etc. and large 

play ground in front of the school building. More than two thousand students 

read in the . school. There are both Arts and Science Stream for higher 

secondary section in the school. Students, chiefly from the rural locality and 

neighboring villages read here and a large section of the students belong to 

poor· and below middle class families. The Headmaster and all other Assistant 

Teachers are very much co-operative. The students are also well behaved, co

operative, and decent. The H.S. result of the school is average. Twenty 

students have taken part in the interview for providing required data. 

5.2.3. COOCH BEHAR 

In the North Eastern part of West Bengal Cooch Behar district is 

located bearing its traditional culture and heritage. This well planned town 

still bears the testimony of the Koch Dynasty. The district covers an area of 

3,387 square km. with a population of 28, 22,780 (Census-2011) and 75.49 
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percent lite racy rate. 

5.2.3.1. Economy 

A large section of people is the central and state government 

employees. Cooch Behar is home to a number of district-level and divisional-

level offices. Bus iness is m a inly centred on retail goods. An industrial 

park has been built at C hakchaka, just four kilometres from town, on the route 

to Tufanganj. 

MAP OF COOCH BEHAR DISTRIC T WITH DEMARCATION OF BLOCKS 

/PANCHAYAT SAM ITI ES AND SHOWING APPROXIMATE LOCATION OF 

THE SCHOOL SURVEYED 

COOCH BEHAR 
with demarcation of 

Blocks/Panchayat 
Sam1IIPS 

B A N G L A D E 

MAHARANI INDIRA DEBI BALIKA 
YIDYALAYA 

Map-5.4 

Farming is a major source of live lihood for the nearby rural populace, 

and it s upplies the town with fruits a nd vegetables. Poo rer sections of this 

semi-rural society a re involved in tra nsport, basic agriculture, small shops, 

and manual la bo u r in construction. 
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5.2.3.2. Culture 

Durga Puja, Lakshi Puja, Diwali, Saraswati Puja, Poush Parbon, 

Dolyatra, Christmas, Eidul-Fitr and Eidul-Adha are popular festivals in Cooch 

Behar. Ras Purnima is another important festival in the district. On this 

occasion a big fair is organised in the town near the famous Madan Mohan 

Temple. Cooch Behar Rasmela is the oldest in the North Bengal region. 

Cooch Behar has a mixture of cultures. Rice and fish are traditional 

favorites, leading to a common saying that "fish and rice make a Bengali." 

Different types of milk products including quality sweets are available in this 

district. 

The common dress of Bengali women is sari and salwar-kameez 

designed as per local customs. However, Western-style attire is in vogue now, 

especially amongst youngsters. Men wear traditional costumes like 

'kurta' with 'dhoti' or 'pyjama' in different cultural and religious occasions. 

Cooch Behar is the only planned town in West Bengal. Cooch Behar 

palace and Madan Mohan Bari are two important and significant attractions 

of this district. Sagar Dighi, a vast pond, is another attraction. One can listen 

to the sweet Rabindra Sangeet while passing by the pond in the evening. 

The local Bengali dialect is different from the one spoken in South 

Bengal. The local dialect is closer to that ofEast Bengal and a mix 

of Assamese and Rajbangsi language. 

The museum in Cooch Behar is located inside the Cooch Behar Palace. 

It comprises a variety of photographs and articles, which were once used by 

the maharajas of Cooch Behar, and information about the tribal people 

of North Bengal. The town is proud of its well-archived North Bengal State 
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Library. Cultural programmes like dramas, concerts, poetry-recitals, and 

dance programs are held at Rabindra Bhaban, an autitorium. Madan Mohan 

Temple, Bara Debi Bari and Rajmata Temple are centres of religious and 

cultural importance. 

5.2.3.3. Education 

To cope with the present requirement of advanced education of the 

state Cooch Behar goes parallel to the other districts. There are 1822 primary 

schools, 21 upper primary schools (Class V- VIII), 121 secondary schools, 

145 higher secondary schools, 3 engineering I technical schools, 16 

professional and technical schools, 1 blind school, 13 general college and II 0 

libraries, 696 SSK and 117 "MSK in the district. The agricultural university 

Uttar Banga Krishi Viswavidyalaya is a pride of the district. Jenkins' School, 

Sunity Academy, Maharani Indira Debi Balika Vidyalaya (H.S.), A.B.N.Seal 

College are renowned names in the arena of quality education. Most of the 

high and higher secondary schools are affiliated to West Bengal Board of 

Secondary Education and West Bengal Council of Higher Secondary 

Education. Of course, there are some other private schools affiliated to ISC, 

CBSE or ICSE, Delhi in Cooch Behar. In 2011, the number of candidates 

who appeared in the H.S. Examination in Cooch Behar district was 19543 

while total enrolment was 20172 and only 64.18 % students passed in the 

examination. 

5.2.3.4. Brief profile of schools selected for data collection 

Maharani Indira Debi Balika Vidyalaya (H.S.), P.O. Cooch Behar, Dist. 

Cooch Behar was selected for data collection. Situated at the centre of Cooch 
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Behar Town, the school bears a traditional glory. Academically the school is 

of mediocre status. It has a large building with sufficient class rooms, office 

etc. and play ground in front of the school building. More than a thousand 

students read in the school. There is only Arts Stream for higher secondary 

section in the school. Students, chiefly from the locality and neighbouring 

areas read here and most of the students belong to middle class and elite 

families. The Headmistress and all other Assistant Teachers are very much 

co-operative. The students are also well behaved, co-operative and decent. 

The H.S. result of the school is of mediocre status. Eighteen students of this 

school have been selected for interview. 

5.2.4. UTTAR DINAJPUR 

In Uttar Dinajpur district, there are 2 sub-divisions, Raigarti & Islampur 

with its Head quarters at Kamojora ofRaiganj Sadar sub-division. There are 4 

Municipalities, 9 Blocks, and 99 Panchayats covering 1577 villages. The 

district covers an area of 3,140 sq. km. The total population is 24, 41,794 

(Census 2011). ). The literacy rate of the district is 60.13 %. Among all the 

districts of West Bengal, Uttar Dinajpur has very peculiar geographical 

features. Most of the district passes along a long narrow stretch of land from 

Darjeeling in the north, Bangladesh in the East, Dakshin Dinajpur in the 

South East and Bihar on the west. 

5.2.4.1 Economy 

The economy of Uttar Dinajpur district is basically dependent on 

agriculture. Land of Uttar Dinajpur is very fertile and full of tanks, ponds, 



99 

canals and marshy land. As such Agriculture is dominating the economic 

activity of th is district. Now Tea plantation is becoming very popular with a 

MAP OF UTTAR D I NAJ PU R DISTRICT SHOWI NC BLOCKS AND APPROXIMATE 

LOCATION OF T H E SCIIOOL SURVEYED 
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Rasakhowa at Karandighi, Ratan, Jarang at Kaliaganj and Bhatol & Panishala 

at Raiganj with the Reeling Centre at Karandighi. 

5.2.4.2. Culture 

The district has a diversified population including people of various 

faiths such as Islam and Hinduism. Bengali -the official language of West 

Bengal is widely spoken and used by the people of the district. Festivals, 

fairs, and events make an essential part of people's life in Uttar Dinajpur. 

Like other parts of West Bengal, Durga Puja is celebrated at a massive level 

in the towns of Uttar Dinajpur. Sarswati Puja, Holi, Deepawali, Eid-ul-Fitr 

and Eid-ul-Azha are some of the noted religious festivals celebrated in Uttar. 

Dinajpur. Fairs are also held at various spots in Uttar Dinajpur every year at 

regular intervals. All the important festivals and events also provide a glimpse 

of the district's age-old culture and traditions.The Kulik Bird Sanctuary, 

which is located on the bank of river Kulik, is an important Tourist Spot of 

the district. 

5.2.4.3. Education 

The educational status of Uttar Dinajpur district is not up to the mark. 

In comparison to other districts of West Bengal, it is educationally rather 

poor. Of course, number of primary schools, kindergartens is at present 

sufficient. There are I I 4 higher secondary schools and I 0 colleges in the 

district. Raiganj Coronation High School is the most reputed school in the 

district. In 2011, total 14180 students appeared in H.S. examination while the 

number enrolled candidates were 14493 and only 67.26 % passed in the 

examination. 
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5.2.4.4. Brief profile of schools selected for data collection 

Raiganj Sri Sri Ramakrishna Vidyabhaban (H.S.), P.O. Raiganj, Dist. 

Uttar Dinajpur was selected for data collection. Situated at the heart of 

Raiganj, the school is has its own repute. Academic status of the school is 

high. It has a large building with sufficient class rooms, office and so on. 

Around two thousand students read in the school. There are both Science and 

Arts Stream for higher secondary section in the school. Most of the students 

belong to middle class and elite families. The Headmaster and all other 

Assistant Teachers are very much co-operative. The Headmaster appreciated 

our venture and helped us a lot at the time of interview. The students are also 

well behaved, co-operative, and decent. The H.S. result of the school is good. 

Here fifteen students have provided required information through interview. 

5.2.5. DAKSHIN DINAJPUR (SOUTH DINAJPUR) 

Dakshin Dinajpur is a district of the Indian state of West Bengal covering 

an area of 2,219 sq, krn.. It comprises two subdivisions: Balurghat and 

Gangarampur at Buniadpur. It is the least populous district of West Bengal 

with only 16, 70,931 people (Census 2011 ). The literacy rate of the district is 

73 .86 percent. 

5.2.5.1. Economy 

Dakshin Dinajpur is predominantly an agricultural district with a vast 

area of land under cultivation. Dakshin Dinajpur is known as a "Non 

Industry" district having no large scale industry. As for transport, there is one 

State Highway with only 3 km ofNational Highway No. 34 falling within the 
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district. A new railway line has been laid between Eklakhi and Balurghat, the 

district headqua rte r. Train services started on December 30, 2004. 

MAP OF DAKSHIN DINAJPUR DISTRICT SHOWING BLOC KS AND APPROXIMATE 
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5.2.5.2. Culture 

Bengali is the principa l la ng uage of the d istrict. The principal 

communities are Hindus and Muslims, constituting the maj or portion of the 

popu lation. It has a ri ch cultural heritage. Durga Puj a is celebrated at a 

m ass ive leve l in the towns of Utta r Dinajpur. Sarswati Puja, Ho li , Deepawal i, 

Eid-ul-Fitr a nd E id-ul-Az ha are som e of the noted relig ious festivals 

celebrated in Dakshin Dinajpur. 'Khan' is a unique folk culture in the 

'Dinajpur' regio n . It is an age-old fo lk-cultura l fo rm practised by the rural 
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people of the District-mainly belonging to the scheduled caste and scheduled 

tribe communities. 'Khan' is intermingled with song and dialogues. 'Khan' 

performers are mostly concentrated in Kushmandi and Banshihari blocks. The 

other notable folk cultural forms of the district are Natua, Jang Gan, Mokha 

Dance (Mask Dance) etc. 

5.2.5.3. Education 

In regard to education the district is not in a good position. Of course, 

there are 1183 primary schools, 174 high schools, 84 higher secondary 

schools, and 4 colleges in Dakshin Dinajpur. There is one Engineering 

College but no Medical College. But it does have a few good schools 

including The Atreyee English Medium School, in Balurghat. Many other 

Government schools also exist throughout the district. Balurghat College is 

the most popular college in the district. Balurghat also has a law college and a 

B.Ed. college. Out of 11284 enrolled students, 10946 students sat for H.S. 

Examination in 2011 and 65.45% passed in the said examination. 

5.2.5.4. Brief profile of schools selected for data collection 

Banshihari High School (H.S.), P.O. Banshihari, Dist. Dakshin 

Dinajpur was selected for data collection. It takes around one and a half hour 

to reach Banshihari from Balurghat by bus. The school is has its own repute 

in the locality. It has a large building with sufficient class rooms, office 

etc.and a play ground in front of the school. Around two thousand students 

read in the school. There are both Science and Arts Stream for higher 

secondary section in the school. Most of the students belong to middle class 

and poor families. The Headmaster and all other Assistant Teachers are very 
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much co-operative. The H.S. result of the school is mediocre. In this school, 

fourteen students have been interviewed. 

'"" ' 

5.2.6. MALO A 

Maida district is a district of West Bengal, India. It is known as the 

gateway of North Bengal. The district headquarter is English Bazar, which is 

known as Maida. It comprises two sub-divisions - Chanchal and Maida 

Sadar. The total area covered by the district is 3,733 sq. km. with a population 

of3,997,970 (Census 2011) and 62.71 percent literacy rate. 

5.2.6.1. Economy 

Mango trade and silk manufacture are the main economic activities. 

The special variety of mango produced in this region, popularly known by the 

name of the district, is exported across the world and is acclaimed 

internationally. The district has no known mineral resources and agriculture 

remains the main stay. The main agricultural products are paddy, Wheat, jute 

and Rabi-crops. Though Maida Town is a small one and congested, it has 

become a good business place. It should not be considered as economically 

poor district now. 

5.2.6.2. Culture 

People of different ethnic groups live in Maida district. So, a mixed 

culture is seen here. Durga Puja, Lakshi Puja, Kali Puja, Saraswati Puja, 

Kartik Puja, Poila Baishakh (first Bengali new year day), Bhatridwitiya are 

common Hindu festivals. On the hand, the Muslims celebrate Eid-ul-Fitr, Eid-

ul-Azha, Sabe Barat, Muharram with pomp and pleasure. During festivals, 
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both the Hindus and the Mus lims blend in o ne and enjoy the c up of pleasure 

to lees. Some Bengali C hristians also live in Maida. The district maintains the 

traditions of the past in culture. The folk culture of ' gombhira' is a feature of 

the district, being a unique way of representation of joy and sorrow of da ily 

life of the common people, as well as the unique medium of presentation on 

national and internat io nal matte rs. In the tribal region, Santali songs and 

dances are po pular. 

MAP OF MALDA DISTRICT SHOWING BLOCKS AND APPROXIMATE LOCATION 

OFTHESCHOOLSSURVEYE D 

Map- 5.7 

Maida Zilla 
School, Eng. 
Bazar 
Vivekananda 
Academy, A.C. 
Institution, 
Vivekananda 
Vidya mandir, 
Barlow Girls' 
High School, 
Railway High 
School, 
C.C.Girls' High 
School. 

R.R.High 
Madrashah, 
Gazol. Maida. 

Madhabnagar 
Badalmoni High 
School, U.C.B. 

Hi h School 



106 

5.2.6.3. Education 

Educational facility in Maida is, at present, abundant. It contains some 

elite schools like Maida Zilla School, Ramakrishna Mission Vivekananda 

Vidyamandir, The Barlow Girls High School, A.C. Institution, St. Xaviers 

School (English medium), St. Mary School (English medium), Holy Child 

English Academy (ICSE), and North Point English Academy are also some of 

the most reputed schools of the district. Now it has its own university, Gour 

Banga University with affiliated colleges in the district and neighboring South 

and North Din::Upur district. Maida town also has an engineering college and a 

few private technical institutions, mostly for computer-related professional 

courses. Recently a medical college has been established in ·Maida. The 

number of primary, high and higher secondary school is now sufficient. In the 

year 2011, out of 20870 candidates 13578 (65.06%) candidates passed in the 

H.S. Examination. 

5.2.6.4. Brief profile of schools selected for data collection 

Educational Institutions like English Bazar Vivekananda Academy, 

Vivekananda Vidyamandir, A.C.Inst., Barlow Girls' High school, C.C.Girls' 

High School are situated in different areas of Maida Town. Academically 

these schools are well known. English Bazar Vivekananda Academy is a 

Govt. Registered renowned educational institute where students from class V 

-XII are provided with special coaching in English Second Language. Here 

quality students of different renowned schools take admission. H.S.Result of 

this institution is very good. Madhabnagar Badalmoni High School is a school 

of average academic status chiefly dominated by poverty stricken and 

academically poor students. R. R. High Madrashah is situated at Gazol, 
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around 40 km. away from Maida Town. It is a school of mediocre academic 

status. All these schools possess a large number of students and quality 

teaching staff. From the above-mentioned schools sixty-one (61) students 

have been interviewed. 

5.2.7. MURSHIDABAD 

The district of Murshidabad has an area of 5,324 sq km with a 

population of 71, 02,430 (2011 census). The literacy rate of the district is 

67.53 percent. The district headquarter is at Baharampur, also spelled as 

Berhampore. Murshidabad is a historical place with five sub-divisions -

Domkol, Baharampur, Kandi, Lalbag, and Jangipur. It was the capital of 

Bengal Nawabs for a long time. The most famous historical building is the 

Hazar Duari Palace. The industries of this district comprise agriculture and 

making cotton and silk textiles. Rice, jute, legumes, oilseeds, wheat, barley, 

and mangoes are the chief crops in the east; extensive mulberry cultivation is 

carried out in the west. Trade and business are conducted primarily with 

Asansol, Barddhaman (Burdwan) and Kolkata. The district is known for the 

quality and diversity of Mango produced. 

5.2.7.2. Culture 

The language spoken in this district is Bengali. Eid-ul-Fitr and Eid-ul

Adha are prominent festivals in this district. On the day of Ashura, during the 

month ofMuharram, processions are taken out to commemorate the deaths of 

Imam Hassan and Imam Hussein, the grandsons of Muhammed. Durga Puja 

is the grandest festival of the Hindus. 
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MAP OF MURSHIDABAD DISTRICT SHOWING SUB-DIVISIONS AND 

APPROXIMATE LOCATION OF THE SCHOOLS SURVEYED 
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The number of primary, high, and hig he r secondary school is adequate. 

There are 259 hig he r secondary schools in Murshidabad. The number of 

colleges is 20 (twenty). At present, the co lleges for general education are 

under Ka lyani Univers ty. The Institutes for Engineering and Technical 

Education are 8 (eight) in number. In the H.S. Examination in 2011, the 
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percentage of successful candidates was 70.65. Total 38222 candidates were 

enrolled and 37406 candidates appeared in the examination. 

5.2. 7.4. Brief profile of schools selected for data collection 

K.K.S.K Smriti Vidyapith is situated at a remote place ofMurshidabad, 

around 10 km. away from Dhulian. Communication system from Dhulian Bus 

stand is very poor. The school building is not up to the mark. More than one 

thousand students read in the school. In Higher Secondary Section, only Arts 

Stream is available. Of course, the students are quite decent. Teachers are 

sincere and co-operative. Gora Bazar S.M. Girls' High School, Krishnanath 

College School, J.N.Academy, B.B.B.M. Vidyaniketan are situated at 

Berhampore. All these schools re well reputed in the district for their 

academic excellence. Madhurkul High school is an academically mediocre 

school, which is situated at Domkol. Sarangpur High Madrash is also a 

mediocre school. The interview has been conducted with thirty students from 

the above-mentioned schools. 

5.2.8. BIRBHUM 

Birbhum district is an administrative unit in West Bengal. It belongs to 

Barddhaman division - one of the three administrative divisions of West 

Bengal. The district headquarters is located at Suri. Bolpur, Suri Sadar and 

Rampurhat are the three sub-divisions of this district. It covers an area of 

4,545 sq. km. with a population of 35, 02,387 (Census 2011 ). Here the rate of 

literacy is 70.90 per cent. 
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5.2.8.3. Education 

Birbhum district is known as the land of Rabindranath. It is noted for 

its cultural heritage, which is unique and somewhat different from that of the 

other districts in West Bengal. Many famous people lived and worked in 

Birbhum. The great economist Amartya Sen, Nobel laureate, is one of 

them. Rabindranath Tagore made this district his home and established his 

great centre of leaming, Visva Bharati University at Santiniketan. Hence, the 

district cannot be considered educationally weak. There are more than eight 

colleges including Engineering and Technological Colleges, one hundred 

sixty four (164) higher secondary schools and a good number of primary and 

high schools in Birbhum. In 2011, out of 19751 candidates 74.71 percent 

students came out successfully in the Higher Secondary Examination under 

West Bengal Council of Higher Secondary Examination. 

5.2.8.4. Brief profile of schools selected for data collection 

Rampurhat J.L. Vidyabhaban is reputed school at Rampurhat. It has a 

large school building with sufficient classrooms, office, and a play ground of 

its own. All the teachers are sincere and co-operative. The school has more 

1500 students with Arts and Science Stream for H.S. Section. The students 

are decent and well mannered. The H.S. result of the school is good. The 

interview has been conducted with nineteen (19) students ofthis school. 

5.2.9. NADIA 

Nadia is a district of the state of West Bengal, in the north east oflndia. 

It is bordered with Bangladesh to the east, North 24 Parganas and Hooghly 
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districts to the south, Barddhaman district to the west, and Murshidabad to the 

north. Krishnanagar is the head quarters of Nadia district. The four sub

divisions of the district are Krishnanagar Sadar, Ranaghat, Kalyani, and 

Tehatta. The total area covered by the district is 3,927 Sq. km~ with a 

population of 5,16.8,488 (Census 2011). The literacy rate of Nadia is 75.58 

percent. 

5.2.9.1. Economy 

Krishnanagar is an agricultural distribution centre. The economy is 

primarily based on small to medium scale agro-industries and trade. The 

surrounding region produces rice; jute, ceramics, mangoes, cattle, poultry and 

fish. There are a few sugar mills. Handloom industries hold a significant 

position in Nadia and it plays the key role in shaping the socio-economic life 

in this district. Financial and technical assistance of the Central and the State 

Government contributed much to the growth ofhandloom industry. 

2. Cultural Heritage 

The cultural heritage of this district is very rich. It has been serving as a 

centre for promotion of Indian culture, music, drama, dance, cultural 

discussions, recreative entertainment, and film festivals for a long time. 

Krishnagar Rabindra Bhaban was built at the district headquarter 

Krishnagar in the year 1961 to commemorate the birth centenary of 

Rabindranath Tagore. 

Moreover, Nadia district is a district famous for its reach traditional 

folk culture. Important folk forms of the district are Baul and Fakir Songs, 

String Puppet Dance, Bolan, Jhapan, Astak, Horse-dance, Pot-chitra (Painting 
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on clay plates or paper) etc. Ghurni at Krishnagar is a famous place for clay 

models a nd terracotta works. 
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Technical Colleges, 1 (one) university and 1 (one) agricultural university in 

Nadia. Krishnanagar Collegiate School, C.M.S. St. Johns High School, A.V. 

School, Kalyani University Experimental High School, Pannalal Institution, 

and Bidhan Memorial Girls High School are well known. Kalyani Central 

Model School (CBSE), Springdale High Schooi(WB) and Julien Day 

School(ICSE) are the best known among the English medium ones. In the 

year 2011 the number of H.S. candidates was 35772 and 26404 i.e. 73.81 

percent candidates passed in the examination. 

5.2.9.4. Brief profile of schools selected for data collection 

Bethua Dahari J.C.M. High School is an old renowned school of the 

area. It has a large school building with sufficient classrooms, office, and a 

play ground of its own. All the teachers are sincere and co-operative. The 

school has more than 1500 students including the students of Arts and 

Science Stream of H.S. Section. The students are decent and well mannered. 

The H.S. result of the school is good. Majdia Rail Bazar High School is also 

an old renowned school of Majdia. It was established in 1890. Around two 

thousand students read in the school. It has a large building with sufficient 

class rooms, library, office etc. There are 45 teachers in the school who are 

sincere and co operative. Patikabari High School is rather a mediocre school. 

Mediocre students are dominating in the school. The interview has been 

conducted with twenty one (21) students of the above-mentioned three 

schools - I 0 students from Majdia Rail Bazar High School, 6 students from 

Bethuadahari J.C.M. High School, and 5 students from Patikabari High 

School. 
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5.2.10. HOOGHLY 

Hooghly district is one of the districts of the state of West 

Bengal in India. The district is named after the Hooghly River. The 

headquarters of the district are at Chinsura (Chuchura). There are four 

subdivisions in the district namely Chinsurah, Chandannagore, Srirampore, 

and Arambag. The River Hooghly borders it to the east. Another major river 

is 'Damodar'. The district is bordered by Howrah District to the south, 

Barddhaman District to the north, and to the east by the river Hooghly. 

According to the 2011 census Hooghly district has a population of 5,520,389. 

The district covers an area of 3,149 sq. km. Hooghly has a literacy rate of 

82.55 percent. 

5.2.10.1. Economy 

Hooghly is specially known as an economically developed district in 

West Bengal. The district holds an important position because it is the chief 

jute cultivation, jute industry, and jute trade hub in the state. The 'Hindustan 

Motors', famous car manufacturing plant, is located in Uttarpara. The jute 

mills are seen along the banks of the river Hooghly in Tribeni, Bhadreswar, 

Champdani and Sreerampur. 

5.2.1 0.2. Culture 

The district of Hooghly is especially recognized for its great cultural 

heritage since the prehistoric times. Though the district inherited a diversified 

cultural tradition, Hindu custom is dominating here. Jagadhatri Puja is the 

principal festival in Hooghly as Durga Puja in the other districts of West 

Bengal. Makar Sankranti is another important festival here. The legendary 



117 

fa ir Mahesh held o n the occas io n of' Rathajatra', adds flavor to the culture of 

Hooghly. T he o ld buildings of Hooghly dis trict bear the s igns of ancient 

culture a nd trad itio n . T he Ba nde l C hurch is a living embod iment of ancient 

C hristia n c ul ture. 

5.2.10.3. Ed ucation 

Presently the district, Hooghly ho lds a significant place in the field of 

ed ucati on in the sta te. T here a re a bo ut 2993 p ri mary school, 548 Secondary 

schools, 302 Hig her Secondary schools, 22 colleges, 6 Technical institutes in 
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Government, several measures have taken to eradicate illiteracy from the 

district. Apart from the Government undertaking schools, there are some 

private educational institutions in the district. In Hooghly, there are 2 general 

colleges, offering the courses of B.A, B. S.C. and B.Com, of which mention 

may be made of Hooghly Mohasin College at Chinsurah and Srirampore 

College at Srirampore. There is presently one engineering college providing 

degree courses and 4 Engineering colleges providing diploma courses. In the 

last H.S. Examination, 2011, 83.97% students came out successfully. 

5.2.10.4. Brief profile of schools selected for data collection 

Durga Charan Rakshit Banga Vidyalaya is an old renowned school of 

Chandannagar. It has a large school building with sufficient classrooms, 

office. All the teachers are sincere and co-operative. The school has more 

than I 800 students including the students of Arts and Science Stream of H.S. 

Section. The students are decent and well mannered. The H.S. result of the 

school is good. The interview has been conducted with seven (7) students of 

this school. 

Chandannagar Kanailal Vidyamandir is also an old renowned school of 

Hooghly. It is a very renowned Government School where quality students 

study. Of course, it is a matter of regret that respondents could not be 

interviewed in this school owing to non-cooperation of the Teacher-in-Charge 

of the school. 

5.2.11. HOWRAH 

Next to Kolkata Howrah is the smallest district in West Bengal, India 
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with its rich cultural he ritage. Howra h is the district headqua rte rs of the 

district. Located o n the west bank of the Hoogli River, it is a twin 

c ity of K o lkata. The two ci ties are connected by the four bridges o n the ri ver 
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Ganges, named Howrah Bridge or Rabindra Setu, the Vidyasagar Setu or the 

Second Hooghly Bridge, the Vivekananda Setu or Bally Bridge, and the 

Second Vivekananda Setu or the Nivedita Setu. The ferry services between the 

two cities are also available. As of 2011 India census, Howrah, which covers 

an area of 1,467 sq. km., has a population of 42, 730, 09. It has an average 

literacy rate of 83.85 percent. 

5.2.11.1. Economy 

Howrah is an economically prosperous district. It is predominantly 

industry dependent. Both small and large scale industries are seen here. The 

economy of this district is no less supplemented by agriculture. Tourism is 

another source of economy. Belur Math, Botanical Gardens attract many 

people. 

5.2.11.2. Culture 

Howrah is chiefly populated with the Hindus. Naturally Hindu culture 

and lifestyle are predominant here. People of Howrah intensely believe in the 

devine power of Devi Chandi. Hindu festivals like Durga Puja, Kali Puja and 

so on are common as other parts of West Bengal. The Ramakrishna Temple in 

the Belur Math, is a special attraction. 

5.2.11.3. Education 

The schools of Howrah are run either by state government or by private 

institutions. The medium of instruction is Bengali, English, or Hindi. Schools 

are affiliated to the West Bengal Board of Secondary Education, the Indian 

Certificate of Secondary Education (ICSE) and National Institute of Open 
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Schooling (NIOS). Bengal Engineering and Science University (BESU) is 

second oldest engineering institutions in India. BESU is set to upgrade to be 

India's first Indian Institute of Engineering Science and Technology (IIEST). 

The Bijoy Krishna Girls' College or Howrah Girl's College is an important 

educational institute for women. MCKV Institute of Engineering is a private 

engineering college affiliated to the West Bengal University of Technology. 

Howrah Zilla School is a quality higher secondary school. The St. Thomas' 

Church School, is one of the oldest schools in the city. There are 278 Higher 

Secondary Schools in Howrah. The percentage of successful candidates in 

Higher Secondary Examination in 2011 was 83.82. 

5.2.11.4. Brief profile of schools selected for data collection 

Bantra P.L. Sikshaniketan was selected for our study. It has a large 

school building with sufficient classrooms, office. A portion of the building 

was under construction then. The Headmaster and all other teachers are 

sincere and co-operative. The school has more than 1500 students including 

the students of Arts and Science Stream of H.S. Section. The H.S. Section is 

co-educational. The students are decent and well mannered. The H.S. result of 

the school is mediocre. The interview has been conducted with 22 students of 

this school. 

5.2.12. KOLKATA 

Kolkata, formerly known as Calcutta, is the capital of the Indian state 

of West Bengal. Kolkata was the commercial capital of East India, located on 

the east bank of the Hooghly River. The city of Kolkata has a population of 

44, 86,679, making it the third most populous metropolitan area in India and 
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the 13th most populous urban area in the world (Wiki:Kolkata). The city is 

also classified as the eighth largest urban agglomeration in the world. 

Kolkata has long been known for its literary, artistic and 

revolutionary heritage. As the former capital of India, Kolkata 

was the birthplace of modern Indian literary, artistic and 

scholastic thought. Kolkatans tend to have a special appreciation 

for art and literature; its tradition of welcoming new talent has 

made it a "city of furious creative energy" .(Wiki:Kolkata culture) 

The literacy rate of Kolkata is 87.14 percent. The total area the city 

covers is 185 sq. km. 

5.2.12.1. Economy 

Kolkata is the main business, commercial and financial centre of East 

India and the northeastern states. Flexible production had always been the 

norm in Kolkata, and the informal sector has comprised more than 40% of the 

labour force. Roadside hawkers generated large-scale business. State and 

federal government employees make up a large percentage of the city's 

workforce. The city has a large unskilled and semi-skilled labour population, 

along with other blue-collar and knowledge workers. With the growth and 

development of industry, technology, and education, Kolkata has been the 

main spot of different business. 

5.2.12.2. Culture 

Kolkata is the place where 'unity in diversity' is found. It is such a 

place where people from different parts of India belonging to different casts, 

religions, languages live together and this why a mixed culture is observed 
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here. The Bengalees comprise the majority of Kolkata's population, with 

Marwaris and Bihari communities forming a large portion of the minorities. 

Some of Kolkata's minor communites include Chinese, Tamil, Nepalese, 

Oriyas, Telegus, Asamese, Gujratis, Malayalees, Punjabis, Armenians, 

Greeks, Tibetans, Maharashtrians, Konkanis, Anglo Indians and Paris. 

Religious antiquity shares a significant part in the cultural heritage of 

Kolkata. 

5.2.12.3. Education 

Kolkata is considered as the most preferred seat gor acquiring quality 

education in West Bengal. Kolkata's schools are either run by the state 

government or by private (many of which are religious) organizations. 

Schools mainly use Bengali or English as the medium of instruction, 

though Urdu is also used, especially in Central Kolkata. The schools are 

affiliated with West Bengal Board of Secondary Education, the Indian 

Certificate of Secondary Education (ICSE), the Central Board for Secondary 

Education (CBSE). Under the 10+2+3 plan, after completing their secondary 

education, students usually enroll in a two-year higher secondary course 

affiliated with West Bengal Council of Higher Secondary Education, ICSE or 

CBSE. Students usually choose from one of three streams - arts, commerce, 

or science, though vocational streams are also available. On completion of the 

required coursework, students may take admission in general or professional 

degree courses. Kolkata houses seventeen universities or autonomous 

institutions and numerous colleges. The University of Calcutta was founded 

in 1857. The Calcutta Madras a College, founded in 1781, was upgraded to a 

university in 2007. The. Jadavpur University is a notable university known for 
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its arts, scie nce and engineering faculties . Calcutta M edical College is the 

first institution teaching modern medicine in Asia. Other notable institutio ns 
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are Presidency College, St. Xavier's College, Bethune College (the first 

women's college in India), and Scottish Church College. Some institutions of 

national importance are the Asiatic Society, Bose Institute, S.N. Bose 

National Centre for Basic Sciences, the Indian Statistical Institute, the Indian 

Institute of Management, the Indian Association for the Cultivation of 

Science, the Saha Institute of Nuclear Physics, the Centre for Studies in 

Social Sciences, the West Bengal National University of Juridical Sciences, 

the Marine Engineering and Research Institute, the Rabindra Bharati 

University, the Indian Institute of Social Welfare and Business Management, 

the West Bengal University of Technology and the National Institute of 

Fashion Technology and so on. In last 2011 from Kolkata 87.82% students 

came out successful in the Higher Secondary Examination. According to 

statistical records, it is the best result in West Bengal. 

5.2.12.4. Brief profile of schools selected for data collection 

Jadavpur High School was selected for our study. It has a large school 

building with sufficient classrooms, office etc. The school has more than 

I 500 students including the students of Arts, Commerce and, Science Stream 

of H.S. Section. The students are decent and well mannered. The H.S. result 

of the school is mediocre. Fifteen (15) respondents have been selected for the 

interview. 

5.2.13. SOUTH 24 PARGANAS 

South 24 Parganas district is an important district of West Bengal State 

with its district headquarters at Ali pore. The district has the urban fringe 
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ofKolkata on one side and the remote riverine villages in the Sundarbans on 

the other. The district comprises five subdivisions: Baruipur, Canning, 

Diamond Harbour, Kakdwip and Alipore Sadar. It is the sixth most populous 

district in India. According to the 2011 census South 24 Parganas district, 

which covers an area of 9,960 sq. km., has a population of 8, 153,176. This 

gives it a ranking of 6th in India. The district has a population density of 819 

inhabitants per square kilometre and a literacy rate of78.57 percent. 

5.2.13.1. Economy 

The economy of South 24 Parganas is chiefly based on agriculture, 

industry, and pisciculture. In western part of the district situated Fa1ta Special 

Economic Zone where various types of industries have developed. 

There are some attractive tourist spots like Bakkhali, Sajnekhali, 

Diamond Harbour, Sagardwip in this district and tourism shares a significant 

part of economy. The district has fertile lands and mangrove forest, which is 

due to the rich deposits from the river Ganga. It is a thickly populated district 

in the state and hence, it encounters some problems owing to rapid increase of 

population. 

5.2.13.2. Cnltnre 

Kultali Sanskriti and Krishti Mela is organised in Kultali. The 

Sundarban area is noted for Bengali folk songs and dances. The two Eids, Eid 

ul-Fitr and, Eid ul-Azha are the largest Muslim festivals. Durga Puja in 

October is the most popular festival. Pohela Baishakh , Rathayatra, Dolyatra 

or Basanta-Utsab, Nobanno, Poush Parbon, Kali Puja, Laxmi Puja are other 

major festivals of the Hindus Rasmela and Gazan are famous at Baruipur. As 
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the district stretches far from the border of Kolkata to the remote southern 

zone, people of this district are not so influenced by the cosmopolitan culture 

of Kolkata. 
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5.2.13.3. Education 

The district, South 24 Parganas is progressive in the field of education 

in the state. There are 357 Higher Secondary schools, 20 colleges including 

Management and Technical institutes in this district. Several steps had been 

implemented to set up schools in the villages to eradicate illiteracy from the 

district. Apart from the Government undertaking schools, there are some 

private educational institutions in the district. Narendrapur Ramkrishna 

Mission Vidyalaya (Residential), Dakshin Barasat Sri Sri Saradamoni Balika 

Vidyalaya, Jadavpur Vidyapith are some very renowned schools in South 24 

Parganas. In last 20I I, 78.65 percent student passed in the H.S. Examination. 

5.2.13.4. Brief profile of schools selected for data collection 

Kamrabad Uchcha Vidyalaya (Co-Ed) situated at Sonarpur, South 24 

Parganas was selected for our study. It has a large school building with 

sufficient classrooms, office, library etc. The school has more than 1500 

students including the students of Arts Commerce and Science Stream ofH.S. 

Section. The students are decent and well mannered. The Headmaster and 

other teachers are co-operative. The H.S. result of the school is mediocre. The 

interview has been conducted with I I students of this school. 

5.2.14. NORTH 24 PARGANAS 

North 24 Parganas district is a district in southern West Bengal, India. 

The district is surrounded by Nadia, Kolkata, Howrah, South 24 Parganas, 

and Bangladesh. Barasat is the district headquarters of North 24 Parganas. 

The total area covered by the district is 4,094 sq. km. According to the 2011, 
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census North 24 Parganas district has a population of 1, 00, and 82,852. The 

district has a literacy rate of84.95 %. 

5.2.14.1. Economy 

The chief sources of economy are farming, fishing, and other agricultural 

activities. Most of the Hindu 'Refugees' from Bangladesh are engaged in 

industrial works. North 24 Parganas is not an economically enriched district 

of West Bengal. 

5.2.14.2. Culture 

North 24-Parganas is noted for its own folk cultures - Jhumur, Kabigan, 

Tarjagan, Manasha vasan, Rayani, Austakgan,Banabibir Pala, Tusu, Patar 

Bashi Bhatiyali etc. The folk artists of this District still play an important role 

to uphold their folk forms. The Drun beating (Dhak, Dhol, Badhya) of this 

District had participated in the last Asian games with great success. 

The Dakshineswar Kali Temple is a Hindu temple located at Dakshineswar 

near Kolkata. The temple was built by Rani Rashmoni, a philanthropist and a 

devotee of Kali in 1855. The temple is famous for its association with 

Ramakrishna a mystic of 19th Century Bengal. 

5.2.14.3. Education 

The district is educationally developed. At present the number of 

primary schools, high schools, higher secondary schools, madrashas, colleges 

etc. is mention worthy. The number of higher secondary schools in the district 

is 543. Ananda Ashram Sarada Vidyapith, Acharya Prafulla Chandra High 

School for boys, and Acharya Prafulla Chandra College are some renowned 
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educa tional institutions of the district. The result in the Higher Secondary 

Examinatio n is good. 78.65 % students passed in the last H.S. Examination in 

20 11 . 
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5.2.14.4. Brief profile of schools selected for data collection 

Mulajore Sitanath Pathshala situated at Shyamnagar, North 24 

Parganas was selected for our study. It is reputed school in the area. It has a 

large school building with sufficient classrooms, office, library etc. The 

school has around 2000 students including the students of Arts, Commerce, 

and Science Stream of H.S. Section. The H.S. result of the school is of 

mediocre status. Twenty-six (26) students of this school have been 

interviewed for the study. 

5.2.15. BARDDHAMAN (BURDWAN) 

Barddhaman is a district of West Bengal state in eastern India. The 

headquarters of Barddhaman District is Barddhaman (city). Burdwan is an 

alternative name for the city, which remains in use since the British period. 

Barddhaman District covers an area of 7,024 square km (as per the 2011 

census) with a population of 77, 23,663. Barddhaman is surrounded by 

Birbhum in the North, Hooghly in the South, Nadia in the East and Jharkhand 

to the West. The district consists of six sub-divisions namely Asansol, 

Durgapur, Barddhaman Sadar (South), Barddhaman Sadar (North), Kalna, 

and Katwa. It has 77.15 percent literacy rate. 

5.2.15.1. Economy 

Barddhaman District is a very resourceful district in West Bengal. The 

district is especially known for rice production and trade in rice. Rice is 

exported to neighbouring districts and neighbouring states. Though 

agriculture is the predominating economical source, industry is no less 
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significant in Barddhaman. The eastern part of the district is enhanced by the 

alluvial soil of the river Bhaghirathi. It is one of the most productive 

agricultural areas in West Bengal. Asansol, which is situated at the western 

part of the district, is affluent in coal and other mineral resources. Asansol, 

Durgapur, Burnpur, and Kulti are known an industrial zone in the district. The 

industries are supported by the minerals of the district and those imported 

from neighbouring states like Assam, Orissa, and Bihar. 

5.2.15.2. Culture 

Barddhaman has a multi-cultural heritage. The temples here embody 

Buddhist culture. Various temples (mandirs) and mosques bear the signs of 

Hindu and Muslim culture. The old Hindu temples mainly bear the symbols 

of the Sakta and Vaishnava community. There is the famous Shrine of 

Sarvamangala in Barddhaman. It is said that it contains the remnant of Sati's 

body. Besides, there are many temples and Sivalingams. The 108 Shiva 

Temple is situated at Nawab Hat. It was built by Rani Bishnukumari, The 

queen ofBurdwan. On the occasion ofMaha Shivaratri a week long festval is 

held here. The Curzon Gate was built in honour of the visit of Lord Curzon. 

Golapbag was once set up as the pleasure-garden of the kings. A beautiful 

palace named Darulbahar is seen inside the garden. This palace is an instance 

of Roman gothic architecture. In Barddhaman, there are many Churches and 

some Bengali Christians live in this district. Sitabhog and Mihidana are two 

famous sweets of Bardhaman, which was first introduced in honor of the Raj 

family. 
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5.2.15.3. E ducation 

In the field of educatio n Barddhaman district does not lag behind. The 

d istric t is now a g lo rio us seat of acad emics. Even it is in progress in the field 

of vocational education. 
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The University of Burdwan is s ituated at Barddhaman city. Presently, 

the administrat ive works are mostly done at Rajbati, the old palace of 

Barddhamana M a ha raja, campus. The academic activities of the university 

run in the Golapbag campus. The university actively patronized the 

construction of a Scie nce Centre and a Planetarium, named as Meghnad Saha 

Pla ne to rium. There a re many degree colleges under this university. Burdwan 

Medical College and H ospita l is s ituated in Barddhaman city. The district is 

blessed with so many quali ty secondary and hig her schools also. Barddhaman 
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Railway Vidyapith, Barddhaman Municipal High school, Barddhaman Nehru 

Vidya Mandir Hindi Hidh School (H.S.), Barddhaman Ramashis Hindi High 

School, Barddhaman Maharani Adhirani Girls School, Kendriya Vidyalaya 

Barddhaman (CBSE), St. Xavier's School (ICSE and ISC), Barddhaman 

Municipal Girls' High School Barddhaman (Burdwan) Harisava Hindu Girls 

High School, Barddhaman Town High School, Raj Collegiate School, 

Barddhaman Sri Ramkrishna Saradapith Uchha Vidyala are some renowned 

schools of Barddhaman. In 2011, the percentage of successful candidates in 

the H.S. Examination was 77.58. 

5.2.15.4. Brief profile of schools selected for data collection 

Barddhaman Town High School, Barddhaman was selected for our 

study. It is one of the renowned schools in Barddhaman. It has a large school 

building with sufficient classrooms, office, library etc. The school has more 

than 1500 students including the students of Arts Commerce and Science 

Stream of H.S. Section. The students are decent and well mannered. The 

Headmaster and other teachers are very much co-operative. The H.S. result of 

the school is good. The interview has been conducted with 19 students of 

class eleven of this school. 

5.2.16. BANKURA 

Bankura is located in the western part of the State of West Bengal. It is 

bordered by Midnapore and Hooghly district in the East, Purulia in the West. 

Burdwan stands in the North and again Purulia and Midnapore bound it in the 

South. The district belongs to Bardhaman Division of the State and it is 
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included in the area known as "Rarh" in Bengal. It covers an area of6,882 sq. 

km. Bankura is the headquarters of the Bankura District. In the 20 II census, 

Bankura ·district has a population of 35, 96,292. The literacy rate is 70.95 

percent. 

5.2.16.1. Economy 

The district is still economically underdeveloped. The economic 

infrastructure of Bankura is, basically, agriculture dependent. Bankura is a 

draught prone district of West Bengal. However due to protective irrigation 

system, land reforms and use of high fertile and hybrid crops the district is 

now not so poor as it was. Mines and minerals play a significant role in the 

economy of Bankura. Cottage and small-scale industries like stone-crushing, 

weaving, oilseed-crushing, handicraft units like Dokra, Terracotta, Baluchari 

Sari etc. constitute a ml:\ior segment of the district's economy. The forest 

wealth ofBirbhum contributes a lot to the economy of this district. 

5.2.16.2. Culture 

Nature ha8 decorated Bankura with her own hands. The district is 

beautified with old brown hills, gleaming rivers, ancient temples and 

monuments, which bear the signs of thought culture and tradition ofBankura. 

The glorious cultural heritage inherited by the people of Bankura has 

bestowed them with a keen aesthetic sense. This artistic sense is reflected in 

the traditional arts and crafts like Baluchari sarees, Dogra items and Terra

cotta works. Around three-fourths of the Santals living in West Bengal, live in 

the Rarh region. Over the ages, these people have exerted tremendous 

influence in shaping the folk culture of the region. Various historical factors 
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have shaped the culture of Bankura district. Bankura district is a land of 

temples. There are many historical temples in Bishnupur. The fairs of 

Bankura are often organised in consonance with religious festivities. The 

major Hindu festivals such as Durga Puja, Kali Puja, Lakshmi 

Puja and Saraswati Puja are celebrated with pomp and grandeur. Major 

festivals of other religions, such as Eid-ul-Fitr and Eid-ul-Azha, Budha 

Pumima, and Christmas are also celebrated. Other important fairs and 

festivals are Ras Utsab of Bishnupur, Kaliyadaman of Jagadallah and so 

on. Women take part in Bhadu Puja and Tusu Puja. The Bishnupur Gharana 

follows the Dhrupad tradition of Hindustani classical music. 

5.2.16.3. Education 

In the field of education, Bankura holds a special position of its own. It 

is worth mentioning that in recent years in Madhyamik and Higher Secondary 

level the best result is usually achieved by some students ofBankura District. 

Since 1996 students of Bankura district have been securing place at the Top 

ten list of Secondary and Higher Secondary Examination of West Bengal. 

Saubhik Bagchi (1996), Soubhagya Biswas (2002), Arindam Santra (2005), 

Bijit Singh (2006) stood first in Secondary Examination. Manas Karmakar of 

Kamalpur Netaji High School stood first with 978 marks in 2004 and 

Debanwita Pal of Barjora High School stood first (among girls) with 953 

Marks in 2005 at the Higher Secondary Examination. Avik Layek stood first 

in Joint Entrance Examination (Medical) in 2005 in West Bengal. 

The number of primary schools, high and higher secondary schools, 

and colleges are now adequate. The district is, at present, enriched with more 

than twenty colleges including Technical, ·General, B.Ed. and Polytechnic 
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colleg es. Ba nkura Sammila ni M edical College H osp ital is an asset of the 

dis trict. In the yea r 2 011 , the percentage of s uccessful candidates in H. S. 

Examina tio n w as 7 5.97. 
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5.2.16.4. Brief profile of schools selected for data collection 

Bankura Zilla School, Bankura and Kenduadihi Girls' High School, 

Kenduadihi, Bankura were selected for our study. Bankura Zilla School is the 

most renowned school in Bankura. It has an old large school building with 

sufficient classrooms, office, library etc. covering a large area. The school has 

more than 1500 students including the students of Arts, Commerce, and 

Science Stream of H.S. Section. The students are very much decent and well 

mannered. The Headmaster and other teachers are highly co-operative. 

Kenduadihi Girls' High School, Kenduadihi is a school of mediocre status. 

All the teachers and students are co-operative. The school building has 

adequate arrangements for classes. From Bankura Zilla School 18 students 

and from Kenduadihi Girls' High School 12 students have been interviewed 

for the study. 

5.2.17. PURULIA 

Purulia is located in West Bengal state, India. It was was constituted in 

1876. It has an area of 6, 259 sq.km. Purulia town is the district headquarters 

of this district. As per 2011 census, total population of the district is 29, 

27,965. The literacy rate of the district is 65.38 percent. 

5.2.17.1. Economy 

The economy of Purulia District is solely dependent on the industrial 

sector. In fact, large-scale industries are district's economy. There are also 

medium-scale and small-scale industries in the region. Some part of the 

population thrives on cultivation and some of them are engaged in fishing 
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activities. Tourism in the district of Purulia is well flourished. The terracotta 

sculptures on the temples of Purulia district are outstanding. Waterfalls and 

dams also serve as major attractions in the district of Purulia. Sericulture 

plays a role in the economy of this district. 

'5.2.17.2. Culture 

All the festivals are celebrated here with pomp and pleasure. The major 

festivals include Durga puja, Kali puja and Mahalaya. The whole city is 

decorated during Diwali. The Santal's, a tribal community, major festival is 

Bandna or Bandana. In this festival they play music, dance together and eat 

meat based special dishes. They also take local liquor as a part of their culture 

named 'Hadia'. 'Bhadu' is another festival started by Panchakot R~ of 

Kashipur after the death of King's daughter named Bhadrabati and now it is 

enjoyed by the local mass. Karma is a tribal festival in Puruliya where tribal 

people worship the tree whose local name is 'Karam'. Among the neo classical 

dance and dance dramas like Bharatanatyam, Kathak, Kuchipudi, Kathakali, 

and Chau the rare mask dances of eastern India are quite unique. Moreover, 

Id-Ul-Fitr, Biswa Karma Puja, Durga Puja, Laxmi Puja, Kali Puja, Christmas 

Day, and Saraswati Puja are held throughout the district with grandeur. 

5.2.17.3. Education 

The education in Purulia has uplifted in recent times by undertaking 

educational schemes in co-operation with the Government. It is in progress 

now though it cannot go parallel to the neighbouring districts. In Purulia, 

some notable secondary and higher secondary schools affiliated to WBBSE 

and WBCHSE include Santamoyee Girls' High School, Purulia Zilla School, 
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the Government Gi rls' Hig h School, C hittaranjan High School, C hittaranjan 

Gi rl s ' Hig h School, G iris h C handra Yidyapith, Netaji Hig h School, Manbhum 

Victo ri a Institution are notable . Purul ia Zi lla school was established in 1853. 

The Ramakrishna Missio n Vidyapith is 6 km away from the town. The school 

is affi lia ted to W est Bengal Board of Secondary Educatio n . This school with 
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residential system of education is regulated by the Ramakrishna 

Mission Authority. There is a deaf and dumb school in Amdiha Para. 

Including St. Xaviour's School there are some other English medium schools 

affiliated with l.C.S.E. 

In the Higher Secondary Examination in 2011, the percentage of 

successful candidates in the district was 69.53. 

5.2.17.4. Brief profile of schools selected for data collection 

Belguma Vivekananda Vidyapith, Purulia was selected for our study. It 

has a large school building with sufficient classrooms, office, library etc. with 

adequate space. The school has more than 1500 students including the 

students of Arts, Commerce and Science Stream ofH.S. Section. The students 

are very much decent and well mannered. The Headmaster and other teachers 

are highly co-operative. Only five students of class XII have been selected for 

the interview from this school. 

5.2.18. EAST MIDNAPORE (PURBA MEDINIPUR) 

East Midnapore district is the southernmost district of West Bengal. It 

is under Barddhaman division - one of the three administrative divisions of 

West Bengal. The district headquarters is located at Tamluk. The district was 

formed on January 1 2002 after the partition into East Midnapore and 

Paschim Medinipur. East Medinipur is bordered by Orissa to the south-west, 

the Bay of Bengal to the south, the Hooghly river and South 24 Parganas 

district to the east, Howrah to the north-east and West Medinipur to the west 

and north-west. East Midnapore is formed of four sub-divisions: Tamluk, 
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Contai, Egra, and Haldia. The district covers an area of 4,785 sq. km. 

According to the 2011 census East Midnapore district has a population of 50, 

94,238. East Midnapore has a literacy rate of87.66 %. 

5.2.18.1. Economy 

East Midnapore is mainly an agricultural area. About 60% of the land is 

under cultivatibn. Paddy is the primary crop of this district. Once Fishing was 

an important occupation of the local residents. Hilsa Fish of the river 

Rupnarayan is very famous for its taste. The district is also blessed with some 

large-scale and small-scale industries at Haldia, Kolaghat, Egra, Kontai, 

Tamluk, Mahishadal, and Digha. 

Horticulture and floriculture are concentrated in Tamluk subdivision. 

Mat industry is located in Sabong. This place is very famous for this industry. 

Mat is woven from special types of herb, like straw or grass and this is called 

'masina'. Mat industry creates a good market in Panskura, Debra and Egra 

because mat is very useful and comfortable in summer days. Almost all types 

of men and women are involved in this industry. 

The district of Medinipur has a lot on its plate to offer its tourists. The 

Tourists can choose from places of religious interest like the temple of 

Goddess Kali at Tamluk, to places of rest like the Digha and Mandarmani 

beaches. 

5.2.18.2. Culture 

East Midnapore is always praised for its rich cultural activities. It is the 

land of ancient kingdoms, rich archaelogical remains, diverse tradition, varied 

culture, beautiful places, serene beaches and many more. 
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There are many arts schoo ls, dance Schools, and drama groups. Tamluk 

is also an important craft center. People of the district are sober, cultured. The 
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region has its own distinct ethnic mix, stemming from successive migrations 

and invasions from both the west, east, and especially from northern India. 

There is evidence to suggest that the culture of Aryavarta influenced life in 

Tamluk. The worship ofBheema is a sign of the socio-religious acceptance of 

Aryan culture in this area. 

5.2.18.3. Education 

East Midnapore district is rich in education. There are 15 colleges, 456 

high schools, including higher secondary schools, 3217 primary schools, 8 

high madrasha in the district. Tamluk Hamilton School [Estd.l852] is the 

second oldest institution in district of Purba Medinipur. Kharda Ramkrishna 

High school, Demari High School, Rajkumari Santonamoyee Girls' High 

School, Tamluk High School (Town School), Vidyapeeth Girls' School, 

Salgechia High School, Panskura Bradley Birt High School, Daharpur High 

School are renowned schools in the district. Besides there are many private 

English medium schools under ICSE or CBSE. In 2011, 29232 students 

appeared in the Higher Seconadry Examination and 87.05 percent students 

came out successfully. 

5.2.18.4. Brief profile of schools selected for data collection 

Panskura Bradley Birt High School, Panskura, East Midnapore was 

selected for our study. It has a large school building with sufficient 

classrooms, office, library etc. covering a large area. The school has more 

than 1800 students including the students of Arts, Commerce and Science 

Stream of H.S. Section. The students are very much decent and well 

mannered. The Headmaster and other teachers are highly co-operative. From 
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this school only I 4 students of class XII have been selected for the interview. 

5.2.19. WEST MIDNAPORE (P ASCHIM MEDINIPUR) 

Paschim Medinipur district or West Midnapore is the southernmost 

district of West Bengal. It was formed on January I, 2002 after the partition 

of Midnapur into Paschim Medinipur and Purba Medinipur. Kharagpur, 

Medinipur Sadar, Ghatal and Jhargram are the four sub-divisions of the 

district. According to the 2011 census, Paschim Medinipur district covers 

9,296 sq. km. area with a population of 5,943,300. The district has a literacy 

rate of79.04 %. 

5.2.19.1. Economy 

The economy of the district is chiefly dependent on agriculture. Around 

70% of the population depends on agriculture and allied activities. Presently 

the main industrial area is around Kharagpur. Handloom is a traditional 

industry, which engages a considerable number of artisans. Besides a large 

section of people are dependent on small-scale industries. 

5.2.19.2. Culture 

Paschim Medinipur is the land of freedom fighters, martyrs, and social 

reformers. It was Ghatal subdivision where Ishwar Chandra Vidyasagar was 

born. It is the motherland ofKhudiram Bose and Matangini Hazra. 

The district is enriched with diversified socio-cultural activities. Santals 

are the largest group among tribal communities. They are the inhabitants of 

northern and western hilly area of this district. In Medinipur, there are many 
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spheres of folk art and artistry such as 'pats' (scroll painting), items made of 

bamboo, items made of cane etc. 

Gajan was celebrated in Chaitra Sankranti (at the end of the Bengali 

year). The worshippers are devoted to Shiva. Almost in every part of this 

district, Gajan is celebrated. 

Muharram is very important in Islamic calendar and this grave event is 

·' 
still observed with proper respect. 

There are two types of fold dances in this district. Firstly, folk dance 

accompanied with lyric (geet), secondly, folk dance without lyric. A special 

type of dance was evolved under the patronage of Bhum rulers. Rashmela is 

arranged in several places of the district on the eve of winter season. 

5.2.19.3. Education 

In the field of education Paschim Medinipur is no less significant. 

There are so many primary, high, higher secondary, madrasha and colleges in 

the district. At present, the number of higher secondary school is 307. Schools 

like Nirmal Hriday Ashram Girls' School, Rarnkrishna Mission Vidyabhaban, 

Sagarbarh Bandhab Sateswar Vidyabhaban, Shyamsmidarpur Patna Krishna 

Charan Balika Vidyalaya, Nirmal Hriday Ashram Church Catholic High 

School, Medinipur Collegiate School, Bangabasi College School are worth 

mentioning. Vidyasagar University, Midnapore Medical College and 

Hospital, Indian Institute of Technology, Midnapore College, Institute of 

Science and Technology made the district a distinguished one. It should be 

mentioned that in 2011, 34625 candidates appeared in the H.S. Examination 

and of them 80.49 percent students passed the examination. 
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5.2.19.4. Brief profile of schools selected for data collection 

Nirmal Hriday Ashram Church Catholic High School, Paschim 

Medinipur was selected for our study. It has a large school building with 

sufficient classrooms, office, library etc. covering a large area. The school has 

around 2000 students including the students of Arts, Commerce and Science 

Stream of H.S. Section. The students are very much decent and well 

mannered. The Father (The Headmaster) and other teachers are highly co

operative. Only 16 students of class XII have been selected for the interview 

from this school. 
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Chapter VI 

RESEARCH METHODOLOGY 
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Research methodology clarifies the concept, methods and techniques that 

are utilized to design a study, to collect the information, to analyze the data and 

to interpret the findings for revelation of truth and formulation of theories. This 

chapter presents the research methodology adopted for carrying out the study 

undertaken. 

The methodology deployed in this work can be itemized as follows: 

A. Locale of research 

B. Sampling design 

C. Pilot study 

D. Variables and their measurements 

E. Method of data collection 

F. Statistical tools used for the analysis of data 

6.1. Locale of Research 

The present study was conducted at the nineteen districts of West Bengal, 

selected purposively for complete enumeration of the districts representation in 

the present study due to the following reasons: 

•!• The researcher's close familiarity with respect to area, people, officials, 

and local dialects. 

•!• The ample opportunity to generate relevant data due to the availability of 

the students for teaming SLA at Higher Secondary level. 

•!• The hi~hly cooperative, responsive, and homogeneous respondents. 

•!• The profuse scope to get relevant information regarding the attitude and 
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motivation of Higher Secondary students in Second Language Acquisition 

(SLA). 

•!• Easy accessibility of the area. 

•:• The study would help the researcher to construct diversified policies and 

strategies in future regarding the acquisition of SLA at Higher Secondary 

level. 

6.2. Sampling Design 

The purposive as well as simple random sampling techniques were 

adopted for the present study. It may be termed as multistage random sampling 

procedure. The nineteen districts were purposively selected for complete 

enumeration of the district representation. Under the nineteen selected districts, 

thirty-eight schools were randomly selected from an exhaustive list of Higher 

Secondary schools in West Bengal (Captured partial view of most of the schools 

are given in appendix-V). From the selected schools an exhaustive list of Higher 

Secondary students was prepared with the help of school administrators. From 

the prepared list, three hundred eighty three respondents were selected randomly 

for the final data collection. The assumptions behind this type of sampling frame 

are as follows: 

a) Representation of all districts 

b) Representation of at least one school in each district 

c) At least five students in a school to be interviewed 



6.2.1. Sampling Scheme (Multistage Random Sampling) 

The Sampling Scheme is given in Appendix-III. 

6.3. Pilot Study 
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A pilot study was conducted in the selected schools before constructing 

the data collecting devices. In course of this survey, informal discussion was 

carried out with some Higher Secondary students and school administrators. An 

outline of socio-economic background of the Higher Secondary students of the 

concerned schools, their opinion regarding the acquisition of English as Second 

Language at Higher Secondary level were obtained that helped in the 

construction of reformative working tools. 

6.4. Variables and their measurements 

After conceptualizing the attitude and motivational aspects of learning 

English as Second Language at Higher Secondary level the researcher had felt to 

correlate the social attributes for characterizing the attitude and motivation as a 

whole. Attitude is predisposition of behavior and motivation is the goal directed 

behavior. Attitude and motivation are the prime movers of any learning process. 

Similarly, the social attributes also have a significant impact in characterizing 

and operationalising the attitude and motivation of human being in social 

system. Hence, a Personal Interview Schedule (Appendix-H) was designed and 

framed with a focus on obtaining appropriate data for the research work. 

Appropriate operationalisation and measurement of the variables help the 

researcher to land upon the accurate conclusion. Therefore, the selected variables 

for this study had been operationalised and measured in the following manner: 



6.4.1. Independent Variables 

6.4.1.1. Age of the student 
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In all societies, age is one of the most important determinants of 

social status and social role of the individual. In the present study, the number of 

years rounded in the nearest whole number the respondent lived since birth at the 

time of interview, was taken as a measure of age of the student. 

6.4.1.2. Sex (Gender) of the student 

Biological Sex (Gender) differentiation was considered to operationalise 

the variable. The structured schedule for measuring the same was prepared and 

score assigned as 'Male'-! and 'Female'-2. 

6.4.1.3. Education of student 

Education may be operationalised as the amount of formal schooling 

attained by the respondent at the time of interview. Education is instrumental in 

building personality structure and helps in changing one's behaviour in social 

life. Education was measured with the help of structured schedule prepared for 

the purpose. 

Level of Education 

'Class XI' 

'Class XII' 

6.4.1.4. Family Education Status 

'11, 

'12' 

Score 

Family education status helps in providing the opportunities to the 
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students to be in contact with outside world and hence seek new ideas and 

information. Family education . status was operationalised as the average 

educational score of the family. The method followed by Ray (1967) in 

computing the family education status was also followed in the present study. In 

this method the educational achievement of each member of the family was 

noted and scored, suggested by Pareek and Trivedi (1964) in the item 

'education' of the socio-economic status scale (Rural). The total score of a 

family on education was then divided by the 'effective family size' to get the 

education status of the family. 'The effective family size' was obtained by 

subtracting the number of member up to 4 years of age from the total number of 

members in the family. The formula for computing family education status is: 

Total educational score of a family 
FES= 

Effective Family Size 

6.4.1.5. Family size 

Family size was operationalised as the number of members in the 

individual student's family. To quantifY the family size the structured schedule 

was prepared and the score was given according to the number of the family 

members present in a family. 
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6.4.1.6. Educational Aspiration 

In India, the ascribed status of a boy is generally higher than that of a girl. 

The respondents were therefore, asked to mention the level up to which they 

desired to educate. The educational aspiration was operationalised as the 

respondent's desire to educate himself. The variable was measured by the mean 

of scores obtained separately for boys and girls. The scoring was done according 

to Ray (1967) as follows: 

Level of education up to which Score 

respondent desires to educate boys/girls 

'Primary level' ' 1 ' 

'Middle school level' '2' 

'High school level' '3' 

'Graduate' '4' 

'University (Post-Graduate)' '5' 

'Technical education' '6' 

6.4.1.7. Annual income 

Annual income is the economic measurement of students' family status. It 

was operationally defined as the gross income from all the viable sources of 

income in a single year. It was measured in terms of rounded of rupees. The 

gross income was constituted by the total income generated from agriculture, 

dairy, poultry, fishery enterprises, business, and services. For the benefit of 
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analysis, the annual income is considered as the multiple of thousand. 

6.4.1.8. Economic status 

The economic status of the students' family was measured with the help of 

some components of the socio-economic status scale (Rural) developed by 

Pareek and Trivedi (1964). The socio-economic status scale (Rural) consisted of 

nine items and each of the nine items was scored separately. In the present study, 

four items (economic) out of nine were considered for measuring economic 

status. These were land holding, house type, farm power, and material 

possession. The score assigned as follows: 

Laud holding House type Farm power Material 
possession 

'No land'-
'Kutcha'- '1' 

'No drought animal' 
'Cycle'-'1' 

'0' '0' 
'Upto 1 

'Mixed'- '2' 
'l-2 drought animal' 

'RadioffV' -'1' 
acre'-' I' '2' 

'Upto 5 'Tractor/powertiller' 
'Improved 

'Pucca' -'3' agriculture 
acres' -'2' '3, 

implement'- '2' 
'3-4 drought animal 

'Above 5 
'Mansion' - '4' 

/1 or more 
'Motorbike' -'3' 

acres'-'3' prestigious animal' 
'4' 

'Upto 15 - - 'Colour TV'-'4' 
acres'-'4' 
'Upto 20 - - 'Car'- '5' 
acres'-'5' 
'Above 20 

- - -
acres'- '6' 

The summation of scores of all the four items indicated the economic 
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status of an individual students' family. 

6.4.1.9. Scientific orientation 

In the present study, scientific orientation was operationalised as the 

characteristic of individual, which made him to trust and rely on ideas and 

practices developed through scientific research. This variable was measured with 

the help of the slightly modified scale, devejoped by Supe (1969). Care was 

taken to see that the modification was minimal and the idea of each of the item 

remained unchanged. The modified scale was adopted for the present study after 

pre-testing. This scale had five response categories ranging from 'strongly agree' 

to 'strongly disagree'. The positive statements were given scores for 'strongly 

agree'-'7', 'agree'-' 5', 'undecided' -'4', 'disagree'-'3' and 'strongly disagree'

, 1 '. The scoring was reversed for negative statements. The scale consisted of six 

statements and each statement was provided with a five-point continuum. The 

score for each respondent in scientific orientation scale was obtained by 

summating the scores for each statement. 

6.4.1.10. Independency 

In the present study, independency was operationalised as the extent of 

feeling of one's own ability and resourcefulness in carrying out any activity. It 

was measured with the help of the slightly modified independence scale, 

developed by Supe (1969). Care was taken to see that the modification was 

minimal and the idea of each of the item remained unchanged. The modified 

scale was adopted for the present study after pre-testing. This scale had five 
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response categories ranging from "most agree" to 'strongly disagree'. The scale 

constituted of six statements and each statement was provided with a five-point 

continuum. The positive statements were given the scores for 'most agree'-7, 

'agree'-5, 'undecided'-4, 'disagree'-3, 'strongly disagree'-1. The scoring was 

reversed for the negative statements. The score of each individual in the 

independency was obtained by summing up the scores. 

6.4.1.11. Orientation towards competition 

Singh (1981) defined the variable as the degree to which an individual is 

oriented to place himself in a competitive situation in relation to others for 

projecting his excellence in activity. The variable was measured with the help of 

the slightly modified scale of Singh for the benefit of the present study. Care was 

taken to see that the modification was minimal and the idea of each of the item 

remained unchanged. The modified scale was adopted for the present study after 

pre-testing. 

The orientation towards competition scale had four response categories. 

The criterion of scoring was conceptually unidirectional. The positive statements 

were given scores for 'strongly agree'-'4', 'agree'-'3', 'disagree'-'2' and 

'strongly disagree'-'!'. The scoring was reversed for the negative statements. 

The score for each individual in the orientation towards competition scale was 

obtained by summing up the scores. 

The scale consisted of six statements and each statement was provided 

with a four-point continuum. 
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6.4.1.12. Students' knowledge in English 

In this study, knowledge· was operationalised as those behaviours and test 

situations, which emphasized the remembering by either recognition or recall of 

idea, material, and phenomenon. The variable indicated the extent of knowledge 

of the respondents about the grammar and comprehension of English language. 

It was measured with the help of prepared structured schedule, which consists of 

twenty items. The items were dichotomized type questions with 'yes' or 'no' 

type answer having score '1' and '0' respectively in case of positive items and 

reverse in case of negative items. The score of the variable for an individual was 

obtained by summing up the scores of the twenty items. 

6.4.1.13. Social Participation of the family members 

Operationally, it has been defined as the degree to which the respondent's 

family members are involved in formal organizations as members or office 

bearers. The scoring of the items was done according to socio-economic status 

scale (Rural) developed by Pareek and Trivedi (1964) slightly modified by 

Lokhande (1974). The modification was the inclusion of an item office bearer iri 

more than one organization with score of '4'. 

Items 

'No membership' 

'Member in one organization' 

'Member in more than one organization' 

'Office bearer in one organizations' 

Score 

'0' 

' 1 , 

'2' 

'3, 



'Office bearer in more than one organization' 

'Distinctive features (M.L.A., M.P.)' 

'4' 

'6' 
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This scale was directly used to measure the social participation of the 

students' family members for the benefit of the present study. 

6.4.1.14. Utilization of sources of information 

The utilization of sources of information refers to the use of information 

source(s) both from outside and within the community for getting information 

related to the learning of English by the learners. 

The sources of information of a Ieamer were determined by summing up 

the scores obtained from the cosmopolite and Iocalite schedule developed by 

Singh (1993) was adopted for this study. 

The cosmopolite sources schedule consisted of six statements. The 

statements were rated in four-point response categories: 'very often', 'often', 

'some times' and 'never'. The statements were given scores for 'very often'-'3', 

'often'-'2', 'sometimes'-' 1' and 'never'-'0'. 

For the Iocalite sources of information, the respondents were asked to 

indicate his information source(s) he used in the previous years: 'local agent', 

'local leaders', 'friends/neighbours/relatives' and 'progressive/experienced 

teachers or persons'. Each respondents was asked to rate them on four-point 

response categories: 'very often'-'3', 'often'-'2', 'sometimes'-' l ', and 'never'-

'0'. 

A respondent's total score of utilization of sources of information was 

determined by summing up the scores of cosmopolite and Iocalite sources, he 
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used. 

6.4.2. Dependent Variables 

The appropriate operationalisation and measurement of the predicted 

variables help in concluding the study in a proper manner. This is a , very 

interesting area of work in measuring the variables after conceptualizing them. 

In the present study, the study gave insight into the contemplation and 

predisposition part ofthe student's psyche, which were very much important in 

case of second language acquisition. It considered the motivation and attitude of 

the student in case of acquisition of English as Second Languagewhich is a 

single continuous contemplating process. For this reason the measurement of 

these variables had carried out in following manner. 

6.4.2.1. Motivation to learn English 

Motivation to learn English is operationalised and measured with the help 

of a slightly modified scale prepared by Benson (1991), Sarjit Kaur (1993) and 

Qashoa (2006) based on two scales of Gardner's (1985) Attitude/Motivation 

Test Battery (AMTB) (the instrumental and integrative orientation scales) and 

Cooper and Fishman's (1977) personal motivational construct. These reasons 

represented the three motivational constructs namely, instrumental motivation 

(items I, 2, 3, and 4), integrative motivation (item 7) and personal motivation 

(items 5 and 6). It might be worth indicating that Gardner's instrumental and 

integrative types of motivation were adopted because such a classification offers 

"an impetus to the study of language attitudes and motivation that had 
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previous ly bee n lacking" (Be nson, 199 1 ) . For the personal construct of 

m otiva t io n, it was inc luded beca use it has been incorporated by some researchers 

such as Be nson ( 199 1 ), Sarjit Ka ur ( 1993), and S h imiz u (2000) when they 

investigated ESL/EFL learne rs' motivatio n tow a rds the Eng lis h la ng uage. 

6.4.2.2. A ttitude towards learning E ng lis h 

Thursto n ( 1946) de tined a ttitude as the d egree of positive or negative 

effect assoc ia te d w ith psycho logical object like symbol, ph rase, slogan, person, 

inst itution, idea l o r id eas e tc . towards w hic h people can d if fe r in varying degree. 

T he a ttitude towards learning E ng lis h is operationalised for the study and 

measured w ith the he lp of s lig htly m o dified scale wi th fifteen items, adapted 

f ro m Busche n hofen ( 1998), Al-Quyad i (2000) and Kara han (2007), for which 

they w ere re quested to s pecify the ir responses by choosing any of the three 

a lternat ives provided , na m e ly, agree, d isagree, a nd do not k now. The items were 

d iv ided into four m a in categories: a ttitudes towards the use of English in the 

educatio na l context ( ite m s 3, 4, 5, 6, 9, I 0, 1 I , 13, 14 a nd 15), attitudes towards 

the use of Eng lis h in the socia l context (ite ms I and 2), a tti tudes towards the 

Eng lish la ng uage ( ite m 7) a nd a ttitudes tow a rds the c ultu re of the English 

Speaking W o r ld ( item 8 a nd 12). 

6 .4.2.2.1. Sche m a tic representa tion of variables a nd the ir m easurem ents 

Inde pe nde nt Va ria bles 
Va ria bles E mpirical m easurements 

I . Age Cons idered chronological age of the farmers 
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result in a large volume of raw data, which must be suitably reduced so that the 

same can be read easily and can be used for further analysis. Clearly, the science 

of statistics cannot be ignored by any research worker, even though he may not 

have occasion to use statistical method in all their details and ramifications. 

The important statistical measures that are used to summarize the survey 

or research data are: 

Mean, Standard deviation, Coefficient of variation, Coefficient of 

correlation, Linear regression Multiple regression, Cluster analysis and Factor 

analysis. 

6.6.1. Mean 

Measure of central tendency (or statistical averages) tells us the point 

about which items have a tendency to cluster. Such a measure is considered as 

the most representative figure for the entire mass of data Measure of central 

tendency is also known as statistical average. Mean, median, and mode are the 

most popular averages. Mean, also known as arithmetic average, is the most 

common measure of central tendency and may be defined as the value, which we 

get by dividing the total of the values of various given items in a series by the 

total number of items. We can work it out as under: 

Meanor (X)= 

n 

= 
X1+Xz+ ....... +Xn 

n 

Where, X = The symbol we use for mean (pronounced as X bar) 



I: = Symbol for summation 

X;= Value of the i'h item X, i = 1,2, .... , n 

n = total number of items 
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Mean is the simplest measurement of central tendency and is a widely 

used measure. Its chief use consists in summarizing the essential features of a 

series and in enabling data to be compared. It is amenable to algebraic treatment 

and is used in further statistical calculations. It is a relatively stable measure of 

central tendency. But it suffers from some limitations viz., it is unduly affected 

by extreme; it may not coincide with the actual value of an item in a series, and 

it may lead to strong impressions, particularly when the item values are not 

given with the average. However, mean is better than other averages, especially 

in economic and social studies where direct quantitative measurements are 

possible. 

6.6.2. Standard deviation 

Standard deviation rs the most widely used measure of dispersion of a 

senes and is commonly denoted by the symbol 'cr' (pronounced as sigma). 

Standard deviation is defined as the square root of the average of squares of 

deviations, when such deviations for the values.ofindividual items in a series are 

obtained from the arithmetic average. It is worked out as under. 

Standard deviation ( cr) = 
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6.6.3. Coefficient of variation 

When we divide the standard deviation by the arithmetic average of the 

series, the resulting quantity is known as coefficient of standard deviation, which 

happens to be a relative measure, and is often used for comparing with similar 

measure of other series. When this coefficient of standard deviation is multiplied 

by 100, the resulting figure is known as coefficient of variation. Sometimes, we 

work out the square of standard deviation, known as variance, which is 

frequently used in the context of analysis of variation. 

The standard deviation (along with several related measures lil<e variance, 

coefficient of variation, etc.) is used mostly in research studies and is regarded as 

a very satisfactory measure of dispersion in a series. It is amenable to 

mathematical manipulation because the algebraic signs are not ignored in its 

calculation (as we ignore in case of mean deviation). It is less affected by 

fluctuations of sampling. These advantages make standard deviation and its 

coefficient a very popular measure of the scattering of a series. It is popularly 

used in the context of estimation and testing of hypotheses. 

6.6.4. Coefficient of correlation 

So far we have dealt with those statistical measures that we use in context 

of univariate population i.e., the population consisting of measure of only one 

variable. In case of bivariate or multivariate populations, we often wish to know 

the relation of the two and/or more variables in the data to one another. 

Karl Pearson's coefficient of correlation (or simple correlation) is the most 
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widely used method of measuring the degree of relationship between two 

variables. This coefficient assumes the following: 

(i) That there is linear relationship between the two variables; 

(ii) That the two variables are causally related which means that one of 

the variable is independent and the other one is dependent; and 

(iii) A large number of independent causes are operating in both variables 

to produce a normal distribution. 

Karl Pearson's coefficient of correlation 

L (Xi - X) (Yi - Y) 
r = 

n. O"x. O"y 

Where Xi= i1
h value of X variable 

X=mean ofX 

Yi = ith value ofY variable 

Y=mean ofY 

n = number of pairs of observations of X and Y 

crx = Standard deviation of X 

cry= standard deviation ofY. 

Karl Pearson's coefficient of correlation IS also known as the product 

moment correlation coefficient. The value of 'r' lies between ± 1. Positive values 

ofr indicate positive correlation between the two variables (i.e., changes in both 

variables take place in the same direction), whereas negative values of 'r' 

indicate negative correlation i.e., changes in the two variables taking place in the 
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opposite directions. A zero value of 'r' indicates that there is no association 

between the two variables. When r ( +) 1, it indicates perfect positive correlation 

and when it is (-) 1, it indicates perfect negative correlation, meaning thereby 

that variations in independent variable (X) explain 100% of the variations in the 

dependent variable (Y). We can also say that for a unit change in independent 

variable, if there happens to be a constant change in the dependent variable in 

the same direction, then correlation will be termed as perfect positive. But if 

such change occurs ·in the opposite direction, the correlation will be termed as 

perfect negative. The value of 'r' nearer to + 1 or- 1 indicates high degree of 

correlation between the two variables. 

6.6.5. Linear Regression Analysis 

Regression is the determination of a statistical relationship between two or 

more variables. In simple regression, we have only two variables, one variable 

(defined as independent) is the cause of the behaviour of another one (defined as 

dependent variable). Regression can only interpret what exists physically i.e., 

there must be a physical way in which independent variable X can affect 

dependent variable Y. The basic relationship between X andY is given by 

Y=a+bX 

Where, the symbol Y denotes the estimated value ofY for a given value of 

X. This equation is known as the regression equation of Y on X (also represents 

the regression line of Y on X when drawn on a graph), which is positive for 

direct and negative for inverse relationships. 

Thus, the regression analysis is a statistical method to deal with the 
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formulation of mathematical model depicting relationship amongst variables, 

which can be used for the purpose of prediction of the yalues of dependent 

variable, given the values of the independent variable. 

6.6.6. Multiple Correlation and Regression 

When there are two or more than two independent variables, the analysis 

concerning relationship is known as multiple correlations and the equation 

describing such relationship as the multiple regression equation. We here explain 

multiple correlation and regression taking only two independent variables and 

one dependent variable (convenient computer programmes exist for dealing with 

a great number of variables). In this situation, the results are interpreted as 

shown below: 

Multiple regression equation assumes the form 

Y =a+ b1X1 + b2X2 

Where, X 1 and X2 are two independent variables, and Y is the dependent 

variable, the constants a, b1 and b2 can be solved by solving the following three 

normal equations: 

L:Yi = na + bJLXJi + b2L:X2i 

L:XliYi = aL:Xli + b1L:X2
1i + b2L:XliX2i 

L:X2iYi = aL:X2i + b1L:XliX2i + b2L:X22i 

(It may be noted that the number of normal equations would depend upon 

the number of independent variables. If there are 2 independent variables, then 3 

equations, if there are 3 independent variables then 4 equations and so on, are 

used). 
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In multiple regression analysis, the regression coefficients (viz., b~, bz) 

become less reliable as the degree of correlation between the independent 

variables (viz., X~, X 2) increases. If there is a high degree of correlation between 

independent variables, we have a problem of what is commonly described as the 

problem of multicolinearity. In such a situation, we should use only one set of 

the independent variable to make our estimate. In fact, adding a second variable, 

say X2, that is correlated with the first variable, say X~, distorts the values of the 

regression coefficients. Nevertheless, the prediction for the dependent variable 

can be made even when multicolinearity is present, but in such a situation, 

enough care should be taken in selecting the independent variables to estimate a 

dependent variable to ensure that multicolinearity is reduced to the minimum. 

With more than one independent variable, we may make a difference 

between the collective effect of the two independent variables and the individual 

effect of each of them taken separately. The collective effect is given by the 

coefficient of multiple correlations. 

In multiple regressions, we form a linear composite of explanatory 

variables in such a way that it has maximum correlation with a criterion variable. 

The main objective in using this technique is to predict the variability of the 

dependent variable based on its covariance with all the independent variables. 

One can predict the level of the dependent phenomenon through multiple 

regression analysis model, given the levels of independent variables. 

6.6.7. Cluster Analysis 

Cluster analysis consists of methods of classifYing variables into clusters. 
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Technically, a cluster consists of variables that correlate highly with one another 

and have comparatively low correlations with variables in other clusters. The 

basic objective of cluster analysis is to determine how many mutually and 

exhaustive groups or clusters, based on the similarities of profiles among 

entities, really exist in the population and then to state the composition of such 

groups. Various groups to be determined in cluster analysis are not predefined as 

happens to be the case in discriminate analysis. 

6.6.8. Factor analysis 

Factor analysis is by far the most often used multivariate technique of 

research studies, especia,lly pertaining to social and behavioural sciences. It is a 

technique applicable when there is a systematic interdependence in finding out 

something more fundamental or latent, which creates this commonality. For 

instance, we might have data, say, about an individual's income, education, 

occupation and dwelling area and want to infer from these some factor (such as 

social class), which summarizes the commonality of all the said four variables. 

The technique used for such purpose is generally described as factor analysis. 

Factor analysis, thus, seeks to resolve a large set of measured variables in terms 

of relatively few categories, known as factors. This technique allows the 

researcher to group variables into factor (based on correlation between variables) 

and the factor so derived may be treated as new variables (often termed as latent 

variables) and their value derived by summing the values of the original 

variables which have been grouped into the factor. The meaning and name of 

such new variable is subjectively determined by the researcher. Since the factors 
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happen to be linear combinations of data, the coordinates of each observation or 

variable is measured to obtain what are called factor loadings. Such factor 

loadings represent the correlation between the particular variables and the factor 

and these are usually placed in a matrix of correlations between the variables and 

the factors. 

The data collected in the present study were two types i.e. quantitative and 

qualitative. The quantitative data of the schedule were analyzed in terms of 

above-mentioned statistical tools by using Statistical Package for Social 

Sciences (SPSS) software. For analyzing the qualitative part of the data, on the 

other hand, group discussion method and descriptive method were used. 
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Chapter VII 

RESULTS AND DISCUSSION 
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Based on the methods of analysis of the data used, the research findings 

are presented and discussed here in this chapter, with the aid of such matters of 

statistics as mean, range, percentage, standard deviation, co-efficient of 

variation, correlation, regression of dependent and various independent factors 

contributing towards the motivation and attitude as far as the acquisition of 

English as Second Language at the Higher Secondary level is concerned. 

7.1. PART-I 

7.1.1. Distribution of Respondents according to their Age(X 1) 

;;si:N9 'categocy s£ore · Freql!ency 
~-· "" ,, '! ,.. ~1': " ' ' " ' " ,ff·,' .... ','/, ·" 

Percentage, 
'' ; ~ Jj' 

,. 

1 Low 16-17 329 85.9 Mean=16.81 

SD=0.71 

2 High 18-19 54 14.1 Range=16-19 

CV=4.21 

Table-7.1 

Table-7 .1 represents the distribution of the respondents according to their 

age. The socio-personal variable Age (XI) of the respondents has the lowest 

limit of 16 years and maximum limit of 19 years. Among the respondents 85.9% 

students are under the low age group category i.e. under the age group of 16-17 

years. It may be concluded that the Higher Secondary students in West Bengal 

are under the age group of 16-1 7 years. The mean value of the variable age is 
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16.81 and the standard deviation is 0. 71. From this table it is also clear that the 

variable age (X1) has distributed with higher consistency because co-efficient of 

variation for the variable age is 4.21 %. 

7.1.2. Distribution of Respondents according to their Education(X2) 

-~SJ.~~-; ·<Dat~Jg()rY:' :. ~c~t;e: · Ffel}u_e~,c~>i .{l,'e~~entage, . '";:,statistics :t 
•• ';·, .. ' • ·"· .••. ,,,; ',' .. ,: .. ·:• .. : . ->"· •. . :.. • ._.:f.::,,:;. '"•': .. ·.-·.·:. 
1 XI 11 151 39.8 Mean- 11.61 

SD= 0.49 

2 XII 12 232 60.6 
Range= 11-12 

CV=4.22 

Table-7.2 

Table-7.2 represents the distribution of the respondents according to their 

education. The socio-personal variable Education (X2) of the respondents has the 

lower limit of 11th standard and maximum limit of 121h standard. Among the 

respondents 39.8% students are under 11th standard i.e. 39.8%, respondents read 

in class XI and the rest 60.6 % respondents read in class XII. It is evident that in 

case of taking response greater emphasis was laid on 121h standard students. The 

mean value of the variable 'Education' is 11.61 and the standard deviation is 

0.49. From this table it is also clear that the variable 'Education' (X2) has 

distributed with higher consistency because co-efficient of variation for the 

variable 'Education' is 4.22 %. 
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7.1.3. Dis tribution of Respondents according to their Sex (Gender) (X3) 

SI. No. Category Score Frequency Percentage Statistics 

I M a le I 270 70.5 M ean= 1.30 

2 rema le 2 113 29.5 SD= 0.46 

Ra nge= 1-2 

CV= 35.4 

Table-7.3 

Table-7.3 represents the di stribution o f the respondents according to their 

sex (gender). Among the respondents, the numbe r of m a le candidates was 270 

and female ca ndidates were I 13. Fro m he re, we can conclude that the sex 

(gender) ratio of the Hig he r Secondary students in West Bengal is 705 male 

students out of I 000 students. 

7.1.4 . Dis tribution of Respondents according to their Family Education 

S tatus (X4) 

S l. Category Score Frequency Percentage Statistics 

No. 

I Low 1.0-2.5 20 5.3 Mean= 4.70 

2 Medium 2.6-5.0 209 54.5 SO= 1.08 

3 Hig h 5. 1 - 7.5 154 40.2 Range= 1.75-6.75 

cv = 22.9 

Table-7.4 
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Table-7.4 represe nts the di s tribution o f the respondents a cco rding to the ir 

Fami ly Educati on Status . T he socio-personal varia ble Family Education S tatus 

(X4) of the respondents has the lower limit of 1.75 and highes t limit of 6.75. 

Among the respondents 5.3 % s tude nts are under lo w category i.e. the Fa mily 

Education Status of 5 .3 % resp ondents is poor, 54.5% res pondents fa ll under the 

m edium category and the rest 40.2 % respondents belo ng to hig h category i. e . 

the Family Ed ucation Status of 40.2 % students is good and satisfacto ry . T he 

mean value or the variab le 'Family Ed ucation Status ' is 4.70 and the s ta ndard 

de viation is 1.08. From this table it is also c lear that the variab le 'Family 

Education S ta tus ' (X4 ) has di s tributed with lower cons is te ncy because co

efficient ofvariat ion for the variable 'Fami ly Education Status' is 22.9 %. 

7.1.5. Distribution of Respondents according to their Family Size (Xs) 

S l. No. Category Score Frequency Percentage Statistics 

I Small 1-4 206 53 .8 M ean= 4 .77 

2 Medium 5-8 158 41.3 SO= 1.6 1 

3 Large 9- 12 19 4.9 Ra nge= 2- 12 

C Y= 33.5 

T able-7.5 

Table-7.5 represents the di s tribution of the res po ndents according to the ir 

Fami ly S ize. T h e socio-personal var iab le Family Size (X5) of the resp o ndents 

has the lowest limi t of 2 fami ly members and max imum limit of 12 family 
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members. Among the respondents 53.8 % students belong to small size families 

comprising only 1-4 family members, 41.3 % respondents belong to medium 

size families with 5-8 family members and the rest 4.9 % respondents belong to 

large families having 9-12 members. It is clear that most of the Higher 

Secondary students in West Bengal belong to small size families. The mean 

value of the variable Family Size is 4.77 and the standard deviation is 1.61. 

From this table it is also clear that the variable Family Size (X5) has distributed 

with lower consistency because co-efficient of variation for the variable age is 

33.5. 

7 .1.6. Distribution of Respondents according to their Educational 

Aspiration (X6) 

st No. ·: Oateg()ry · Sc()r~r · .. J?r"'qu_!inc):' .. \~ercentag~,:.l,!;s(~tis~jcs:, 

"~:_." · .. · .. ;U. ': . ,;_~;·;;:· ... ':. ..:'~~];; .~:.· :··,:SJr .. · .,,· ·:" :; > 
1 Low 1-4 29 7.6 Mean= 5.41 

1---:::--t-=-,--+---;:--;;--l---:::-:-:---+--;::-;::,.-;---l SD= 0.63 
2 High 5-6 354 92.4 

Range=4-6 

CV= 11.64 

Table-7.6 

Table-7 .6 represents the distribution of the respondents according to their 

Educational Aspiration (X6). The socio-personal variable Educational Aspiration 

(X6) of the respondents has the lowest limit of 4 and maximum limit of 6. 

Among the respondents 7.6 % students have low educational aspiration while 
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92.4 % respondents have high educational aspiration. It is quite evident from the 

table that most of the Higher Secondary students in West Bengal aspire for 

higher education. The mean value of the variable Educational Aspiration (X6) is 

5.41 and the standard deviation is 0.63. From this table it is also clear that the 

variable Educational Aspiration (X6) has distributed with rather lower 

consistency because co-efficient of variation for the variable Educational 

Aspiration (X6) is 11.64. 

7.1.7. Distribution of Respondents according to their Annual Income (X7) 

I Low 1-200 259 67.6 Mean- I76.62 

l-----::c--+--:-,........,,.---+-.,.,--:--:-::-::c-t----::c-=---+---=-=-""7"""--l SD= 15 9. 0 I 
2 Medium 201-400 85 22.2 

Range= I3-800 

1--,---t----;;-;c;--;-----l----:~-;:;-;;:-;::--/--=--+--:-:::-::---l CV= 90.02 
3 High 40I-800 39 I0.2 

Table-7.7 

Table-7. 7 represents the distribution of the respondents according to their 

Annual Income (X7). The socio-personal variable Annual Income (X7) of the 

respondents has the lowest limit of 13 and maximum limit of 800. Among the 

respondents 67.6 % belong to low income group families starting from only 

Rs.I3000 to Rs. 2,00,000 per year, 22.2 % respondents belong to medium 

income group families with the annual income of Rs. 2,01,000 - Rs. 4,00,000 

and only I0.2 %. respondents fall under high income group families with the 
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annual income ofRs. 4,01,000- Rs. 8,00,000. It is quite clear from the table that 

most of the Higher Secondary students in West Bengal who read in Higher 

Secondary Schools under West Bengal Council of Higher Secondary Education 

belong to low income group families. The table also presents that most of the 

Higher Secondary students belonging to rich families do not read in Higher 

Secondary Schools under West Bengal Council of Higher Secondary Education. 

The mean value of the variable Annual Income (X7) is 176.62 and the 

standard deviation is 159.01. From this table it is also clear that the variable 

Annual Income (X7) is highly inconsistent with the result because the co-

efficient of variation for the variable Annual Income (X7) is 90.02. 

7.1.8. Distribution of Respondents according to their Economic Status (X8) 

SI.No; Category st:ore c • Freq:qen'cy . Percentage; .• ' Statistics ···· -·: ,.' • c • . ·,' ~ ' •_1• 

·-:>L .. .... ' ,·,; : : : .. ' ' :· ' '" " ·.' . ,: .:_, .. ~ :: ·, 
: ,;, ~- •.. '; 

.. .. : ' • 'S.' +· . , · . . , . " 
1 Low 1-8 164 42.8 Mean- 10.24 

SD=5.82 
2 Medium 9-17 168 43.9 

Range=2-25 

CV= 56.83 
3 High 18-25 51 13.3 

Table-7.8 

Table-7.8 represents the distribution of the respondents according to their 

Economic Status (X8). The socio-personal variable Economic Status (Xs) ofthe 

respondents has the lowest limit of 2 and maximum limit of 25. Among the 
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respondents 42.8 % belong to families with low economic status, 43.9 % 

respondents belong to families with medium economic status and only 13.3 % 

respondents belong to families with high economic status. The table shows that 

only few students who enjoy high economic status read in Higher Secondary 

Schools under West Bengal Council of Higher Secondary Education. 

The mean value of the variable Economic Status (Xs) is 1 0.24 and the 

standard deviation is 5.82. From this table it is also clear that the variable 

Economic Status (X8) is highly inconsistent with the result because the co-

efficient of variation for the variable Economic Status (X8) is 56.83. 

7.1.9. Distribution of Respondents according to their Scientific Orientation 

I Low 1-14 0 0 Mean= 31.33 

~---1-------1--..,...,-+--~~-+------i SD= 5.06 
Medium 15-28· 108 28.2 2 

Range=16-42 

f--::---l--::-:::-:--:--+-~:=-t---==-=---+---=-:::--1 CV= 16.15 
3 High 29-42 275 70.8 

Table-7.9 

Table-7 .9 represents the distribution of the respondents according to their 

Scientific Orientation (X9). The socio-personal variable Scientific Orientation 

(X9) of the respondents has the lowest limit of 16 and maximum limit of 42. It 
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was found that no respondent belong to low category. Among the respondents 

28.2 % belong to medium category i.e. 28.2%, students have an average 

scientific orientation while 70.8 % respondents' scientific orientation is 

sufficiently high. It may conclude that most of the respondents trust and rely on 

ideas and practices developed through scientific research. 

The mean value of the variable Scientific Orientation (X9) is 31.33 and the 

standard deviation is 5.06. From this table it is also clear that the variable 

Scientific Orientation (X9) has distributed with higher consistency because co-

efficient of variation for the variable Scientific Orientation (X9) is 16.15. 

7.1.10. Distribution of Respondents according to their Independency CXto) 

~'·~'~.~~;:,;,,Category# Score Fh:fquency: Percent4ge, · .. St;t~st~~~k::. 

·: .~~,·!,, . : : ::·:.>~ > :~ ·. <. x;t:t:< ·. :· /,;~·::··;:: ~ ··,. :··:::~.:if;:;· 
1 Low 1-14 2 0.5 Mean= 31.41 

f----=--1--:--:-:-:--+-c:--::--c-=-l-----:--:-:---+---=--==-=----l SD= 4. 99 
2 Medium 15-28 106 27.7 

Range= 10-

f----~-1-~~-1~~~-~~~r-~~--~42 
3 High 29-42 275 71.8 

CV= 15.88 

Table-7.10 

Table-7.10 represents the distribution of the respondents according to their 

Independency (X10). The socio-personal variable Independency (Xw) of the 

respondents has the lowest limit of 10 and maximum limit of 42. It was found 
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that among the respondents 0.5 % respondents are under the low category, 27.7 

% belong to medium category and 71.8 % respondents are under the high level 

category. 

The mean value of the variable Independency (X10) is 31.41 and the 

standard deviation is 4.99. From this table it is also clear that the variable 

Independency (Xw) has distributed with higher consistency because co-efficient 

of variation for the variable Independency (Xw) is 15.88. 

7.1.11. Distribution of Respondents according to their Orientation towards 

Competition (Xu) 

Sl:·No• "Category Score'i Frequenc)\': Percentage Statistics 

,~:~;.;y~~::;:' ·.. . " , , ~.~.: , :::~~ .. c.,,,:·;~; .. :.; ·: ·:-~ .. ?. .. : 
I Low 1-8 5 1.3 Mean-17.38 

l---::--+-:--:;--:-:----1-:::-:-:::-f-----:-=-::---t----::-:::-:::---l SD= 2. 7 4 
2 Medium 9-17 126 32.9 

Range=4-24 

l----c--+--=::--:--1--:--=--:::-:--+---=-=-=--+---::-=--::--J CV= 15.76 
3 High 17-24 252 65.8 

Table-7.11 

Table-7.11 represents the distribution of the respondents according to their 

Orientation towards Competition (X 11). The socio-personal variable Orientation 

towards Competition (X 11 ) of the respondents has the lowest limit of 04 and 

maximum limit of 24. Among the respondents only 1.3 % respondents are under 

the low category, 32.9% belong to medium category and 65.8% respondents are 
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under the high level category. It may conclude that most of the respondents 

prefer competitive academic environment for learning ESL at the Higher 

Secondary level in West Bengal and oriented to place themselves in a 

competitive situation in relation to others for projecting his excellence in 

activity. 

The mean value of the variable Orientation towards Competition (XII) is 

17.38 and the standard deviation is 2.74. From this table it is also clear that the 

variable Orientation towards Competition (Xu) has distributed with higher 

consistency because co-effi.cient of variation for the variable Orientation towards 

Competition (Xu) is 15.76. 

7.1.12. Distribution of Respondents according to their Knowledge in English 

(Xl2) 

·si.,No.·· ·Category: ,.Score .Frt;quencyl.;percentagl,l ··~·_Statistics,·. 
' ·• 

I' . - :: ~'::::r if':· .. ' -·:~·;.~0:;; . ' -·-·. . . . · .. · .. ;, ' ' ' • \ j ,, ' J <" '\.¥>" • ·~ -!' ;;;._. s'0h,;X" ,. ' " 
'.( .,:·' __ ' . . . :; : -·'-. . ; ,. ·-:.'\' ·. . 

1 Low 1-7 38 9.9 Mean= 11.42 

SD=3.56 
2 Medium 8-14 261 68.2 

Range= 1-19 

CV= 31.17 
3 High 14-20 84 21.9 

Table-7.12 

Table-7.12 represents the distribution of the respondents according to their 

Knowledge in English (X12). The socio-personal variable Knowledge in English 
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(X 12) of the respondents has the lowest limit of 01 and maximum limit of 19. 

Among the respondents only 9.9% respondents are under the low category, 68.2 

% belong to medium category and 21.9 % respondents are under the high level 

category. From the above table it is clear that greater part of higher secondary 

students in West Bengal has mediocre knowledge in English and only around 22 

% students are rather strong in English. 

The mean value of the variable Kri,owledge in English (X12) is 11.42 and 

the standard deviation is 3.56. From this ·table it is also clear that the variable 

Knowledge in English (X12) is moderately consistent because co-efficient of 

variation for the variable Knowledge in English (X12) is 31.17. 

7.1.13. Distribution of Respondents according to the Social Participation of 

their family members (Xt3) 

I Low 1-3 362 94.5 Mean- 1.33 

l-----l-----,.,..,.-,---+----,----::--+-----=--:---+-------::--::------1 SD= 0. 8 9 
2 High 4-6 21 5.5 

Range= 1-6 

CV= 66.91 

Table-7.13 

Table-7.13 represents the distribution of the respondents according to the 

Social Participation of their family members (Xn). The socio-personal variable 

Social Participation of family members (X13) of the respondents has the lowest 

limit of 01 and maximum limit of 06. Among the respondents only 94.5 % 



189 

respondents are under the low category, 5.5 % belong to high level category. 

From the above table it is clear that a very few families of higher secondary 

students in W~st Bengal are actively involved in formal organizations as 

members or office bearers. 

The mean value of the variable Social Participation of family members 

(Xt3) is 1.33 and the standard deviation is 0.89. From this table it is also clear 

that the variable Social Participation of family members (X13) is highly 

inconsistent because co-efficient of variation for the variable Social Participation 

of family members (Xt3) is 66.91. 

7.1.14. Distribution of Respondents according to their Utilization of 

Cosmopolite Sources (X14) 

1 Low 1-11 135 35.2 Mean= 13.63 

I---,--+--,....,-..,.,--..J-..,.-:::-::=-l---:::--:::-::---+---::-:--::---1 SD= 4.46 
2 Medium 12-22 236 61.6 

Range=6-33 

1----+---~--+--=--=-=-+---.,...,,..--+--.,...-,----1 CV= 32.72 
3 High 23-33 12 3.2 

Table-7.14 

Table-7 .14 represents the distribution of the respondents according to the 

Utilization of Cosmopolite Sources (X14). The socio-personal variable 

Utilization of Cosmopolite Sources (X14) of the respondents has the lowest limit 
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of 06 and maximum limit of 33. Among the respondents only 35.2%, 

respondents are under the low category, 61.6% belong to medium category, and 

the rest 3.2% respondents fall under high level category. 

-
The mean value of the variable Utilization of Cosmopolite Sources (X14) 

is I 3.63 and the standard deviation is 4.46. From this table it is also clear that the 

variable Utilization of Cosmopolite Sources (X14) is moderately inconsistent 

because co-efficient of variation for the variable Utilization of Cosmopolite 

Sources (X14) is 32.72. 

7.1.15. Distribution of Respondents according to their Motivation for 

learning English (Y t) 

1--=--l--:--:--:-:--+-:-::-:::-=-l--=--+---:-;:-::---l SD= 4.20 
2 Medium 13-25 47 12.3 

Range= 10-37 

l--:::--l-~:--;--+-::;--::-:;:;::;-l---:;-;o-;:--+--;:;;:;-;----l CV= I 3.96 
3 High 26-37 335 87.4 

Table-7.15 

Table-7.15 represents the distribution of the respondents according to 

Motivation for learning English (Y 1). The socio-personal variable Motivation for 

learning English (Y 1) of the respondents has the lowest limit of I 0 and 

maximum limit of37. Among the respondents only 0.3% respondents are under 
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the low category, 12.3 % belong to medium category and the rest 87.4 % 

respondents fall under high level category. It is quite clear from the table that 

most of the Higher Secondary students studying under the West Bengal Council 

of Higher Secondary Education are satisfactorily motivated for learning English 

as second language. 

The mean value of the variable Motivation for learning English (Y I) is 

30.08 and the standard deviation is 4.20. From this table it is also clear that the 

variable Motivation for learning English (Y1) has distributed with higher 

consistency because co-efficient of variation for the variable Motivation for 

learning English (YI) is 13.96. 

7.1.16. Distribution of Respondents according to their Attitude to learning 

English (Y 2) 

·St No.; .:category 

I::';~\· .. -·:~: ·<·: ·.·:. 
1 Low 1-15 00 00 Mean- 32.32 

1-----1------l----,--,--+----,--,--,---+--=-=-~---1 SD= 3.89 
Medium 16-30 109 28.5 2 

Range= 19-43 

~~-+--=~~~~~-+---~~-+-~~~_, CV=12.03 
3 High 31-43 274 71.5 

Table-7.16 

Table-7.16 represents the distribution of the respondents according to 

Attitude to learning English (Y 2). The socio-personal variable Attitude to 
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learning English (Y 2) of the respondents has the lowest limit of 19 and 

maximum limit of 43. Among the respondents only 00 %respondents are under 

the low category, 28.5 % belong to medium category and the rest 71.5 % 

respondents fall under high level category. It is quite clear from the table that 

most of the Higher Secondary students studying under the West Bengal Council 

of Higher Secondary Education have a very positive attitude to learning English 

as second language. 

The mean value of the variable Attitude to learning English (Y 2) is 30.32 

and the standard deviation is 3.89. From this table it is also clear that the variable 

Attitude to learning English (Y 2) has distributed with higher consistency because 

co-efficient of variation for the variable Attitude to learning English (Y 2) is 

12.03. 

7.1.17. Correlation coefficient of Motivation (Y t) towards acquisition of ESL 

with other causal variables 

" . ;·,::.~~j···if_;v. \:)faria~Jes·~ ' . ' , :;j:,:•}r ;<; C9rr~Iatio.n. ;So~fficient(r), '" 
' • : >t? ',"" 'I "'.;: '"-,'?'',>T :', > , \ < /'- "' I ~ 

,:. ·. ,:{}:':; ··:i;•,~ '. :,:."··::,, -.:,.:<:~:c. ..•. : •. • ·,··· .. ., :?l;,i,,. ;f.·"-":,~; .. : ' .. :;l.:, 
Age(X1) -0.008 

Education(X2) 0.051 

Sex (gender)(X3) 0.109* 

Family Education Status(X4) -0.061 

Family Size(Xs) -0.008 

Educational Aspiration(X6) 0.015 
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Annua l Lncome(X7) -0.028 

Economic Status(X8 ) 0 .001 

Scie ntific Orie ntation(X9) 0 .205** 

lndependence(X 1 ~ 0.174** 

O rientation towards Competition(X 11 ) 0 .1 70** 

Knowledge in Eng lish(X 12) -0.100 

Social Partic ipatio n(X 13) -0.031 

Utilizatio n of Information Sources(X 14) 0. 103* 

Table= 7. 17 

**Significant 1% level of significance *Significant 5% level of s ignificance 

Table 7. 17 presents the corre la tio n coefficient of motivation towards 

acquis ition of ESLat the Hig her Secondary level w ith the fourteen social 

attr ibutes. Motivation is the dri v ing force, which basically comes from the 

Cognitive domain of the human psyche after getting the exposure of external and 

interna l stimuli. In the a bove ta ble the variables Sex (gender), Scientific 

Orie ntation, Independence, Orientation to rds Compe tition and Utilization of 

In fo rmation Sources are s ig nificantly correlated or associated with the 

motivat io n o r acquis itio n of English a t the Hig her Secondary level in W est 

Bengal. 

7.1.18. Sex (gender) and Motivation 

Sex (gende r) is the biological di ffe rentiation in our society, which 
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influences in case of social planning, decision making, approach and 

development experience sharing etc. and motivation is the driving force for 

environmental adjustment for learning. In the present study, the variable Sex 

(gender) has been categorized into male and female category. Female category 

has been assigned higher score than the male category. Though the society 

where the survey is conducted, is patriarchal in nature and where the male part 

of the society is shouldering the higher responsibility of decision making, 

planning, knowledge sharing, experience gathering etc., the result of the present 

study shows that the female students of our educational society are getting more 

motivated for acquisition of English at the Higher Secondary level. That is why 

the selected variable Sex (gender) is strongly and significantly associated or 

correlated with the motivation towards acquisition of second language. From this 

result it may be concluded that the female counter part are not getting due 

importance in case of decision-making process in our society. In the patriarchal 

society, the male members are taking almost all decisions by suppressing the 

prerogative of the female members. Under such a backdrop, the gender feels a 

threat regarding their existence along with the self-prestige and self-esteem in 

the society. The need of the hour is to empower themselves through educational 

exposure in turn they will be more self-reliant, conscious about their right and 

raise their voice to compete with the male members of the society. 

Consequently, the female students are very much sincere, serious and self 

conscious to learn anything in educational and environmental niche. It is also 

evident that the female students are more prone to go with other languages than 
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the male students are. 

7.1.19. Scientific Orientation and Motivation 

Scientific Orientation is a psychological attribute, which reflects human 

being's psychological orientation towards science. It helps in analyzing the 

situation in a scientific manner that is the acceptance and acquisition of new 

language after judging the pros and cons. Motivation being a psychological 

process rightly banks upon the cognitive and affectional components for being 

tuned with acceptance and acclimatization of new language generating rather 

new life style. It wields a goal seeking drive for welcoming new language 

towards attaining a decent livelihood. In the present study, the Scientific 

Orientation is strongly associated and correlated with the motivation towards 

second language acquisition. The result reflects that the Higher Secondary 

students are being motivated for the acquisition of ESL after critically analyzing 

the background and the prospects in education of second language to be learnt. 

Consequently, the higher level of Scientific Orientation among the students leads 

to the development of intrinsic impetus or driving force or motivation for the 

acquisition of English as second language. 

7.1.20. Independence 

Independence can be termed as self-reliance in other way. After gathering 

of information and exposure to different education spheres, the students are 

developing themselves to become independent or self reliant in case of taking 
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decisions. Motivation is the driving force of learning anything and in such a way 

the degree of independence leads to a higher degree of intrinsic motivation for 

acquisition of new language. Without being independent in case of learning the 

student cannot be interested for learning the subject matter. Similarly, the 

acquisition of second language requires independency in case of motivating 

themselves. 

7.1.21. Orientation towards Competition 

Competition usually helps to create in the environment for adopting 

anything. The variable orientation towards competition helps the students to 

motivate themselves for achieving or acquiring language. It also increases the 

risk bearing capacity and venturesomeness in case of other language application 

and acquisition. It also helps the students to build their internal efficacy to adjust 

the stress and threat of educational environment. All these positive characters of 

the variable Orientation towards Competition nurtures the intrinsic driving force 

for acquisition of send language. That is why the variable Orientation towards 

competition is highly associated with motivation. 

7.1.22. Utilization of Information Sources 

Utilization of Information Sources helps in nurturing the cosmopoliteness, 

venturesomness and risk taking behavior of an individual. The information about 

the other educational students help the students to know about the prospect of 

their study and the use of the language in future and those can also influence the 
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motivation~ for learning in a positive way. The appropriate utilization of 

information sources for the information enrichment of the students can create 

some internal driving force for learning other languages. That is why the 

variable utilization of information sources is significantly associated or 

correlated with the motivation of the higher students for learning English. . (-
'\ 

7.1.23. Correlation coefficient of Attitude (Y2) towards acquisition ofESL 

with other causal variables 

[;::·;·;: · · ·:· ··;·".~·variables · ' . >~t .. .... : .• . Corre,I~'tion ~coeffiCie~tSt~~~ ··' ~.: > < .n/' : : ~ '!!• ~ ' ' " ,: ; ~ " ' : > . ' .. ;••/ ; .. :-_~ _·_ ;~ y~---_,;~Y;:"fo·- -- ''"_:~ ---~~:,·---\~;f5:'~~~-~-~ 

Age(XI) -0.006 

Education(X2) 0.033 

Sex (gender)(X3) 0.017 

Family Education Status(X4) -0.065 

Family Size(X5) -0.058 

Educational Aspiration(X6) -0.030 

Annual Income(X7) -0.011 

Economic Status(X8) -0.088 

Scientific Orientation(X9) -0.074 

Independence(Xw) -0.078 

Orientation towards Competition(X11 ) -0.044 

Knowledge in English(X12) -0.085 

Social Participation(X13) -0.005 
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Utilization of Information Sources(X14) 0.021 

** Significant 1% level of significance ; *Significant 5% level of significance 

Table-7.18 

The Table-7 .18 presents the Correlation coefficient of Attitude (Y 2) 

towards acquisition of ESLwith other causal variables. The Table reflects that 

the variable Economic Status and Knowledge are negatively correlated or 

associated with the attitude towards English learning though the values are not 

significant at the 5% significance level. If the percentage of significance level 

increases, then these two variables will be negatively and significantly 

associated with the attitude towards learning English. 

7.1.24. Economic Status 

Economic status is the reflection of individual's socioeconomic condition 

in a society. It also reflects the resource environment and symbol of social status. 

An attitude towards learning English reflects disposition for logical calumniation 

as well as implanting the new language in the human psyche against the 

perception of a relatively disadvantageous alternative language. In the present 

study, the higher economic status of the students nurtures the lower level of 

attitude towards English learning. It may be due to the reason that the lower or 

middle economic students have the aspiration for educating themselves to a 

higher level. This aspiration compels them to learn English as second language. 

Similarly, the medium of higher education in West Bengal is English. That is 

why the variable Economic Status is negatively associated with the attitude to 
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learn English as second language. 

7.1.25. Knowledge of English 

Attitude is the precursor for new language learning. The mindset required 

for acquisition of second language predisposed the behavioral expression. 

Knowledge is the cognitive discrimination in favour of the positive impact of 

new language acquisition and at the same time it increases the consciousness 

about the deleterious impact of new language. After observing the advantage of 

English in career, the students are gaining knowledge in English, which is 

ultimately developing the positive attitude towards second language acquisition. 

Not only that but also the good knowledge in English creates interest for 

learning ESL with the students' psyche. That is why the variable Knowledge in 

English significantly and positively associated or correlated with the attitude 

towards acquisition of learning ESL at the Higher Secondary level. 

7.1.26. Multiple regression analysis of Motivation with the predictor 

variables 

-0.038 0.415 -0.542 

Education (Xz) 0.069 0.595 0.600 0.993* 

Sex (gender) (X3) 0.122 1.120 0.475 2.358** 

Family Education Status -0.032 -0.123 0.258 -0.475 
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(X4) 

Family Size (X5) -0.014 -0.037 0.136 -0.270 

Educational Aspiration 0.097 0.647 0.374 1.731 ** 
(X6) 

Annual Income (X7) -0.040 -0.001 0.002 -0.607 

Economic Status (Xs) 0.025 0.017 0.048 0.369 

Scientific Orientation 
0.131 0.108 0.044 2.462** 

(X9) 

Independence (X10) 0.131 0.110 0.043 2.545** 

Orientation towards 
0.105 0.162 0.080 2.025** 

Competition (XII) 

Knowledge in English -0.126 -0.149 0.065 -2.286** 

(XIz) 

Social Participation (X13) 0.001 0.005 0.242 0.022 

Utilization of Information 
0.114 0.107 0.049 2.206** 

Sources (XI4) 

Table- 7.19 

R2=0.114 **Significant]% level of significance; 

*Significant5%levelofsignificance 

Table-7.19 presents the Multiple Regression Analysis of Motivation with 

the predictor variables. It is found that education Sex (gender), Educational 
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Aspiration, Scientific Orientation, Independence, Orientation towards 

Competition, Knowledge in English, Utilization of Information Sources have 

recorded significant contribution or impact or regressional effect on the 

motivation in presence of other predictor variables. 

The actual formal class of the student at H.S. level exactly reflects the 

educational scores of the respondents in the present study. The diversification of 

data is limited only ranging from class XI to class XII. The result reveals that the 

education of the respondents contributes significantly and positively in case of 

characterizing the Higher Secondary student's motivation to learn English in 

presence of other predictors. The higher the education the higher is the ability to 

logically acquire the knowledge and to use the knowledge' about the language. 

Consequently, education has recorded a significant contribution to motivation in 

presence of others. One unit change of the variable Education contributes 0.595 

unit change in motivation. The variable Education also directly contributes 6.9% 

in case of characterizing the motivation in presence of other variables. 

The negative sex (gender) significantly helps in characterizing the 

motivation of learning. The female students are much more motivated to learn 

English. The 1 (one) unit change of the variable sex (gender) changes 1.120 unit 

motivation. The variable also directly explains 12.2% variation embedded with 

the motivation of English learner. 

Educational Aspiration is the variable, which reflects the degree of 

students' aspiration for higher education. It helps to earn acumen in decision 

making about acquisition of language, which has gone a long way to cherish a 
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desire for recognition. As a result the variable contributes significantly in case of 

characterizing the learning English. It explains directly the variation to the tune 

of9.7% in motivation ofthe learners of the English language. 

Scientific Orientation helps the students to critically analyze the advantage 

and disadvantage of second language learning. After judging the rationale 

behind second language learning, the students motivate themselves to learn a 

second language. Naturally, the variable Scientific Orientation contributes 

significantly in case of characterizing motivation. It also explains directly 13.1% 

variation embedded with motivation. 

Independence increases the self-confidence and interest to learn something 

new and it creates an internal desire to prepare the individual to adjust with the 

environment in an efficient manner. The variable independence becomes 

instrumental to contribute significantly in case of characterizing motivation. The 

variable explains directly 13.1% variation embedded with motivation. 

Orientation towards Competition compels the students to learn a new 

language and others for their survival in the educational sphere. This acts as an 

internal force for acquisition of second language and ultimately it contributes 

significantly towards the development of motivation. The variable explains 

directly 10.5% variation embedded with motivation. 

Knowledge in English is the indicator for predicting the cognitive 

approach of human psyche. Knowledge includes the power of explanation and 

generation of information and creates a confined perspective for acquisition of 

new idea of language. The increased knowledge of language decreases the 
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interest for acquisition of the language. Eventually, the students' knowledge in 

English contributes negatively and significantly for characterizing motivation of 

the Higher Secondary students in second language acquisition. One unit change 

in knowledge causes 0.149 unit change in motivation. 

Information source supplies different types of information for gaining 

experience, increasing venturesomeness, taking risk and preparing the mindset 

for acquisition of new language. As a result, utilization of information sources 

significantly contributes to the motivation for learning English. One unit change 

of utilization pattern theoretically causes 0.107 unit of change in motivational 

pattern and the variable directly explains 11.4 % variations in motivation. 

The R2 value 0.114 means the causal variables put together with 11.4% of 

the variations in the consequent variable and motivation towards second 

language acquisition has been explained. So the inclusion as well as combination 

of variables selected for the study has been justifiable and good though there is a 

scope for inclusion of more contextual and pertinent variables. 

7.1.27. Multiple regression analysis of Attitude with the predictor variables 

-0.034 -0.189 0.400 -0.472 

Education(Xz) 0.059 0.578 0.809** 
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0.467 

0.227 
Sex (gender)(X3) 0.012 0.104 0.458 

Family Education 
-0.094 -0.335 0.249 -1.348** 

Status(X4) 

Family Size(Xs) 0.030 0.072 0.131 0.554 

Educational 
0.001 . 0.003 0.361 0.008 

Aspiration(X6) 

-0.856* 
Annual Income(X7) -0.059 -0.001 0.002 

2.768** 
Economic Status(X8) 0.193 0.129 0.047 

Scientific 
0.034 0.026 0.042 0.618 

Orientation(Xg) 

Independence(XIO) 0.058 0.045 0.042 1.081 * 

Orientation towards 
0.016 0.023 0.077 0.305 

Competition(Xtt) 
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Knowledge in 
-0.079 -0.086 0.063 -1.377** 

English(XIz) 

Social Participation(X13) -0.003 -0.015 0.233 -0.066 

Utilization of 

Information 0.032 0.028 0.047 0.602 

Sources(X14) 

·~-R -0.043 Table-20 

Table-7.20 presents the multiple regression analysis of attitude towards 

second language acquisition with fourteen predictor variables. Education of the 

respondents gives exposure to the outer world and prepares them to become 

open minded. This open mindedness creates positive environment to develop 

good attitude for acquisition of second language. The variable contributes 

significantly and characterizing the attitude towards learning English. T):lis 

directly explains 5.9% variation embedded with attitude. 

Family Education Status also helps in developing the superiority complex 

in the mind of the students. Consequently, the students become indifferent to 

learning any new thing. It also happens in case of developing the negative 

attitude towards second language acquisition. The variable contributes 

negatively towards the development of attitude in case of second language 

acquisition. The variable also directly contributes -9.4 % towards developing 

attitude. 
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Annual Income is the measurement of economic status in a society. The 

higher annual income family meets all types of needs of a child. As a result the 

students' inquisitiveness decreases in case of acquiring new things related to 

education due to the extreme exploitation of liquid cash. The variable contributes 

negatively and significantly towards the development of attitude in case of 

second language acquisition. 

Economic Status is the indicator of social prestige and esteem. It helps in 

increasing a desire for rejecting the old one or eliminating the conventional 

plethora of language study and a desire for accepting the acquisition of new 

languages, which will ultimately develop the positive attitude in second 

language acquisition. The variable contributes significantly towards the 

development of attitude in case of second language acquisition. It explains I 9.3 

% variation in attitude. 

Attitude is, basically, a psychological predisposition and therefore rightly 

banks upon cognitive and affectional components for being tuned with 

acquisition of new language. Attitudinal components make an organized as well 

as accentuated moment for accomplishing the goal. The independency makes the 

student self reliant and self confident for deriving the driving force and 

organizing the behavioral complex as a whole to accomplish the goal. The 

variable Independency significantly contributes towards the development of 

attitude in case of second language acquisition. It directly explains 5.8 % 

variations in attitude. 

Knowledge. of English helps the students in developing a logical concept 
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for acquisition of new language. This knowledge also has some detrimental 

effect on the students' psyche by restraining them from learning new languages. 

It creates an obstacle in the psyche for knowing much about the language and 

helps in discontinuing the language learning. This variable negatively and 

significantly contributes towards the development of attitude in case of second 

language acquisition. It directly explains 7.9 % variations in attitude towards 

negative direction. 

The R 2 value 0.043 indicates that the predictor variables put all together 

4.3% of variations embedded with the consequent variable, and attitude towards 

acquisition of second language has been explained. Therefore, selection of 

predictor variables is justifiable and there is a need to incorporate more number 

of contextual variables for getting more explanation ofthe consequent one. 

7.1.28. Factor Analysis among the selected social attributes 

I 20.875 

Educational 

aspiration(X6)(0 .544) 

Family Education 

Status(X4)(0. 793) 

Annual Income(X7) (0.759) 

Economic Status(X8) (0.747) 

Knowledge in 

English(X12)(0.492) 

Economic and 

cognitive 

antecedents 
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II 12.079 
Age(X1)(0.832) Socio-personal 

Education(X2)(0.844) context 

Scientific 

Orientation(X9)(0.592) Socio-

III 10.219 Independence(X1 0)(0.683) motivational 

Orientation towards propensities 

Competition(X11)(0.588) 

Sex (gender)(X3)(-0.572) Gender and 

IV 8.285 Utilization ofinformation communication 

sources(X14)(0.547) behaviour 

Family Size(X5)(0.555) Social and 

v 7.855 Social behavioural 

Participation(X13)(0.528) intention 

Table-7.21 

Factor analysis is a very useful and popular method of multivariate 

research technique. According to Kothari Commission (1986), factor analysis 

seeks to resolve a large set of measured variables in terms of relatively few 

categories known as factors. The present study depicts the factor loadings to 

show the variables in close interdependence, percent of variation explained to 

show how much of each factor is accounted for by the underlying factors taken 

together. 

Five factors have been isolated by clubbing the predictor variables through 

principle component method. 

Factor I includes the variables Educational aspiration, Family Education 

Status, Annual Income, Economic Status, Knowledge in English caused 20.875 
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% variations within this study. Thus this factor presents an unquestionable 

domination over the others and can be renamed as Economic and cognitive 

antecedents. Factor II includes the variables Age, Education caused 12.079 % 

variations within this study. Thus, this factor can be renamed as Soda-personal 

context. Factor III includes the variables Scientific Orientation, Independence, 

Orientation towards Competition caused I 0.219 % variations within this study. 

Thus this factor can be renamed as Socia- motivational propensities. Factor IV 

includes the variables Sex (gender), Utilization of Information sources caused 

8.285 %variations within this study. Thus, this factor can be renamed as Gender 

and communication behaviour. Factor V includes the variables Family Size; 

Social Participation caused 7.855 % variations within this study. Thus, this 

factor can be renamed as Social and Behavioural intention. 

Cluster Analysis for Motivation 

.. 

chi.S.!~r , :,/' ..... ., .• .-;··.··· 
. ,·;,~· .. ~~~~~2;~den~~ -~~·:,. ·_, '.: •: t; •. ,:: :·';··. '. 

'. ;:-- ' . " ___ , ' 
~.·· >;"' ·' ·" • • e'"< "_..., ... ·~! ., 

I 266,269,352,260,314,115,326,174,139,217,199,263,31,49,80,24 

2,112,334,343,380,83,155,241,146,259,135,206,332,356,376,27 

0,271,307,318,351,310,317,171,267,152,360,36 

II 40,302,321,45,1 08, 79,127,75,169,248,182,24 7,194,9,28,24,63,1 

50,286,300,353,336,233,342,379,136,113,213,264,132,46,175,2 

52,357,368,365,229,304,176,255,339,250,268,231,345 

III 277,278,344,214,363,383,215,364,205,177,216,82,96,81,160,1 0 

,276,311,261,374,275,312,16,185,14,50,137,324,12,111,162,11 

0,208,239,341 ,222,361,355,227,165,218,280,166,170,223 
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IV 178,308,323, I72,249,337, 130,273, I38, I98,274,32,354,377, 173, 

I 05,265,2I 0,369, I84,258,35,62,207,30 I, I58,202,5I ,347,232,29 

2,362,68, I24, I7,21, 1 09,39,35,99, I3I, I20, I25,333,7I 

v 42,44,25I ,297 ,262,305,43,299,235,254, I 02,2I2,289,303,204,34 

9,30,335,290,398,322,373, 193,236,257,340,338,67, 76,26,8,272, 

I3,74,253,221,228,2II, 15I ,298,309,359,257,38I, 167 

VI I80,366,370,29I ,375,56,48, 78,91 ,65,3I6, I23,328,350,367,I29, 

244,59,57, 1I7,86, 1I8, I59,243, 77,27, I90,306,395, 156,238,2,37 

I,288,90, 142,89, I 07,315,320,330,294,154,313,37,224 

VII I22,293, 197,20,95,2 I 9,346, I40, I33, I 34, I96,234, I 68,243, I 61 ,I 

9I ,47,73,I 04,I OI ,203,348,4,72,84,272,I2I ,I 53,226,85, I63,22, I 

I 9,225,325,I I,66,29,60,97,237,320,I48,284,25 

VIII 87,93, 144,230,282,88, I 89,382,98, I4I ,283,378,188,33 I,4I, I45, 

128,157,296,103, I47,209,64,5,201 ,33,I I 6,7,53,285,23,1 OO,II4, 

115, I43, 70,34,58,279,69,94, I26,245, 179 

IX 186,3I9,38,281,54, I64,287, I,I5,6I,6, I8,I81 ,327,220,329,187,1 

92,52, I49,3, I 9,1 06,183,240,92 

Table-7.22 

Tab1e-7.22 presents the cluster analysis of motivation of learning English 

with the causal variables. Cluster as it depicts, is an agglomeration of entity 

having strong correlation among them, or characterizes with minimum of 

distances among the cluster members. 

In the present study cluster, analysis was carried out to identifY strategic 

groups of respondents based on their intrinsic homogeneity with respect to the 

motivation of learning English. This sort of groupings would certainly help in 

better management of categories, deciding on befitting interventions, and 
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generating a logical, social, and functional collectivism for increasing motivation 

in case of acquisition of ESL. The table shows that three hundred eighty three 

respondents under the study have been clubbed into nine clusters. 

Cluster I encompasses the respondents of Personal Interview Schedule No. 

266,269,352,260,314,115,326,174,139,217, 199,263,31,49,80,242,112,334,343,3 

80,83, 155,241,146,259,135,206,332,356,376,270,271,307,318,351,310,317,171, 

267' 152,360,36. 

Cluster II encompasses the respondents of Personal Interview Schedule 

No.40,302,321 ,45, 108,79,127, 75,169,248,182,247, 194,9,28,24,63,150,286,300,3 

53,336,233,342,379,136,113,213,264, 132,46,175,252,357,368,365,229,304,176, 

255,339,250,268,231,345. 

Cluster III encompasses the respondents of Personal Interview Schedule 

No.277,278,344,214,363,383,215,364,205,177,216,82,96,81, 160,10,276,311,261 

,374,275,312, 16, 185,14,50, 137,324,12,111,162,110,208,239,341,222,361,355,2 

27,165,2_18,280, 166,170,223. 

Cluster-IV encompasses the respondents of Personal Interview Schedule 

No.l78,308,323,172,249,337, 130,273,138,198,274,32,354,377,173,105,265,210, 

369, 184,258,35,62,207,301,158,202,51 ,347,232,292,362,68,124,17,21 ,1 09,39,3 

5,99,131 ,120,125,333,71. 

Cluster V encompasses the respondents of Personal Interview Schedule 

No.42,44,251 ,297,262,305,43,299,235,254, 1 02,212,289,303,204,349,30,335,290 

,398,322,373, 193,236,257,340,338,67,76,26,8,272, 13,74,253,221,228,211 '151,2 

98,309,359,257,381 '167. 
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Cluster VI encompasses the respondents of Personal Interview Schedule 

No. 180, 366, 370, 291, 375, 56, 48, 78, 91, 65, 316, 123, 328, 350, 367, 129, 

244, 59, 57, 117, 86, 118, 159, 243, 77,27 , 190, 306, 395, 156, 238, 2,371, 288, 

90, 142,89,107,315,320,330,294, 154,313,37,224. 

Cluster VII encompasses the respondents of Personal Interview Schedule 

No.l22,293, 197,20,95,219,346, 140,133,134,196,234,168,243,161,191,47,73,104 

, 101,203,348,4,72,84,272,121 ,153,226,85, 163,22,119,225,325, 11,66,29,60,97,2 

3 7 ,320, 148,284,25. 

Cluster VIII encompasses the respondents of Personal Interview Schedule 

No.87,93, 144,230,282,88, 189,382,98,141,283,378,188,331,41 ,145, 128,157,296, 

103, 147,209,64,5,201,33, 116,7,53,285,23,100,1 14,115,143,70,34,58,279,69,94, 

126,245, I 79. 

Cluster IX encompasses the respondents of Personal Interview Schedule 

No. I 86,3 I 9,38,281 ,54, 164,287, 1, 15,61,6, 18,181,327,220,329, 187,192,52, 149,3, 

19,106, 183,240,92. 

The analysis so far depicts nine clusters having distance in between. 

However, are-clubbing of the clusters can be done further. 

7.1.29. Cluster Analysis for Attitude 

·Clus.ter:> . fh'"'' ~> ._,., &·!. . ~. ' . '::; . . . ~. .. . . . . . ·'. > ,.· ( ' .. . . ; : .. · . · · . :. ' . Respondents:.· :. 
'-,( '· " ,. _.~' 

. '' , .. ~:; ;_ _~ -~-~- _'~. _ r .·. ·~:. --~·::~'_j~),)J ;: .. _- ·: -__ . _···: ""<c r " : 
. . . . . :· ~ ; . . . . . . 

I 39, 44, 262, 297, 251, 43, 42, 120, 125, 333, 212, 305, 299, 235, 

254, 71, 102, 204, 30, 289, 303, 349, 55, 131, 99, 335, 17, 21, 

109, 292, 362, 68, 124,290,358,322,373,8,272, 13, 167,257 

II 338, 256, 309, 359, 67, 76, 26, 74, 151, 193, 221, 236, 298, 211, 
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228, 340, 180, 253, 381, 207, 301, 35, 62, 158, 202, 210, 369, 

258, 184, 347, 51, 231,265,275, 312, 16, 176,355, 132, 14, 50, 

110, 112, 12, Ill 

III 162, 208, 239, 354, 273, 340, 165, 218, 166, 170, 178, 223, 173, 

323, 308, 222, 249, 130, 172, 198, 227, 280, 138, 274, 361, 32, 

337, 377, 10, 81, 82, 46, 175, 113, 205, 213, 368, 383, 160, 277, 

365,357,229,304,255 

IV 177, 216, 96, 250, 268, 252, 231, 278, 244, 214, 215, 345, 364, 

339, 363, 105, 264, 276, 311, 261, 374, 266,269, 352, 314, 174, 

318,263, 343,334,31, 49,242, 80,260,326, 195, 139,217, 199, 

152,321,360, 185, 83 

v 155, 36, 45, 108, 40, 127, 79, 75, 169, 241, 146, 259, 135, 206, 

171, 271, 351, 270, 307, 376, 267, 317, 332, 356, 302, 380,248, 

182 ,247, 137, 324, 194, 310, 300, 353, 336, 233, 63, 150, 286, 9, 

28, 24, 136, 379. 

VI 342, 56, 291, 375, 366, 370, 123, 328, 350, 367, 129, 244, 59, 

156, 57, 117, 295, 306, 190, 86, 118, 27, 77, 159, 243, 65, 238, 2, 

48, 78, 91, 316, 371, 288, 89, 142, 90, 107, 37, 224, 315, 

330,154,313, 122 

VII 293, 197,294, 133, 134,234,20, 95,219, 346, 140,72, 191, 84, 

101, 203, 4, 161, 47, 104, 73,168, 246, 196, 348, 372, 121, 153, 

226, 85, 163,22, 119,225,325, 60, 97, 11, 88, 29, 66, 237, 320, 

148,284 

VIII 87, 93, 144, 230, 282, 189, 25, 382, 98, 141, 5, 201, 283, 378, 

188,128,157,296,147,103, 145,331,41,209,64,34,70,33, 

116, 7, 53, 200, 285, 23, 100, 114, 115, 143, 58,279, 69, 94, I 79, 

~45, 126 

IX 319, 186, 38, 281, 54, 164, 287, 1, 220, 329, 52, 149, 181, 187, 

192, 3, 327, 15, 61, 6, 18, 19, 106, 183,240,92 

Table-7.23 
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Table-7.23 presents the cluster analys is of attitude to learning ESL with 

the causal variab les. C luster as it depicts, is a n agglomeration of entity having 

strong correlation among them, o r c haracterizes with minimum of distances 

among the cluster members . 

The c lusters in the above table ide ntify the strategic groups of three 

hundred eighty three respondents based o n their attitude to learning ESLat the 

Hig her Secondary level. 

It wou ld certainly help m better management of categories, deciding on 

befitting interventio ns, and generating a logica l, social, and functional 

collectivism for increasing a ttitude in case of acquisition of English as second 

language. The table s hows that three hundred eighty three respondents under the 

study have been c lubbed into nine c lusters. 

C luster I encompasses the res pondents of Pe rsonal Interview Schedule No. 

39, 44, 262, 297, 25 I , 43, 42, 12 0 , 125, 333, 2 12, 305, 299 , 23 5, 254, 71, I 02, 

204, 30, 289, 303, 349, 55, 13 1, 99, 335, 17, 2 1, I 09, 292, 362, 68, 124, 290, 

358, 322, 373, 8, 272, 13, 167, 257. 

C lus ter II e ncompasses the respondents of Personal Interview Schedule 

No. 338, 256, 309, 359, 67, 76, 26, 74, 151 , 193, 221, 236, 298, 211, 228, 340, 

180,253,381,207, 301,35, 62, 158,202,2 10, 369,258, 184,347,51,231,265, 

275, 3 12, 16, 176, 355, 132, 14, 50, I I 0 , I 12, 12, I I I. 

C lus ter 111 encompasses the respondents of Personal Interview Schedu le 

No. 162, 208, 239, 354 , 273 , 340, 165, 218, 166, 170, 178, 223, 173, 323, 308, 

222, 249, 130, 172, 198, 227, 280, 138, 274, 361, 32, 337, 377, I 0, 81, 82, 46, 
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175,113,205,213,368,383,160,277,365,357,229,304,255. 

Cluster IV encompasses the respondents of Personal Interview Schedule 

No. 177, 216, 96, 250, 268, 252, 231, 278, 244, 214, 215, 345, 364, 339, 363, 

105, 264, 276, 311, 261, 374, 266, 269, 352, 314, 174, 318, 263, 343, 334, 31, 

49, 242, 80, 260, 326, 195, 139, 217, 199, 152, 321, 360, 185, 83. 

Cluster V encompasses the respondents of Personal Interview Schedule 

No. 155, 36, 45, 108, 40, 127, 79, 75, 169, 241, 146, 259, 135, 206, 171, 271, 

351,270,307,376,267,317,332,356,302,380,248, 182,247, 137,324, 194, 

310, 300, 353, 336, 233, 63, 150, 286, 9, 28, 24, 136, 379. 

Cluster VI encompasses the respondents of Personal Interview Schedule 

No. 342, 56, 291,375, 366,370, 123,328,350,367, 129,244, 59, 156, 57, 117, 

295, 306, 190, 86, 118, 27, 77, 159, 243, 65, 238, 2, 48, 78, 91, 316, 371, 288, 

89, 142,90, 107,37,224,315,330,154,313, 122. 

Cluster VII encompasses the respondents of Personal Interview Schedule 

No. 293, 197,294, 133, 134,234,20, 95,219,346, 140,72, 191, 84, 101,203, 4, 

161, 47, 104, 73,168, 246, 196, 348, 372, 121, 153, 226, 85, 163, 22, 119, 225, 

325, 60, 97, 11, 88, 29, 66, 237, 320, 148, 284. 

Cluster VIII encompasses the respondents of Personal Interview Schedule 

No. 87, 93, 144, 230, 282, 189, 25, 382, 98, 141, 5, 201, 283, 378, 188, 128, 157, 

296, 147, 103, 145, 331, 41, 209, 64, 34, 70, 33, 116, 7, 53, 200, 285, 23, 100, 

114, 115, 143,58,279, 69, 94, 179,245, 126. 

Cluster IX encompasses the respondents of Personal Interview Schedule 

No. 319, 186,38,281, 54, 164,287, 1, 220,329, 52, 149, 181, 187, 192, 3, 327, 
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15,61,6, 18, 19,106, 183,240,92. 

The analysis so far depicts nine clusters having distance in between. 

However, are-clubbing of the clusters can be done further. 

Besides collecting data associated with the acquisition of ESL through specific 

Personal Interview Schedule, direct informal interaction and discussion was 

made with the H.S. students of some schools in West Bengal selected randomly. 

They expressed their thoughts, opinions, problems conce~ing acquisition of 

ESL at the H.S. level and suggested probable solutions, which are stated below 

in brief. 

i) The contents of English i.e. some prose pieces and poetry are not 

interesting. As for example, students of class XI do not like the poem 

'Uphill' because the poem carries a deep thought - a deep spiritual 

undertone. The poem is about the bliss of heaven after earthly life i.e. 

death. Students at this stage remain absorbed in fanciful ideas and they 

are guided by emotions. Such thought-provoking theme of the poem 

creates hindrances to feel interested to read the poem, which in turn 

decrease their motivation in SLA. Similarly, a section of students of 

class XII does not like the poem 'The Moon' and 'Nature' because of 

the theme of the poems. 

The contents of English at the H.S level should be reconsidered and 

newly designed, keeping an eye to the interest of the students and 

considering the thought provoking mind of the students at that mental 

age. 
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ii) A number of students of science stream states that most of the H.S. 

students aim at the medical and engineering course after H.S. level and 

therefore, sit for the Joint Entrance Examination (Medical & 

Engineering). However, their knowledge in English is not evaluated in 

J.E.E. though it is highly required to study medicine and engineering 

properly. Consequently, they do not feel much interested to learn this 

subject sincerely; rather they pay much importance to other science 

subjects. This indirectly creates their negative attitude towards English 

learning and demotivates the learners. 

As for solution, they suggested that English may be made compulsory 

in all the years of tertiary education and in competitive examinations 

like J.E.E and so on that the students at H.S. level might be motivated 

to groom themselves accordingly. 

iii) In West Bengal English is marked as a difficult subject and both 

parents and teachers make students aware of it. Moreover, they are 

prone to give pressure on them to learn English well saying it would 

help them a lot in future and without good command over English it 

would be impossible to secure a good job and hold a good position in 

society. This actually, creates in them an unknown phobia about 

English and affects their attitude to and motivation for SLA. 

According to the students, English should not be treated as a difficult 

subject and learners should not be made much conscious of its 

importance at the dawn of their academic life. The subject may be 
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taught playfully. Some devices like games on grammar and writing 

skill may be thought of in order to motivate young learners. 

iv) There is very minimum practical scope for learning Spoken English in 

the classroom. 

Separate arrangements may be made for the development of this skill. 

v) Most of the H.S. students consider themselves poor in English. At this 

stage, they can understand this fact but now it is impossible to get back 

the years left behind. This thought frustrates them and causes 

demotivation towards SLA. 

Tools for motivating students at the lower level should be arranged in 

practical that they can acquire the least required command over this 

subject. 

vi) Students who consider themselves more or less strong in English 

according to their result in the Secondary level examinations, 

especially their result in the 'Madhyamik Pariksha', can now realize 

that they are not at par with other students who learn English as First 

Language. As a result, they are likely to be unsuccessful in the 

competitive examinations like W.B.C.S., I.A.S., P.S.C., and Banking 

Service Examinations and so on, in which knowledge in English is 

evaluated with greater importance. This fact, which they learnt from 

their senior learners, causes their negative attitude and lessens their 

motivation for SLA. 

Revision of English syllabus from the root level may be considered and 
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English education policy may be reconsidered keeping an eye to the 

needs and desires of the learners. 

After deep. consideration and scrutiny of the result obtained from this 

study, a paradigm is developed. This paradigm will act as a pioneer in further 

studies in this discipline. 

The constructed paradigm, which has been developed from this study, is 

given below: 

LEARNING I ACQUISITION 

Goal directed 
behaviour 

Motivation 

Layer I 

LayerU 

Layer III 
X, 

Layer IV 
x .. 

LayerV X, 

X., 

X,. 

X, 

X, 

Predisposition 
of behaviour 

Attitude 

Behavioral intention 

Motivational propensities 

X, 

Affective cognitive 

Experiential 
context 

Layer VI X, X, 
Economic 

antecedents 

Social and 
Layer VII X

1 
individual X, 

L-------------------~------------~-----------------'Context 

Socio-cultural Milieu 
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7.2. PART-II 

Data are collected from Higher Secondary students of different schools 

through informal face-to-face interaction and discussion method in order to 

concentrate upon the problems and prospects of English language acquisition at 

the Higher Secondary level. 
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Chapter- VIII 

SUMMARY AND CONCLUSION 
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8.1. Summary 

Ethnic and linguistic varieties in West Bengal play an important role in 

the development of ESL. Settlement and migration are also major factors that 

have shaped the linguistic landscape of present West Bengal. Therefore, 

historical and geographical profiles have an important role to recognize 

culture, linguistic and social backgrounds of the students in the state. 

In West Bengal all the students have to learn both English (ESL) and 

first language and it is an extremely challenging task. ESL learners in West 

Bengal have a phobia about the subject. Consequently, the learning of English 

(ESL) is not as successful in this part of the state as it is expected to be. 

Learning of a language includes listening, speaking, reading, and writing in 

the language. Quite obviously, it is noticed that second language learners 

cannot communicate in spoken or written English fluently. This is, of course, 

a generalization but not an exaggeration. Many second language learners are 

proficient in written English but due to some socio-psychological reasons, 

they are not so adept in spoken English. Since the present work takes into its 

ambit communication in general, both the spoken word and the written word 

have equal importance in the study. Practically, it is also seen that a large 

section of Higher Secondary (H.S) students are averse to learning English 

(ESL) and consequently they fail to learn i.e. read, write and communicate in 

English. In such a research climate, the present study was conducted with an 

aim to identity the students' motivation for and attitude to learn English as 

second language at Higher Secondary level. The specific objectives of the 

present study are as follows: 

•!• To study the socio economic background of the Higher 



223 

Secondary level students 

•:• To assess the attitude and motivation towards second language 

acquisition at Higher Secondary level 

•:• To identifY the socio-personal, socio-psychological attributes 

contributing towards the acquisition of second language at Higher Secondary 

level 

•:• To analyze the relationship between the socio-personal and 

socio-psychological attributes and the acquisition of second language at 

Higher Secondary level 

••• .. To construct the strategic paradigm for explaining the attitude 

and motivation for second language acquisition by the Higher Secondary 

students 

•:• To identifY the extrapolation domain of the constructed paradigm 

The present study was conducted at the nineteen districts of West 

Bengal, selected purposively for complete enumeration of the districts 

representation. The purposive as well as simple random sampling techniques 

were adopted for the present study. It may be termed as multistage random 

sampling procedure. The nineteen districts were purposively selected for 

complete enumeration of the district representation. Under the nineteen 

selected districts, thirty-eight schools were ·randomly selected from an 

exhaustive list of Higher Secondary schools in West Bengal. From the 

selected schools an exhaustive list of Higher Secondary students was prepared 

with the help of school administrators. From the prepared list, three hundred 

eighty three respondents were selected randomly for the final data collection. 
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After conceptualizing the attitude and motivational aspects of learning 

English as second language at Higher Secondary level, the researcher felt the 

need to correlate the social attributes for characterizing the attitude and 

motivation as a whole. A pilot study was conducted in the selected schools 

before constructing the data collecting devices. In course of this' survey, 

informal discussion was carried out with some Higher Secondary students and 

school administrators to outline the socio-economic background of the Higher 

Secondary students of the concerned schools, their opinion regarding the 

acquisition of English as second language at Higher Secondary level. The 

researcher had conceptualized the attitudinal and motivational aspects of 

learning ESL at the Higher Secondary level. Next, the researcher identified 

the socio-economic predictors like age, sex (gender), education, family 

education status, family size, educational aspiration, annual income, 

economic status, scientific orientation, independence, orientation towards 

competition, knowledge in English of the students, social participation of the 

students' family members, and utilization of information sources. These 

predictors are meant for characterizing the variables like motivation to learn 

English, attitude towards learning English and predisposition for learning 

English as predicted variables. The data were collected with the help of 

structured and semi-structured interview schedule through personal interview 

and informal face-to-face discussion method (Captured images are given in 

Appendix-V). The data were processed into different statistical tools like 

descriptive statistics, coefficient of variation, correlation, regression, factor 

and cluster analysis to draw a definite conclusion in case of characterizing the 

attitude and motivation for second language acquisition. The result had 
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reflected that the variables sex (gender), scientific orientation, independence, 

orientation towards competition, utilization of information sources were 

strongly and positively associated with the motivation towards acquisition of 

English as Second Language in Higher Secondary level. The variables 

economic status and knowledge in English were predicted to be negatively 

associated with the attitude towards acquisition of English as Second 

Language in Higher Secondary level. The variables scientific orientation, 

independence, orientation towards competition, and utilization of information 

sources were strongly and positively associated with the predisposition 

towards acquisition of English as Second Language in Higher Secondary· 

level. 

The variables education, sex (gender), educational aspiration, scientific 

orientation, independence, orientation towards competition, knowledge in 

English, utilization of information sources have recorded significant 

contribution or impact or regression effect on the motivation in presence of 

other predictor variables. The predictor variables all put together had 

explained I I .4% variations embedded with the motivation factor in case of 

second language acquisition. 

The variables education, family educational status, economic status, 

independence, annual income, and knowledge in English have recorded 

significant contribution or impact, or regression effect on the attitude in 

presence of other predictor variables. The predictor variables all put together 

had explained 4.3% variations embedded with the attitude in case of second 

language acquisition. 

The study has also reflected that the social attributes considered for 
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characterizing the motivation and attitude of the students at the Higher 

Secondary level can be grouped into the five factors, which can be dealt in a 

different manner in case of defining the motivation and attitude. Those factors 

are Economic and cognitive antecedents, Socio-personal context, Socio

motiv;ttional propensities, Gender and communication behavior, Social and 

behavioural intention. After observing the homogeneity of the students based 

on their motivation and attitude to learn English, they have been categorized 

into nine clusters each. The identified bottlenecks of English learning in H.S. 

viz. complex syllabus, lack of proper evaluation, objective concept, lack of 

cognitive and conceptual framework to learn the language and literature can 

be mitigated through introduction of more simple and interesting syllabus, 

proper evaluation pattern, subjective concept, incorporation of cognitive and 

conceptual element in second language English at H.S. level. 

8.2. Conclusion 

In the changed educational niche, the acquisition of language is a very 

complex and dynamic social process and motivation for and attitude towards 

learning is a complex socio-psychological process. This type of pedagogical 

process needs a proper socio-cultural milieu to flourish the same. The present 

study does the justice to the objective set for the study. On the basis of that 

the several socio cultural factors like scientific orientation, independence, sex 

(gender), education, family education status, educational aspiration, 

knowledge, utilization of information sources have been identified to 

characterize the motivation for and attitude towards acquisition of English as 

Second Language (SLA) at H.S. level. Several problems, which are intrinsic 

in nature, have been identified along with their mitigation measures to make 
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English at H.S. level more interesting for the stakeholders. 

' The present study also creates an opportunity to make a journey 

through the meander of H.S. students' wisdom in some schools of West 

Bengal by conducting focus group discussion. It also tries to explore the way 

to peep into the psyche of the ESL learners. Their objective and spontaneous 

confession about the problems and their suggestions are of much importance 

in this study. After threadbare scrutiny and consideration of all these facts 

along with the results acquired through information collection and analyses, 

some recommendations may be delineated as follows: 

i) The contents of English syllabus at H.S. level may be 

reconsidered. 

ii) The subject may be taught playfully. Some devices like games on 

grammar and writing skill may be thought of in order to motivate 

young learners. 

iii) English may be made compulsory in all the years of tertiary 

education and in competitive examinations like J.E.E and so on 

that the students at H.S. level might be motivated to groom them 

accordingly. 

iv) Revision of English syllabus from the root level may be 

considered and English education policy may be reconsidered 

keeping an eye to the needs and desires of the learners. 

v) The teachers should have a clear concept of the difference 

between ESL and EFL. 

vi) In West Bengal, learners of English get an EFL environment but 

they learn it in an ESL environment. Hence, the matter may be 



228 

considered and the teaching method may be reconsidered as well. 

Based on the above, one pedagogical paradigm has been evolved after 

identifYing the key attributes associated with the motivation for and attitude 

towards learning English. The constructed paradigm, which has been 

developed from this study, is given in Appendix-!. 

The study has demonstrated that it is the intensity of the motivation in its 

broadest sense, which incorporates the behavioural, cognitive, and affective 

components. Motivation and attitude constitute the learners' inherent 

cognitive power, which is constantly influenced by the outer circle, that is, 

socio-cultural milieu. The present study basically tries to focus on the 

interaction between these two. The study presents an overview of more 

contemporary conceptual models, which are more inclusive and integrative in 

nature, and examine how different aspects of the Ieamer and the learning 

situation might influence motivation and learning outcomes. It also tries to 

highlight the empirical work on integrative motivation and second language 

acquisition. 
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Layer VII X x X individual 
I 3 S 

L ________ L_ _____ .L _______ ..). Context 

Socio-cultural Milieu 
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Appendix-IT 

Personal Interview Schedule for Data Collection 

Instructions: For the following items, please indicate your answer with a tick 
(D) in the spaces provided. If applicable, please write your answer in words 
where blank space is provided. 

Serial No.: 

(Defaulters/Regular) : 

Name of the School: 

Address: 

Independent variables: 

1. Name of the 
student: 

2. Age (As on 
next birthdav): Years 

3. Education 
(Class): XI /XII 

4. Sex: 
Male I Female 

Respondent No. 

Date of Investigation: 

5. Family education status: (Indicate your answer with a 'Tick' mark) 

s Membe Education F 
I. rs 0 I 2 3 4 5 6 7 8 . 
N [Only E 
0 mentio Illi Can Ca Pri Middl High Gra Pos Techn . 

n ter read n rna- e Scho duat t ical s. 
relation ate only rea ry Schoo ol e Gr Educa 

ship d Sch I adu tion 

with an ool [Upto a-

the d Class te 

membe wri VIII] 

rs] te 

a) 

b) 

c) 

d) 

e) 

!) 
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I I I I I I I I I I 
6. Family size: Number of members of family: ___ _ 

7. Educational Aspiration: -

Up to what level do y<;>u want to be educated? 

Primary Secondary/ H.S./ Graduatio University Technical 
(1) Middle High n (4) level/ Post Education 

school level school graduation (6) 
(2) level (3) (5) 

8. Annual Income (Rs./year/family): 

Agriculture : Rs. Business Rs. ____ TOTAL: Rs. 

Dairy: Rs. Service Rs. -----
Poultry: Rs. Others Rs. ____ _ 

Fishery: Rs. 

9 • Economic Status : 

a. No land (0)/Upto I acre (1)/Upto 5 acres (2)/Above 5 acres (3)/ 

Land: Upto 15 acres (4)/Upto 20 acres (5)/Above 20 acres (6) 

b. Straw house (0) I Kutcha (Earthen)(!) I Mixed (2) /Pucca (3) I 

House Mansion (4) 

type: 

c. Farm No draught animal (0) /I-2 draught animals (2) I Tractor or power 

Power: tillers (3) I 3-4 draught animal I I or more prestigious animal (4) 

d. Cycle (I)/Radio or T.V (I)/Improved agricultural Instruments/ 

Materia machines (2)/Motor bike (3)/Freeze (4)/Computer (5)/ Car (5) 

I 

Possess 

ion: 
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10. Scientific Orientation: 

Please enunciate your opinion regarding the following statements: 

Statement Strong! Agree Undeci Disagr Strong 
y agree (5) ded ee ly 

+ (7) (3) (4) (3) disagr 
-(I) (4) (5) ee 

m 
I. New methods of learning 

English give better results 

to a student than the old 

methods(+) 

2.The way a student's 

forefathers learnt English is 

still the best way to learn 

today(-) 

3. Even a teacher with lots of ' 

experience should use new 

methods of teaching 

English(+) 

4. Though it takes time for a 

student to learn new 

methods in learning 

English, it is worth the 

efforts (+). 

5. A good student 

experiments with new 

ideas in learning English 

(+) 

6. Traditional methods of 

learning English have to be 

changed in order to raise 

the levels of English 

learning ( + ). 

10. Independence/ self-reliance : 

What is your opinion regarding the following statements? 
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Statement Most Agre Undecide Disagr Strong! 
agree e d (4) ee y 
+(7) (5) (4) (3) disagre 
- (I) (3) (5) e (I) 

(7) 
I. If a student wants a 

thing done to learn 

English right, he must 

do it himself ( +) 

2. Independence in 

decision making to 

learn English is the 

most important quality 

of a successful student 

(+) 

3. A student is at his best 

when he is free, self 

reljant and avoids all 

outside help in learning 

English(+) 

4. An academically 

successful student is 

one who stands on his 

own feet(+) 

5. A guardian should teach 

his children to able to 

make their decisions 

independently for 

learning English(+) 

6. Nowadays a student can 

no longer afford to be 

independent (-) 
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11. Orientation towards competition in learning English: 

What is your opinion about the following statements? Please state whether 
you strongly agree, agree, disagree, or strongly disagree with these 
statements. 

Sl. Statements Strong Agree Disagre Strongly 
No ly (3) e Disagree 

Agree (2) (2) (1) 

+(4) (3) (4) 

-(1) 

i) The key points of success in 

learning English should not be 

divulged (disclosed) to other 

students.(+) 

ii) A better learning of English in 

comparison to the neighbours 

brings more prestige.(+) 

iii) It is of no use to keep 

information as what other 

learners of English are doing. 

(-) 

iv) Learning English competitions 

should be organized for all 

schools.(+) 

v) Better learning of English 

provides opportunity for 

recognition by the school 

teachers.(+) 

vi) It is not good for a student to 

become too ambitious in life in 

case of learning English. 

(-) 
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Tota l 

12. S tudents knowle dge in E ng lis h 

P ut a 'Tick ' mark in orde r to indicate you r a nswer: 

S t. Stateme nts y N 
N es 0 
0 

1. A sentence m ust ha ve a verb - e ithe r F inite V e rb or N o n-
finite V e rb. (-) 

2. The pass ive voice of the sente nce ' H e is going to school' is 
'School is being gone by h im ' (-) 

3 . His king ly a ppeara nce cha rmed m e. H e re ' kingly ' is a n 
ad verb. (-) 

4 . A complex sente nce mus t have o nly one Princ ipal C la use and 
one o r m o re D epe nde nt C la use.(+ ) 

5. This is m y book . In this sente nce, ' m y ' is a n adj ecti ve. (+ ) I 
6. Swimming is a good exerc ise. He re ' sw imm ing' is a no un (+ ) 

7. Every E ng lis h sente nce must have a he lping verb or a ux iliary 
verb (-) 

8 . A sente nce must have a n o bject (-) 

9. ' L ife is w ha t we m a ke it. ' - It is a S imple Sentence.(-) 

10. I a m fond 'to ' sweets. T h e pre position use d in the sente nce is 
correct (-) 

II. Wi llia m W o rdsworth is known as the w o rs hipper of nature . 
(+ ) 

12. In the poe m 'Th e So lita ry Reape r ' the poet could not 
unde rstand the dia lect of the reape r gi r l. (+ ) 

13. ' T hey ha d a go ' . It is ta ke n fro m the essay 'packing' (+ ) 

14. In the porm ' T h e He ro' the poet 's a nti-war attitud e is 
expressed . (+ ) 

15. At the e nd o f a n edito r ia l le tte r, we can w rite ' Yours 
o bedie n tly ' . (-) 

-
16. W e can use direct speech to w r ite a s umma ry of a quoted text. 

(-) 

17. Gene ra lly, w e use pass ive vo ice to w rite a not ice.(+ ) 

18. In a sentence ' ha ve' ve rb is som etimes used as an a ux iliary 
verb a nd som etime s used as a princ ipal verb. (+ ) 

19. ' I h ave rec e ived your le tte r yeste rday'. Do you th in k it 
g ra mmatica lly correct? (-) 

20 . 'They a re poor '. In th is se ntence, the re is no Princ ipal V e rb. 

I (-) 
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13. Social Participation of the family members: 

SL. Criteria Response 

No. 

I. No membership (0) 

2. Member in one organization (1) 

3. Member in more than one organization (2) 

4. Office bearer in one organization (3) 

5. Office bearer in more than one organization 

(4) 

6. Distinctive features ( MLA and MP) (6) 
. 

Local Orgamsatwn: School, College, Umvers1ty, SHG, Farmer's club, Youth 
club, Panchayat, Health centre, ICDS centre, Bank, Temple, Masjid 
committee etc. 

14. Utilization of cosmopolite sources of information for learning 
English: 

SL. Source Most Often Sometim 
No. often (2) es 

(3) (I) 

A. Mass Media 

a) Radio 

b) English News Paper 

c) Educational Film 

d) English story book 

e) Television 

SL. Source Most Often Sometim 
No. often (2) es 

(3) (I) 

B. Personal Cosmopolite 

a) District administration 

of school 

b) Block administration of 

school 

c) Other administration 

outside locality 

Never 

(0) 

Never 

(0) 



C. 
Personal locality 

a) Local administration of 

school 

b) Local head masters/ 

asst. teachers 

c) Friends/ Neighbours I 

Relatives 

d) Progressive/ 

Experienced English 

knowing people 

Total (A+ B+ C ) -

15. Write down the problems and their probable solution in case of 

learning English in H.S. Level. 

Problems Solutions 

Dependent variables 
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Instructions: For the following items, please indicate your answer with a tick 
(D) in the space provided. If applicable, please write your answer in words 
where blank space is provided. 



A) Motivation to learn English in H.S. 
I) What are your reasons for learning English? Please rate the following 
reasons according to their importance. 

Reasons for Very Importan Of some Of little Not 
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learning importan t importance importan Important 
English t (4) (3) ce (I) 

(5) (2) 
Because it will 
enable me to 
carry my tasks -
more 
efficiently. 

Because it will 
enable me to 
get a job 
easily. 
Because I hope 
to further 
my education. 

Because it is a 
university 
requirement. 
For personal 
development. 

Because it will 
enhance 
my status 
among my 
friends. 

To integrate 
with the 
western 
culture. 

2) Would you like to attend more English language training courses which 
will help you to improve 
your proficiency in the language? 

Yes [ ] (I) No [ ] (0) 

B) Attitudes toward learning English in H.S 

What are your attitudes towards the following issues? Please tick (D) in the 
appropriate box: 



1) The development of our country is possible mainly by educated people 
who know English well. 

Agree [ 
Disagree [ 
Don'tknow [ 

](3) 
](1) 
](2) 

2) The use of English in government and business offices helps in getting 
things done easily. · 

Agree [ ] (3) 
Disagree [ ] (I ) 
Don't know [ ] (2) 
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3) English should not be a compulsory subject in Higher Secondary schools in 
West Bengal. 

Agree 
Disagree 
Don't know 

[ 
[ 
[ 

](3) 
](1) 
](2) 

4) English should be the medium of instruction in the Higher Secondary 
schools in West Bengal. 

Agree 
Disagree 
Don't know 

[ 
[ 
[ 

](3) 
](1) 
](2) 

5) At least some subjects like Mathematics, Physics, Chemistry and 
Biological Science should 
be taught in English at the Higher Secondary level in West Bengal. 

Agree 
Disagree 
Don't know 

[ ] (3) 
[ ] (1) 
[ ] (2) 

6) The teaching of English should start as early as the first grade in the West 
Bengal schools. 

Agree 
Disagree 
Don't know 

[ 
[ 
[ 

](3) 
](1) 
](2) 

7) English films are more enjoyable than films in any other language. 
Agree [ ] (3) 
Disagree [ ] (1) 
Don't know [ ] (2) 

8) When I hear someone speaks English well, I wish I could speak like him. 
Agree [ ] (3) 
Disagree [ ] ( 1) 
Don't know [ ] (2) 

9) I think the present English syllabus should be changed. 



Agree 
Disagree 
Don't know 

[ ] (3) 
[ ] (I) 
[ ] (2) 

IO) In H.S. syllabus the teaching of English is not at all necessary. 
Agree [ ] (3) 
Disagree [ ] (I) 
Don't know [ ] (2) 

11) I think English should be an optional subjec~ in H.S. curriculum. 
Agree [ ] (3) 
Disagree [ ] (I) 
Don't know [ ] (2) 

I2) Major emphasis should be laid on speaking English fluently. 
Agree [ ] (3) 
Disagree [ ] (I) 
Don't know [ ] (2) 
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I3) Some of the stories, essays, poems and the play in H.S. syllabus are not so 
interesting. 

Agree 
Disagree 
Don't know 

[ 
[ 
[ 

](3) 
](1) 
](2) 

14) The teaching of grammar is not necessary in H.S. level. 
Agree [ ] (3) 
Disagree [ ] (I) 
Don't know [ ] (2) 

15) Overall standard ofH.S. English syllabus is not up to mark because it is 
the gateway 
of higher education. 

Agree 
Disagree 
Don't know 

[ 
[ 
[ 

](3) 
](I) 
](2) 

--X--
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Appendix-ill 

.i,I)JSTR1C':tS , ·. . . • '',J:~. ' . . ..;, .. SCHOOLS SUR:v:E:Y:Eb .. ·.·· .... · . 
Darjeeling Siliguri Girls' High School, College Para, Siliguri. 

.. :-

Jalpaiguri Debnagitr Satish Lahiri High School, Debnagar, 
J a! paiguri. 

CoochBehar Maharani Indira Devi Girls' High School, Cooch 
Behar. 

North Dinajpur Raiganj Sri Sri Ramakrishna Vidyabhaban, Raiganj. 

South Dinajpur Banshihari High School, Banshihari. 

Maida English Bazar Vivekananda Academy, Maida; A. C. 
Institution; Vivekananda Vidyamandir, Maida; 
'Barlow Girls' High School; Maida Railway High 
School; Maida C. C. Girls' High School; Maida B. 
B. High School; U. C. B. High School; Maida Zilla 
School; Madhabnagar Badalmoni High School; R. R. 
High Madrashah. 

Murshidabad K. K. S. K. Smriti Vidyapith, Dhulian; Gorabazar S. 
M. Girls' High School, Berhapore; Krishnanath 
College School, Berhampore; Berharnpore J. N. 
Academy; B. B. B. M. Vidyaniketan; Madhurkul 
High School, Domkal; Sarangpur High Madrashah. 

Birbhum Rampurhat J.L. Vidyabhaban, Rampurhat. 

Nadia Patikabari High School, Patikabari; Bethuadahari J. C. 
M. High School, Majdia Rail Bazar High School, 
Majdia. 

Hooghly Durgacharan Rakshit Banga Vidyalaya, Chandan 
Nagar. 

Howrah Bantra P. L. Siksha Niketan, Howrah. 
Kolkata Jadavpur High School, Jadavpur, Kolkata. 

South 24 Parganas Kamrabad Uchcha Vidyalaya, Sonarpur. 

North 24 Parganas Mulajore Sitanath Pathshala, Shyamnagar. 

Bardhaman Burdwan Town High School, Burdwan. 

Bankura Bankura Zilla School; Kenduadihi Girls' High 
School. 

Purulia Belguma Vivekananda Vidyapith. 

East Midnapore. Panskura Bradley Birt High School, Panskura. 

West Midnapore Nirmal Hriday Ashram Church Catholic High School. 



Appendix-IV 

•PROSE 

Higher Secondary Question Pattern 
(English Second language) 

Revised Question Structure 
[From 2007] 
ENGLISHB 

Class -XI 

1. Answering Objective Type questions ( 1 x 4 = 4 ) 

i) ii) iii) iv) 

2. Answer any two (each in about 30 words) ( 3 x 2 = 6) 

i) ii) iii) iv) 

3. Answer any two (each in about 50 words) ( 5 x 2 = IO) 

i) ii) iii) iv) 

•POETRY 

4. Answering Objective Type questions ( I x 4 = 4 ) 

i) ii) iii) iv) 

5 Answer any two (each in about 30 words) ( 3 x 2 = 6) 

i) ii) iii) iv) 

6. Answer any two (each in about 50 words) ( 5 x 2 = 10) 

i) ii) iii) iv) 

256 

• RAPID READER (Autobiography of Helen Keller or. Gulliver's Travells) 

7. (A) Answer the following questions- Objective Type ( I x II = I 1 ) 

i) ii) iii) iv) v) vi) vii) viii) ix) x) xi) 

(B) An.swer the following questions (each in about 30 words) ( 3 x 3 = 9) 



Appendix-IV 

•PROSE 

Higher Secondary Question Pattern 
<English Second language) 

Revised Question Structure 
[From 2007] 
ENGLISHB 
Class-XI 

I. Answering Objective Type questions ( 1 x 4 = 4) 

i) ii) iii) iv) 

2. Answer any two (each in about 30 words) ( 3 x 2 = 6) 

i) ii) iii) iv) 

3. Answer any two (each in about 50 words) ( 5 x 2 = 10) 

i) ii) iii) iv) 

•POETRY 

4. Answering Objective Type questions ( 1 x 4 = 4) 

i) ii) iii) iv) 

5 Answer any two (each in about 30 words) ( 3 x 2 = 6) 

i) ii) iii) iv) 

6. Answer any two (each in about 50 words) ( 5 x 2 = 10) 

i) ii) iii) iv) 

256 

• RAPID READER (Autobiography of Helen Keller or, Gulliver's Travells) 

7. (A) Answer the following questions- Objective Type ( 1 x 11 = 11 ) 

i) ii) iii) iv) v) vi) vii) viii) ix) x) xi) 

(B) Answer the following questions (each in about 30 words) ( 3 x 3 = 9) 



257 

i) ii) iii) 

(C) Sequence Test ( 1 x 5 = 5 ) 

8. Textual Grammar: 15 

9. Paragraph Writing 10 

10. ESP 10 [notice, newspaper advertisement and dialogue] 

N.B.: Questions of one mark each may follow the pattern of objective type 
questions. This is in partial modification of the earlier guideline provided 
in Curriculum and Syllabus of English-B. 

•PROSE 

Revised Question Structure 
ENGLISHB 
Class-XII 

1. Answer the following questions-Objective Type ( 1 x 4 = 4 ) 
i) ii) iii) iv) 
2. Answer any two (each in about 30 words) ( 3 x 2 = 6) 
i) ii) iii) iv) 
3. Answer any one (each in about 50 words) ( 5 xI= 5) 
i) ii) iii) iv) 

•POETRY 

4. Answer the following questions- Objective Type ( 1 x 4 = 4 ) 

i) ii) iii) iv) 

5. Answer any two (each in about 30 words ( 3 x 2 = 6) 

i) ii) iii) iv) 

6. Answer any one (each in about 50 words ( 5 x 1 = 5) 

i) ii) iii) 

•DRAMA 

7. Answer any four- Objective Type ( 1 x 4 = 4) 

i) ii) iii) iv) v) vi) vii) viii) 



8. Answer any two (each in about 30 words ( 3 x 2 = 6) 

i) ii) iii) i\f) 

9. Answer any one (each in about 50 words ( 5 x 1 = 5) 

i) ii) iii) 

10. Textual Grammar: 15 

11. Letter Writing 10 

12. ESP 1 0 [Report and summary] 

13. Comprehension Test from Unseen Passage 

(A) Answer the following questions (1 x 7 = 7) 

i) ii) iii) i") ") "i) vii) 

(B) Answer the following questions (each in about 20 words) ( 2 x 4 = 8) 

i) ii) iii) i\f) 

(C) Sequence Test ( 1 x 5 = 5 ) 

258 

N.B.: Questions of one mark each may follow the pattern of objecti\fe type 

questions. This is in partial modification of the earlier guideline pro\fided 

in Curriculum and Syllabus of English-B. 

- X -



Appendix- V 

PARTIAL VIEW OF SOME OF THE SCHOOLS 

SURVEYED 

DURGACHARAN RAKSHIT BA GA VIDYALAYA 

CHANDANNAGAR,HOOGLY 

8ANTRA P.L.SIKSHANIKETAN 

K AMRABAD UCHCHA V IDYALAYA 

KAMRABAD, SOUTH 24 PARGANAS 

M ULAJORE SITANATH PATHSHALA 
,., •• • , .. ..... . . ,., . .... ... , _ ...,. ..... " • n ..... - . .. . . .... 
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PARTIAL VIEW OF SOME OF T HE S CHOOLS 
SURVEYED 

MAHARANl INDIRA D EVI GIRLS' HIGH SCHOOL 

.... 
-

RAJGANJ SRJ SRl RAMKRISHNA VIDYABHABAN 
RAIGANJ, UTTAR DINAJPUR 

MADHABNAGAR BADALMONl HIGH SCHOOL 
}.A .Af"\ t f A. Dl. f A r' A. n lA At""" 



PARTIAL VIEW OF SOME OF THE SCHOOLS 

SURVEYED 

26 1 



PARTIAL VIEW OF SOM E OF TH E SCHOOLS 

SURVEY ED 

8 URDWAN TOWN SCHOOL 

B URDWAN 

B ELGUMA Y IVEKA ANDA VIDYAPITH 

PURULIA 

NIRMAL H RIDAY A SHRAM CHURCH CATHOLIC 
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IMAGES CAPTURED AT THE TIME O F 
REsPONDENTS' INTERVIEW 
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IMAGES CAPTURED AT THE TI:\1E OF 
RESPONDENTS' INTERVIEW 
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IMAGES CAPTURED AT THE TIME OF 
RESPONDENTS' INTERVIEW 
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IMAGES CAPTURED AT TH E TIME OF 
RESPONDENTS' INTERVIEW 

B A TRA P.L. SlKSHA NtKETAN, B ANTRA, HowRAH 

1 An."' rnt r n U If .. ,, ~r r r AE"'\ I 1 " n .nm1 10 J( f"'\ 1 V 1\TA 
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IMAGES CAPTURED AT THE TIME OF 
REsPONDENTs' INTERVIEW 

llt mr\\\IAlt. f T f"\ \ Hld ~rt t l"'\1"'\ t D t l nf"'\\\fA), r 
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IMAGES CAPTURED AT THE TIME OF 
RESPONDENTS' INTERVIEW 
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IMAGES CAPTURED AT THE TIME OF 
RESPONDENTS' INTERVIEW 

P 4 CVI IDA Ao AI"'\Jt= V At oT J...l tr:u <;;: r u rv'\t P A>.FC'VF FDA P rron• 1'\Arnr>. n no m 
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IMAGES CAPTURED AT THE TIME OF 
GROUP DISCUSSION & FACE-TO-FACE INTERACTION 
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IMAGES CAPTURED AT THE TIME OF 
GROUP DiscussiON & FACE- To-FACE INTERACTIO~ 
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