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" It i s not necessary tliat every nan shoulrl be an a r t i s t . 

I t i s necessary that every nan should have his a r t i s t i c 

faculty developed, his t as te t ra ined, his sense of 

beauty and insight into form and colour and that irhich 

i s expressed in fom and colour, made habitually act ive, 

correct and sensi t ive , " 

Sri Auiobindo, 



The present study i s intended to span the domains of 

tho theor ies of Brlucation aiid Aest l ie t ics . I t i s indeed a study 

of tho human mind in i t s s ens i t i ve and conativo ongaeements, 

In raodemi t imes, the re i s a growing trend in general 

education, tha t i s to deprec ia te the value of the beau t i fu l 

ai¥l ovcrs t ress ing tiie value of the usefu l . The present problem 

ujider inves t iga t ion stems from tJiis trend which has fa r reach­

ing consequences on ind iv idua l student and the nat ion as a 

wliole, 

1,1 DFJHEGIATION OF TirP! VALl^ OF TIP̂  BT^AUTIFUL - a growing 

concern. 

The a c t i v i t i e s of human thouglit can bo divided broadly 

in to two groups - one group contains contonpla t ion , c rea t ion 

and imagination; t l i e i r fmiction i s to see tlie t ru t l i ; the o the r 

group includes c r i t i c i s m , reasoning, d i sc r imina t ion , inqu i ry , 

- tliose are required to judge the t ru t l i wlion i t i s seen, 

in the present system of educat ion, emphasis i s given 

on tlio l a t t e r and they arcs fostered by s c i e n t i f i c and manual 

t r a i n i n g . The r e s u l t i s obvious, tliore i s a tendency to make 

thoughts keen and c learss ig l i tod , but they are narrow, hard 

and cold, 

Even in liis own spliorc, a raaji without ajiy t r a i n i n g in 

i n t e l l e c t u a l f acu l ty l i k e imagination, c r e a t i o n , e t c . , can 

only progress in a s e t t l e d groove; ho can not broaden tho 

base of liunan cu l tu re or onlarfro tlie bounds of sc ience , 

^oiuiyso]! descr ibes the modern majx as "aji eye well p r ac t i s ed 

iJi i*aturo, a s p i r i t bounded and poor . " r 'urely s c i e n t i f i c 



education thus produces a man witli a cu l t iva ted eye but wi th­

out. r> cu l t iva ted s p i r i t , 

Charles Darwin, a great s c i e n t i s t i n a piece of confe­

s s iona l wr i t ing observes, -

"My raind seems to have becone a kind of machine f o r 

grinding laws out of largo c o l l e c t i o n of f a c t s , but why t h i s 

should have caused the atrophy of t h a t pa r t of the b ra in a lone, 

on wliich the higlier s t a t e s depend, I can not conceive, 

A man with a raind more liiglily organized o r b e t t e r cons­

t i t u t e d tlian mine, would not , I suppose have tlius suffered; 

an'i i f I had to l i v e ray l i f e again, I would liave made a ru le 

to read scwae poetry and l i s t e n to some music a t l e a s t once 

ovory week; for perhaps the p a r t s of ray bra in now atropliied 

would thus have been kept ac t ive tlirough use , 

Tlie loss of tliese t a s t e s i s a l o s s of happiness , and may 

poss ib ly bo in jur ious to the i n t e l l e c t , and more probably t o 

tho nioral charac te r by enfeebling tlie emotional p a r t of our 

ucxure ," 

The pu r su i t s best ca lcu la ted t o c u l t i v a t e the growth of 

s p i r i t are language, l i t e r a t u r e , tlio a r t s , music, p a i n t i n g , 

s cu lp tu re , pliilosopliy, r e l i g i o n , l i i s to ry , the study and uivler-

sianding of man through liis works ajid of Nature, 

In l i b e r a l educr.tion altliough the importance of most of 

those p u r s u i t s are acknowledged s t i l l t h e r e i s a tendency to 

ignore a r t and poet ry as mere ref inements , l uxur i e s of tlie 

r lcl i and l e i s u r e l y ratiior tiian tiling t h a t are necessary to the 

nciss of men or useful to l i f e . 



1,2 Am MW EDUCATION : 

Til© enonaoas value of a r t to Imnaii evolu t ion lias boon 

wicloly acoopted. No nat ion can afforrl to neglect i t s trapo3> 

tance to the cu l tu re of i t s people or tlio t r a i n i n g of some of 

the liigher i n t e l l e c t u a l , moral aixl a e s t h e t i c f a c u l t i e s in tlie 

young. 

On tliG other hand, tlio purpose of education i s to prepare 

ono for l i f e as well as for a l l v l n r , to t r a i n and develop one ' s 

various f a c u l t i e s so as to produce a f u l l ai¥l in tegra ted perso­

n a l i t y woli-art justed witliin onosolf and in r e l a t i o n to tlic 

onvironraent. 

Art here may cone forward witii i t s immense educative 

fujict ions. I t has a formative e f f ec t on tlie way ra^i tliinks and 

f e e l s , hence i t af fects simultaneously botli the mind and the 

lioart and there i s no s ide of luiraan s p i r i t wJiich i s inacess ib le 

to i t . The fmiction of a r t as ' c a t h a r s i s ' ( p u r i f i c a t i o n ) and 

compensation helping man to aciiieve s p i r i t u a l liaimony are tlie 

tvo p r i n c i p a l cJiaiuiels tlirougli which the educa t iona l and for­

mative ro le s of a r t are f u l f i l l e d . 

Paraphrasing Pushkin, one may say t lmt a r t "SJiortens the 
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e:q>Grienco of f a s t moving l i f e f o r u s , " I t g ives one a chance 

to l i v e tlie l i v e s of otlior people and a s s i m i l a t e t h e i r exper i ­

ences making i t pa r t of ono^ s own. Art expands the h i s t o r i c a l l y 

ostablis l ied boundaries of noji* s exper ience , giviJig him access 

to the l i i s t o r i c a l l y varied exper iences of manlcind aixl equips 

liira with a e s t h e t i c a l l y organised, s e l ec ted , genera l i sed and 

tliOLisht-out cxperionco. Art develops a person' s c r e a t i v e a b i l i ­

t i e s ojid teaches him to take a t r u l y humajie a t t i t u d e to the 

world, 



Thus when ar t i s given a desired place in the process 

of education, specially at the early formative stages, wo raay 

gel; an alround, harmonious, i n t r i n s i ca l ly and social ly valua^ 

bio creative individual. He wil l possess a liigli level of 

individual aesthetic cul ture . Tliis wi l l enable hira to l ive a 

hunane l i fe and help hira to act with conviction and purpose, 

productively and relevantly in universally human tewas. 

1,3 IMDIAN SIIUATIOH : 

Ar t i s t ic Heritage, - the task aJiead j The degree of c iv i l i za ­

t ion of a nation i s detominod by many a noira, which essent ia­

l l y include the aesthetic sens i t iv i ty i . e . , the capacity to 

appreciate everything a r t i s t i c and beautiful and to create 

objocts of virt. 

Xn the past, India liad aciiievod a comparatively advanced 

form of aesthetic expression. Tlxe iiistopy of Indian sculpture 

oivl painting dates back to five thousand years. In painting 

India has a complete ajid coraprehojisive record of liiglily deve­

loped tocliniques. 

The rich heritage in the f ield of f ine a r t s , represen-

tj.ng a ujiique staiidard of attainment, has cast upon tlie present 

system of education, a heavy responsibi l i ty . I t iias not only to 

p-»oservo tliis valuable heritage fox- pos te r i ty (witliout allowing 

i t to deteriorate) but also to create a base and environment to 

produce more valuable a r t i s t i c and cu l tu ra l treasures as India ' s 

contribution to pos te r i ty . 

In fact , today Indian a r t i s t s are contributing immensely 

ruid liave earjied the internationra rococnition. Nov?, what con-

i-friporrery Indirdi ar t s i tuat ion needs most i s a JiaturcJ. cuid 



sensi t ive audience wliose very presence would stimulate new 

Indian a r t , Tlie a r t i s t i c work of today £Ocs aliead but does not 

have a responsive and ujvlerstanding cnvironnfint. Wliile i t i s 

true that cre^t Mforks of ar t have often been produced without 

cdvj specific denojid, i t i s perhaps noro true that no great era 

of a r t i s f i c creat iv i ty ar ises without tlio active par t ic ipat ion, 

appreciation and support by tiio wliolo of society. Hence, deve-

lopnont of a r t i s t i c t a s t e , iraagination anfl judeoraent among the 

raeiibers of tlie society i s so essent ia l to recognise, to value 

anl to further tlio cause of present deveiopracait in tlic field 

of a r t , Tliis i s a task calliJig for th for treraendous efforts on 

the part of future planners who want to develop fa national 

system of education, ascertaining a riglit place for aesthetic 
4 education, 

As Sri Aurobinrlo contemplates, "The s p i r i t of Indian 

Art must be revived, the inspirat ion and directness of vision 

wliich even now subsists among tli© possessors of the ancient 

t r ad i t ions , the inborn s k i l l and t a s t e of the race, the dexte­

r i ty of tlie Indian liond and the in tu i t ive gftze of the Indian 

cjo nust be rocoveroci raid tiio wiiolc nation l i f t ed again to the 
5 

liigli level of tlio ancient culturo-and Ixiglior." 

Tl-G present State of research - tlie problem » Duo to centu­

r ies of foreign dominance, great socio-economic and p o l i t i c a l 

upheavals in the couiitry, very l i t t l e a t tent ion was given 

towards the development of a r t and aesthet ics of tlie country, 

Immediately after Indopeiidence the Government realized 

tliatj in th i s connection the following resolution passed at 

the Calcutta Art Conference, sponsored by the Ministry of 

T^;ucation; Govt, of India, in the year 1949, can be quoted j 
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"This conference views with concern tlio progress ive 

d e t e r i o r a t i o n in public t a s t e and aes t l i e t i c standard and con­

s i d e r s tha t one of the reasons fo r t i i i s dec l ine i s tlie exclu­

sion of Art from the curriculum, or the i n f e r i o r s t a t u s f-iven 
6 

t o i t , in General Education." 

The Kothari Conmission (1964-66) fu r the r observed t h a t t h e 

present t i n e "values discovery and invent ion , so education 

for c r ea t i ve expression acquires added sif tnif icanco, 

Unfortimntoly, in tlie pvdccnz systcn the s tud ies of 

I'iriG Ci.rts are too oi ton rogarclod as f r i l l s rdrtcd to ' r e a l ' 

oclMcation and simply noelectod bocauso tlioy are not tli© sub­

j e c t s of examination, i iesides, adequate f a c i l i t i e s fo r the 

t r a i n i n g of teachers in music and v i sua l a r t s do not e x i s t . 

The neglect of the a r t in education impoverishes the 

edaca t iona l process and leads to a dec l ine in a e s t h e t i c t a s t e s 
7 

and v a l u e s . " 

The Hational Policy on Education a l so i n lj386, rediscovered 

the poor s t a t e of a r t education in our coujitry ajid recognised 

the importajice of incorporat ion of a r t as a c e n t r a l , s i g n i f i -
p 

coiit and i n t e g r a l component. 

Consequent upon the d e c l a r a t i o n of tlie Nat ional Pol icy 

of Tilducation (1980) and the prc>paration of tlxe Progronno of 

Action (POA) by the Govt, of Ind ia , th*̂ - N.C.E.R.T. developed 

til-' National curriculum for ^Icmontary and Secondary Education 
d 

^XJiiH) wiiicii incorpora tes a r t educat ion , 

But even a f t e r a decade of t h a t not mucli a t t e n t i o n was 

boinc paid to education in a r t s and c r a f t s in tlie curriculum 

of our scliools, 
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Ilie existing raetliods of Art Education for the child 

suffer from a complete lack of awr.reness of the real needs of 

thc! cliild. Also tlie prc^sent position of a r t instruct ion in 

prinnry and secondary schools a l l over India i s fa r from 

sat isfactory. In primary schools no special a r t teachers are 

api)oiJited and at tlio primary t ra ining colleges t l i is subject 

i s hardly touched. 

A cursory glance at thc syllabuses of studies wi l l 

sliow that certain sot objects are prescribed for study and to 

ocdeve t l i is , several printed books have been used by tlie 

teachers. 

This copying of tlio teacher* s diagrans on tlie black 

board taken from the books does not appeal to the young ch i l -

flron at tliis period as tlicy ore In the agc; of fantasy. Even 

tliO clionco to hcairtle colours i s denied tliougli cialdren possess 

groat fascination for colours. Croft also can not be neglected 

since there i s no cleavage between a r t ajid craft during the 

ori]'ly stage of Art Brlucation. 

In secondary scliools also, tliis subject i s considered 

as only a decoration. The procedure followed i s on tlie l ines 

oi tlie primary scliools and s t ress i s laid on accuracy and sk i l l . 

All other aspects in general education have been based 

oj principles of psycliology except Art Education, 

The condition in respect of proper equipraciits, environ-

ncnt ojid status of ar t teachers are not only unsatisfactory 

bet p i t i ab l e , 

Indian educational institLitlons secondary or higlier 

cc- ta in ly do not help to stimulate tliose opportunities tlirougli 

'̂.'Mcli tlio sturlon-t- nay individually o:" col lec t ively , sa t is fy his 

02' !ior natural urges to par t ic ipa te in creative CiCtivities. 
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Such activities enable the young people to become useful both 

to tliemselves and to society. 

The purpose of c>rt is defeatedj it lias failed to become 

an integral part of our education system; Art becomes only a 

subject, detached from tlie rest of life or other interests, 

for a specific examination or only as a liobby. 

Tlxis sorry scheme of tilings must change and tliis change 

could be brought about by reorganising the courses at the base, 

making arrangements for aestlietic appreciation in general and 

arousing a consciousness among tlie teacliers, the students and 

tho guardians. 

1.4 Tlin STATEMEÎ T OF THE PROBLEM 

Tlie above analysis makes it sufficiently clear that the 

present system of education docs not develop tho much desired 

aestJietic sensitivity among school students in general, a vital 

nood of tho individuals and tlic coLvntry, 

iJ'urtJior, the rciView of relatc<l literature wliich is 

aimoxed with tiiis analysis reveals a reasoarch gap in tills 

spnore, 

In this context, the present investigator, in a bid to 

upliold tliis important but neglected aspect of education and 

for its qualitative development takes up tlie following problem 

as tlio topic of research, 

"Development of aesthetic sensitivity among Indian 

students at Secondary level tlirough painting," 

Tlie term 'aesthetic sensitivity' in tho above state­

ment needs some clarification, 
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1,5 AESTHETIC SEtJSITlVlTY s 

The torn i s re la ted to the rca ln of ' f ecline» . A scliool 

cai". sys temat ical ly develop a e s t h e t i c s e n s i t i v i t y tliroueh pain­

t i ng meaning tliereby i 

a) S e n s i t i v i t y to sensory d i f fe rences in the woric of 

pa in t ing . 

b) Sens i t i v i t y to formal p r o p e r t i e s in the work of 

prdnt ing. 

c) Sens i t i v i t y to t ec imica l f ea tu res in tlie work of 

pa in t ing . 

d) S e n s i t i v i t y to expressiveness in the work of 

pa in t ing . 

S e n s i t i v i t y to Sejisory d i f fe rences : Painting^ an a r t medium 

has i t s own sensory q u a l i t i e s t l iat ai*o used by the a r t i s t to 

c r ea t e images wliich are " i n t e r e s t i n g to p e r c e p t i o n " : - t h e 

soiuid p a t t e r n s , v i s u a l shapes, colour p a t t e r n , t e x t u r e s , 

ges tures images of a l l kiiKls, The connoisseur i s the person to 

whom l i t t l e d i f ference makes a big d i f f e r ence . The f i r s t s tep 

on the road to ae s the t i c apprec ia t ion i s , t l i e re forc , the shar­

pening of s e n s i t i v i t y to d i f fe rences in the sensory manifold 

o h i b i t e d by a pa in t ing , 

School can attempt to provide t r a i n i n g in t h i s phase of 

ac:3tlietic experience wliicli i s c e r t a i n l y p o s s i b l e . 

Scais i t iv i ty to formal p rope r t i e s s Tliis means s tuden t s ' a b i l i t y 

to d i sce rn and reac t to p a t t e r n s of composition, themes and 

v a r i a t i o n s , balances, s i m i l a r i t i e s and the o the r c h a r a c t e r i s ­

t i c s corapreliendod under des ign . 
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TliGse matters are of f i r s t importance to a painter but 

are* often UJinoticert by the naive percciver, yet sens i t iv i ty 

to formal properties can be iraprove-cl by instruct ion. 

Sensi t ivi ty to teclmical features s v/hen performance i s the 

goal of instruction usually teclmique receives i t s clue, 

However, here, appreciation i s tlie goal hence teclmical 

aspects receive comparatively less weiglitage. Altliough such 

treatment i s ai^uable, 

Sensi t iv i ty to expressiveness : Tliis means tlie elusive qual i ty 

by vir tue of which some work of ar t rUsplay import, a lbei t 

never l i t e r a l l y or discursively. 

WJien n tree i s painter! with inanimate materlnls as 

"l^noly" tlien the painting can bo treated as ' express ive ' . As 

i t expresses sometliine other tlion the visual outl ines of a 

t r e e . The same applies to such qual i t ies as "strength", 

"energy", "movement", "sublimity", "serenity" aivl "grace". I t 

i s the work of a r t to create trutiifal i l l u s ions , 

Althougli a b i t of doubt i s there whether Pedagogic a l ly 

such sens i t iv i ty , caii be cultivated or not . But i t exliists in 

most students to perceive tilings "as" sometliing e l s e . 

One of the stumbling blocks to sens i t iv i ty to express­

iveness i s tlie re lent less pressure on tlie students to be 

l i t e r a l , factual ajid sc ien t i f i ca l ly t e r se , 

I t ' s a fact tliat these are indubitably vi r tues in modern 

mcui and probably he could not survive witliout thera, A conscious 

attempt sliould be made so tliat tliey do not wliolly destroy tlie 

nestlietic cnpaclties ruid r e s i s t tlie stufVnts to shif t into the 

riOstliGtic mood, 
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1.6 REVIEW OF HELATFJD LITERATURF. j 

Tlie purposes behind such n revievj are to uphold the 

research trend re la ted to tlie p resen t f i e ld of study i . e . , 

Visual a r t and Educationj to point out the source, weaknesses 

and general problems of tlie s tud ies uivlertaken so fa r ajvl 

f i n a l l y to loca te a research gap in support of conducting tlio 

prosent i nves t iga t ion . 

•Die relevant research s tud ies liitli t h e i r f indings have 

been mentioned in course of d i scuss ion a t d i f f e r e n t sec t ions 

of tlxis t h e s i s , e spec ia l ly witlx psyclxological a n a l y s i s , under 

ciiapter I I I . 

Visual Art and Art Biucation - A survey and examination of tlic 

research l i t e r a t u r e re la ted to the f i e ld revea l some i n t e r e s ­

t i n g f ac t s and t rends , Althougli the pas t 15-25 years liave soon 

tho raost vigorous a c t i v i t y in research r e l a t i n g to tJie v i s u a l 

a r t s , s c i e n t i f i c oxporiraonts of I n t e r e s t to a r t i s t s rmc\ a r t 

crlucntors were cnrried on p r i o r to tlioso yea r s . As e a r l y as 
11 

1390, VYolfe pubiisliod the r e s u l t of l i is i i ives t iga t ions con­
cerning tlie colour vocabulary of c l i i ldren . 

12 
^^orly Preferences - A survey of tlie research l i t e r a t u r e made 

in 1940 reveals tliat during the 57-year period between 1883 and 

1939, approximately 162 s c i e n t i f i c i n v e s t i g a t i o n s r e l a t i n g to 

CLi-t and a r t education wore car r ied out and pubiisliod, Tliese 

i n v e s t i g a t i o n s were p r imar i ly re la ted to four areas of inves ­

t i g a t i o n t (1) Studies r e l a t i n g to colour v i s ion and colour 

pi-oference; (2) Studies conceminr drawlnr and/or ^rraphic 

a b i l i t y ; (3) Inves t iga t ions of p i c t u r e preferences and 
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—^-^» ^^J Studies relni-i 
- " tJie field Of ^ i ^ t i n g to t e s t s and « 

^-°«» aiKl drawing 
J[eatoiess - A,i « 
^̂ -̂̂  visu.7 ^^^i'^^tion Of t i n . « , , 

past as , »n«aysis or ,.i,„ 
35 years shows tJiaf '^^earoa H t e „ , 

'''•'^* " - « « <^o' "''""""' '---s to ,. ' " ' " ^ * ' ° " ^ 

^ °-f resoaroh m °'^10i"3ojn of f„ " 

•^^^SJlioraaoutioT^^ ^ ' ^°^ SEaativi t 
fe'-^SOiU^or,,^^ ~ - ' ~ - i ^ - J a l a 2 S _ o i : _ a ^ . M ^ - — ^ 

•-^"""-^^"os . , , , ^ , . . ' ' 7 " • - * - ' e . i ,e„oe to ' ' ' ^ "^ ' -

' ^ - ^ - ' ^ X„ t .o visua, a " " ^ " ' ^ •'"^='> 
- ^ns. ^. ... 
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token, a r t eclucat6pB wore bocomino more cognizant of research 

invos t iga t ions and f indings in r e l a t e d f i e l d s such as Bduca-

t i o n , Sociology, Psychology and Antliropology. 

Tho Trend! - The area of researc)! re la t inr . to colour v is ion 

and colour preference was of raajor i n t e r e s t p r i o r to 1940 witli 

57 major inves t iga t ions found in tho researcli l i t e r a t u r e . By 

co i i s t ras t , between 1940 and I960, only 16 major i nves t i ga t i ons 

wore published, Tlxis area was dominated by s tud ies of colour 

scu is i t iv i ty and colour preference. Inves t iga t ions have been 

male in such areas as colour and form reac t ion as a bas i s of 

in t e rpe r sona l r e l a t i o n s h i p , colour combinations as ind ices to 

poT-sonality t r a i + s , and abs t rac t ion of foin and colour as a 

function of tlio stimulus ob jec t . 

•dosoarclx r e l a t ing to drawing and grapliic a b i l i t y has 

continued to receive in tense i n t e r e s t s ince 1940j 33 major 

i nves t iga t ions were publislied between 1940 and 1960, A grea t 

dea l of work hart been done in studiiog the developmental pa t t e rn 

01 cli i ldren in r e l a t i o n to t h e i r drawing and graphic a b i l i t y , 

Considerable i n t e r e s t was a lso expressed in cc»aparing the 

drawings produced by abnormal c l i i ldren and tiiose produced by 

normal ch i ld ren . Oliis lias resulted:! i n some r a t h e r i n t e r e s t i n g 

impl ica t ions for providing and iraproving a r t programmes for 

mcintally re tarded, emotionally d i s tu rbed c l i i ldren, and the l i ke , 

Measurement - Educators lioping to develop measures of aes the-

txc Judgement, s e n s i t i v i t y , a r t ap t i t udes ojid the l i k e , expect 

to learn rauch from the basic worses done in measurinf: tho above 

fjiC'-o-ps incladinc c r e a t i v i t y . 

119338 
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As early as 1912, "Throndiko' s Draning Scale" was pub­

lished in an attempt to standardize evaluation ajid set up 

c r i t e r i a for judgment. Tliis was followed by the "Kline-Carey 

Measuring Scale" for Freehand Drawing in 1922, the "Providence 

Drawinf: Scale" in 1928 and others , 

Aside fron the early in te res t in drawing scales, stan-

(larclizod neasureraonts also appeared in re la t ion to a r t apt i ­

tudes and ar t appreciation. Those early t e s t s wore liindered 

by the fact that there were no working defini t ions of the fac­

tors l ike a r t aptitude or ar t appreciation which wore being 

measured. Also tes t s were crippled by the lack of use of 

established s t a t i s t i c a l raetliods in constructiJig and validating 

the instruments, 

In general, a lack of in te res t lias prevailed in tiie l a s t 

tlireo decades in tiie field of a r t neasureraent. Since 1950 

limited attempts have been made to revise the exist ing t e s t s 

and to devise some new ones. 

Creativity and Art Measurement - By contrast , recent 

e f for ts of a r t educators in tes t ing and raeasurora^it have been 

devotod to th© testing and raeasuremont of c r ea t iv i ty and crea­

t ive thinking a b i l i t i e s . However, th i s work has not, by any 
15 

meajis, boon limited to a r t education. J.P.Guilford and his 

associates provided the basic ground work of such measurement 

in 1950. These efforts liarl been extended by tlio work of 

Getzels, Jackson, Taylor and Torraivie, 

Pejuisylvania State University has boon largely devoted 

to measuring creative tliinking, s imilar to tliose identified 
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by J.P.Guilforfl, Brit tain Scannofl tine l i t e r a tu r e on c rea t i ­

vity and conposocl a t e s t of 3G sections to 17 qual i t ies which 

lie liart abstracted. Tlie resul ts of his research inrlicatccl that 

eight of the 36 sections clearly differentiated a more crea­

t ive from a less creative group as judged by an ar t faculty, 

Beit tol carried on further research, h is resul ts furtlier 

supported tlie view tliat croativeness, wliether applied in tiie 
17 

a r t s or in sciences, has coranion a t t r i b u t e s . 

I t appears that in contrast to early attempts, a t the 

development of measuring devices in a r t , the more recent 

attempts to measure a r t i s t i c creative tliinlcing a b i l i t i e s have 

been based on a more solid sc ient i f ic foundation. Also general 

CTv»ativit7 resorirch has contribute! much to tlie f ield of a r t 

CK.aoatlon, 

OiJior Alrbas - - The nature of c general factor in aesthetic 

porcoption has boon of primary concern in researcli re lat ing 

to Pictui^ profcrcncc and aesthetic apprciciatioji since 1940. 

In the 27 investigations publisliofl between 1940 and 19G0, 

tliore had also been a concern and studies were made to deter­

mine clii ldren's preferences for t r ad i t iona l and modem pictures 

as well as the influence of a factor l ike af:o upon picture 

preference and appreciation. 

lii recent years researclicrs liavc sliown a groat deal of 

in t e res t in the study and teaching of tlic visual a r t s , witli 38 

investigations publislied between 1940 and I960, Much of the 

work in th i s area lias been descript ive in nature; ncvortholess, 

it has provided some valuable information and ?iuch needed 

fllrcction for gro^vth in ar t oducntion. 
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Problems of Researcli - Ajialysis of tlie r€;searches in the 

v i sua l a r t s shows many a problem. Tlie primary problem hinges 

ai'ouncl the very subject ive na ture of a r t ajirl t he c r e a t i v e 

pj'ocoss. In v i sua l a r t s i t becomes necessary t o def ine such 

a b s t r a c t q u a l i t i e s as the c r e a t i v e process , s e n s i t i v i t y , 

aos the t i c Judgment, a r t ap t i t ude , e t c , - which i s an i n t r i ­

c a t e t a sk . Besides, there i s tlie problem of measuring these 

q u a l i t i e s as measurement in t l i i s f ie ld i s s t i l l in a very 

nnrofinod s t a t e ; the instruments a re yet to have an accepta-

b;Lo degree of v a l i d i t y and re>lifibili ty. 

THE RESEABCH GAP : 

The c lo se analys is of the research s tud i e s i iv l icates 

tViat t l iere liad been a l o t of research work ca r r i ed out in the 

f ie ld of v i sua l a r t ajid a r t education but tlie i n v e s t i g a t o r s ' 

oiioice revolved mostly round the t op i c s mentioned above under 

tliC head l i n e s - 'Ear ly p re fe rences ' aivl 'Newer f i e l d s ' . In 

the f ie ld of reseajx^h r e l a t i n g t o study and teaching of a r t , 

t l i e i r socoiYlary choices were mot iva t iona l tccl iniques; budgets 

and expendi ture; teaclier p repa ra t ion ; co l l ege a r t programme; 

teacher supply and demand; time a l lo tment ; a r t for spec ia l 

groups, such as the mentally retarded and tlie a r t g i f t ed . In 

Ind ia , as disclosed by the Is t^ aid and 3id Survey of Research 

in F/lucation, the number of researches in tlxe f i e ld are a few; 

c.s rcigards se l ec t ion of problem the i n v e s t i g a t o r s too followed 

tlie treJid mentioned above. 

Tlie prctsent i n v e s t i g a t o r lias not been ab le to t r a c e any 

3'osearch study in the f ie ld which shows i n c l i n a t i o n to probe 

in to the problem of progress ive d e t e r i o r a t i o n in public t a s t e 
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and aes the t i c standards in liidiaCas observed by The Ca lcu t t a 

Art Conference; 1949; sponsored by tlie Minis t ry of ?/lucation, 

Govt, of India) anfl i t s r e l a t i o n with the event of exclusion 

of a r t or the i n f e r i o r s t a t u s given to i t in General Educa­

t i o n . 

Upt i l now there i s a dea r th of research based knowledge 

and information which can help spreading a e s t h e t i c s e n s i t i v i t y 

e s p e c i a l l y oraong adolescents tlirough pa in t ing and e s t a b l i s h 

the claim for the inc lus ion of Art as an e s s e n t i a l pa r t of 

Secondary education in I n d i a . 

To f i l l up t i i is gap, a coraprohensive dosc r ip t ivo rosear -

ch work i s e s s e n t i a l wliich w i l l endeavour to analyse the p r e ­

sent Indian scene and the s t a t e of a r t education in the back-

groujid of Indian h e r i t a g e ; to pirovide the e s s e n t i a l s of aes the ­

t i c p r i n c i p l e s both from Eastern and Western po in t of view; to 

p re sen t the elements and tecJiniques of pa in t ing s u i t a b l e fo r 

adolescents along with i l l u s t r a t i o n s and a teacliing model fo r 

arousing aes t l ie t ic s e n s i t i v i t y i n gene ra l , 

21iis i nves t i ga t i on at tempts to bridge t h i s gap of know­

ledge and information. 

1«7 METHODOLOGY j 

Broadly speaking, tJie p resen t i n v e s t i g a t i o n f a l l s under 

d o s e r i p t i v e research and follows the usua l methods prescr ibed 
IB 

b7 tho research mnthodology of s o c i a l s c i e n c e s . That i s , as 

r ega rds the research p r o j e c t undertaken, i t involves tlie des ­

c r i p t i o n , recording, a n a l y s i s , aavl i n t e r p r e t a t i o n of condi t ions 

t h a t now exl i is t . At p laces i t cons iders p a s t events and influ.-

O]ic0s a l s o , as they r e l a t e to cur ren t c o n d i t i o n s . Besides, the 
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present inves t iga t ion i s concerned ch ie f ly v?ith the opinions 

re la ted to the fielrl t ha t are helrl, processes t ha t ore going 

on, offec ts tliat are evident and trend t h a t are dovoloping. 

Altliough of desc r ip t ive n a t u r e , t h e pi-esoiit study 

iraplies a value judgement ai¥l at tempts to explain the uivTor-

lying reasons, and f i n a l l y raakes recoranendations fo r a c t i o n . 

1.8 yPIE OBJ]yHVI?S. 

The object ives of tlie study are -

(1) To f o s t e r and develop c r e a t i v e se l f expression 

SATIATIQW Oi<' inlieront i n every student and not to 
THE liJNEH 
URGE OF THE produce artist. 
STUDENT 

The c r e a t i v e power once awalconed w i l l 

cliange liis wliole outlook of l i f e . He may not be a c rea­

t i ve a r t i s t but he w i l l c e r t a i n l y bo a c r e a t i v e person 

Olid enrich tlie soc ie ty c u l t u r a l l y , 

(S) To onlnrge tlie powers of v i s u a l i s a t i o n and imagina-
x̂ ELiPECTION Ox'' t i on and to deepen tlie oraotion of 
liiE MEiiiio UiJ' 

i)EVELO?MEIiT tlio s tuden t , 

A s tudent ' s c r e a t i o n s are not tlie 

r e s u l t s of h i s /he r mere observat ion wliicli i s a sc ien­

t i f i c a t t i t u d e ; but of h i s / h e r imagination and visua­

l i s a t i o n , - the a t t i t u d e s of a e s t h e t i c n a t u r e . Besides, 

in the process of c r ea t i on the emotion i s enriched 

since i t ac t s as tlie impulse of c r e a t i o n , 

(3) To promote ae s the t i c s e n s i t i v i t y ajxl apprec ia t ion 
TRANSFER OF and to develop a concept of ' A r t ' 
AESTHETIC 
HXPERIElfCE AIJD ojid a r t t r a d i t i o n in India by pro-
INFOHJATION 

vid ing tlie s tudent witli bas ic 
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in fo rma t ion , t e c l m i q u e s , e lements cuicl p r i n c i p l e s , 

(4) To provide sorae a e s t l i e t i c e x p e r i e n c e tliroueli ana-

DEVBLOPMBHT OF l y s i s of a r t - w o r k s a s a id towards 
PERSONALITY 

dovelopmcait of t h e s tudent* s p e r s o ­

n a l i t y . 

I f t h e system of e d u c a t i o n aims a t 

producing an i n t e g r a t e d p e r s o n a l i t y t h i s can only 

be achieved by g i v i n g t h e s t u d e n t two nodes of 

oxporionce - i n t e l l e c t u a l as wo i l as a o s t i i e t i c , 

t6) To develop a model of t e a c h i n g and a s y l l a b u s of 

MiUiAQIiaililMT s t u d y , ruid t o p r o v i d e r e s e a r c h based 
Oi? TEACHING 
AND LEAHilHQ f i n d i n g s r e l e v a n t t o t h e proposed 
SITUATION 

t e a c h i n g l e a r n i n g p r o c e s s , 
and, -
(6) To upiiold t h e n e c e s s i t y of i n c l u d i n g a e s t l i e t i c 

QUALITY e d u c a t i o n i n secondary cu r r i cu lum a t 
EDUCATION 

a l l s t a g e s , t l i rough d e s c r i p t i v e ana ly ­

s i s and t l iereby b r i n g i n g a q u a l i t a t i v e ciiange i n tlie 

c o u n t r y ' s p r e s e n t system of e d u c a t i o n , 

1.9 SIGNIFICANCE OF THE STUDY : 

Tlie p r e s e n t s tudy i s s i g n i f i c a n t from many p o i n t s of 

view. I t s e f f e c t on s t u d e n t a s i n d i v i d u a l can be cons ide red 

f i r s t . 

Vralaiiif: of t^ie i a t o l l o c t u a l f a c u l t y : ivs tiio t r a i n i n g of 

p a i n t i n g w i l l r a i s e images i n t h e mind of the s t u d e n t which 

h;ivo t o bo unders tood no t by a n a l y s i s but by s e l f - i d e n t i f i c a ­

t i o n wit l i o t h e r minds - i t w i l l a c t a s a powerfu l s t i m u l a t o r 

o r s y m p a t h e t i c i n s i g l i t f o r t l ie s t u d e n t . 
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As painting i s subtle ajid de l ica te , i t wil l make the 

adolescent mind in i t s raovonents subtle ajid del icate a lso . 

Impact on l i fe pattern : Tlio raind i s profouivUy influenced 

by -what i t sees. Involvonent in the proposed prograrane of 

painting will t ra in tlie s tudent 's eyes to understand beauty, 

harnony and just arrajigeraent in l ine and colour. This experi­

ence, in future wi l l polish and shape liis/her s e n s i b i l i t i e s , 

t a s tes and character. 

Power of observation : Active par t ic ipat ion wil l oioliaiice tlie 

s tudent 's observation power considerably which will in turn 

bf: helpful in building up a sc ien t i f ic a t t i t ude . 

Groativeness : I t i s l ike ly to awalcen the a r t i s t ^ in wan, 

developing' -hlie need and capacity for creat ive perception of 

the world rjid a r t , raid for creative ac t iv i ty . 

Problcn solving; : With a basis of drawing, designing and 

creating a r t , a student can learn to ire la te the qual i ta t ive 

aspects of a r t in solving environmental problems. 

Cultural imderstanding s The basic aesthet ic infoination and 

proparchiess wil l enable tlie student to understand and appre­

c ia te tlie local ajid national cul ture be t t e r . 

Uti l izgt ion of le isure : I t may provide aji opportuiiity so 

tlxat the le isure of the arloloscents i s arlequately u t i l i s e d , 

T]i(}rapoutic effect : Besides sucli a c t i v i t i e s in painting wi l l 

provide adolescents a cliojice to r r l iovo ojixiety and tension of 

rlaMy l i f e and compensate at l eas t in par t , for tlio monotony 

of sd^ool l i f e . 
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Value orientation effect : I t develops in a student tho habit 

of evaluating l i f e and a r t i s t i c p]ienonoJia, arrajiging a liierar-

chy of values and choosing a direct ion of ac t iv i ty in accor­

dance with tliat hierarcliy. 

:^a- .̂linr5ls : From the philosoplicrs' point of view such studies 

have sorae sp i r i tua l significance; ' c i i i t ta suddi' or ca thars is 

eraotional purification, a prerequisi te to a t ta in t3ie liighest 

s p i r i t i s acquired througli a r t a c t i v i t i e s . 

Hoilonistic effect x Inclusion of aesthet ic a c t i v i t i e s , l ike 

painting in tho educational process would make i t spontaneous 

and Joyful. Personality of tlio student i s forned in a 'p lay 

s i tuat ion ' - a si tuation of self lessness , through tlie experi-

ence of aesthetic pleasure. 

Impact on the Nation : The development of the human resource. 

Involvement of tho adolescents, tlie future c i t i zens , in the 

proposed aesthetic programme, apart from developing the i r 

aesthetic faculty, tas te and imagination, i s very l ike ly to 

influence over the i r manners, tho social culturr? and the res-

trnin^: in notion cinr} expressioji v^lilch const i tute a large part 

oi" national prest ige aiid digni ty . 

"As a resu l t , the nation caii expect the beautiful and 

noblo in proforenoo to tlie ugly aiid vulgar, tho fine and har-
19 nojiious in preference to crude and gaudy " 

In fact , tlio par t icu lar value of tliis study stems from 

the fact tliat aestlietic cul ture i s expected to a s s i s t self 

ki-.owledge and self development of a student and i s tJic ujiiquo 

fcm in whicli the student communicates with huraajiity, tiio 
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l i i ghes t foOT of the s o c i a l i z a t i o n of man. This g u a r a n t e e s t h e 

prcfsont re lovance anrl f u t u r e expaiision of such an i n v e s t i g a ­

t i o n , 

1.10 Tim SCOPE AMD LIMITATIONS OF THB STUDY : 

The s tudy i s rolatofl t o tl io f i e l d of a e s t h e t i c oduca-

t i o n wliich i s cons idered fundamental t o f o s t e r t h e growth of 

what i s i n d i v i d u a l in each human be ing , a t t h e sane t ime i t 

h a m o n i z o s t h e i n d i v i d u a l i t y i n o rgan ic u n i t y -witli t h e s o c i a l 

nroup t o whicli tho i n d i v i d u a l b e l o n g s , 

Aost l iot ic e d u c a t i o n , i n t r u e ccuso lias a wide scope -

i ; I t p r e s e r v e s t l ic n a t u r a l i i i t o n s i t y of a l l modes of 

p e r c e p t i o n and s e n s a t i o n . 

i i ) I t c o - o n l i n a t e s tlie v a r i o u s modes of p e r c e p t i o n ai¥l 

s e n s a t i o n witl i one a n o t h e r aiKl i n r e l a t i o n t o t h e 

environment . 

i i i ) I t exp re s se s t l ic f e e l i n g i n comi'iunicablc form QXV\ 

some menta l e x p e r i e n c e s which would o t l i e rwise remain 

p a r t i a l l y o r whol ly UJiconscious. 

Iv ) Also i t p r o v i d e s a r e q u i r e d form of e x p r e s s i o n of 

t l iought . 
20 

These v a r i o u s forms of e x p r e s s i o n , a s H e r b e r t Bead 

o b s e r v e s , coji bo ac]iieved t l i rough a s o t of e d u c a t i o n a l p r o g r a -

mriG grouped under ' A e s t h e t i c TilducAtlon'. 
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' A . 

' ! • ' . 

Forfi ' 

Visual Education ' 

P l a s t i c Bflucation 

luusical Bclucation 

Kinet ic Brlucation 

Verbal TMuoation 

Constructive 
Bflucation 

Merliun 

Design 

Eurhytl inics 

Poet ry , 

' Graft 

t 

'Achiever! 
' throw f̂ h 
•Eye 

' Toucii 

'Bar 

'Muscles 
« 

Draraa'Speech 

'TliOUgllt 
1 

1 

' Mental ' 
' process ' 
' .rnvolvcfl—• 

'Sensat ion ' 

' I n t u i t i o n ' 

\ . - - < 

' Fee l ing J 

' Thought ' 

All these categories, liowever, overlap ii> various 

rtogrees, as for example dance with drama; design with craft , 

e t c . 

The above descriptive c lass i f i ca t ion corresponds closely 
21 

vjith one made by Edraond Holmes who distinguislies six educablo 
22 

ins t inc t s while elaborating John Dewey's ideas on the subject. 

Tlio above mentioncKl modes of self expressions - visual 

o?* p l a s t i c , musical or k ine t ic , verbal and constructive,toge­

ther are the end products of a complete aesthet ic education, 

The preseait study lias been taken up the a r t of painting 

as means for developing aesthet ic s ens i t i v i ty among the adoles­

cents . 

As such the scope of the study i s limited in a sense 

tliat i t only deals witli the design asuoct of aes thet ic educa-' 

t ion wliich corresponds en t i re ly to tlio mental process of sen­

sation, Expressions related to the f ie ld of Eurhytiiraics, Poetry 

ojid Drama, ojid Graft ajid tJioir probable contribution in deve­

loping aesthetic sens i t iv i ty of tJie arlolescents have not been 
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enquired in to . There remains an araple scope for studying 

seperately the effect of music, poetry, drama archi tecture, 

sculpture, dance, c ra f t , pliotograph and motion picture in the 

development of aesthetic sense among students of different 

l eve l . I t also se<Ms feasible, tlirough extensive research to 

build up a compreliensive programme for development of aesthe­

t i c sense incorporating a l l the modes of self expressions, 
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